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Section 1: Understanding the PSHE curriculum
Introduction
	This curriculum is intended as a ‘catch-all’ curriculum that provides coverage for the wide variety of needs within our OFG schools, both Acorn and Options Autism settings.  Schools are required to adapt and select the elements of the full document which specifically meet the needs of the students in their school in the context of their cognitive, communicative skills and learning profile. The guidance content of this document has been supported by the OFG clinical teams.
This is a spiral PSHE curriculum, designed to build year on year, with the flexibility to slow the pace for those that need it. This curriculum incorporates statutory RSE objectives and coverage (updated for July 25). The RSE acronym for statutory content will be used throughout.
The document’s framework has been taken from the PSHE association SEND framework but takes note of the wider PSHE association programme of study and is broken down into three core strands. Relationships and Health and Wellbeing include the majority of RSE statutory content and statutory health content (recommended to guide independent schools). The third strand, Living in the Wider World is interwoven with opportunities for enhancement through SMSC.
Resources covering core objectives are drawn from a number of sources through the Primary phase. 
Schools are free to use their own supplementary resources as required relevant to their cohorts, groups and individual learners. 
The following were considered in depth:

· Statutory DFE RSE guidance (England) and updates (2020 and 2025)
· PSHE association programme of study KS1-KS5
· PSHE association SEND framework
· EYFS Statutory Framework 2024
· SEND Code of Practice 2015
· EQUALS informal and semi formal curriculums
· Education for a connected world (Government document 2020)
· OFG Ask Accept Develop
· OFG Trauma Informed principles
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Curriculum Intent

This PSHE curriculum will: 
· Fulfil all statutory and framework requirements.
· Reflect the law and teaches about applicable laws so that pupils are clear on rights and responsibilities.
· Is sensitive, inclusive and considers age-appropriate content. It is written with the purpose of being utilised for pupils with SEND.
· Is inclusive of LGBTQIA+ content.
· Encourage settings to consider the religious background of pupils being taught.
· Give access for all students to a full range of learning experiences beyond statutory guidelines. 
· Help our students use communication effectively, develop enquiring minds and support them to understand themselves, others and the world they live in.
· Enable our students to fulfil their potential.
· Meet the needs of students of all abilities in our settings.
· Ensure teachers are well prepared to deliver PSHE including statutory RSE and foster teaching styles that encourage a variety of relevant learning opportunities.
· Build teachers’ confidence in discussing and delivering subject matter that may be sensitive so that they are able to facilitate related questions.
· Help young people to discuss matters highlighted through PSHE teaching and feel comfortable asking questions about sensitive topics. 
· Provide opportunities for our students to develop personal moral values, respect for religious values and tolerance of others’ beliefs and ways of life and help our students understand the world in which they live.
· Promote a positive school climate and a supportive environment where students and staff feel valued and respected, contributing to a positive and inclusive school culture. 




Impact
PSHE is pivotal to excellent personal development, the heart of Outcomes First Settings.
The impact of effective PSHE teaching will lead to:
· Improved mental health and well-being:
Young people learn coping mechanisms, emotional regulation skills, leading to better mental health and resilience. 
· Enhanced social cognition:
Development of communication, collaboration, empathy, and respect for others and develop positive relationships.
· Increased self-esteem and confidence:
Young people gain a sense of self-worth and belief in their abilities, leading to greater participation and engagement in school and beyond.
· Enable young people to be safe:
Pupils to know how to be safe and healthy and identify risks to their physical and mental health offline and online. Knowing when to seek support from others to manage these risks.
· Stronger decision-making skills:
Through PSHE teaching, young people learn to analyse situations, consider consequences, and make responsible choices. 
· Active citizenship:
Development of critical thinking skills, awareness of social issues, and a sense of civic responsibility, encouraging young people to contribute positively to their school and their community.

What is personal development?
 ‘Personal Development’ is a holistic term. Ofsted’s judging of provision for pupils’ personal development involves looking at a range of curriculum subject areas and other whole school provisions. Under the Ofsted framework, ‘Personal Development’ includes curriculum subjects such as PSHE education (and statutory RSE within it), while also exploring broader ways in which a school develops pupils’ ‘character’; SMSC (Spiritual, Moral, Social and Cultural) development; British values; inclusion; extra-curricular opportunities; and – in secondary settings – Careers Information Education Advice and Guidance (CEIAG).
Effective personal development significantly impacts young people by fostering their confidence, resilience, social skills, and overall well-being, enabling them to navigate challenges in life, make positive choices, and become responsible, active members of the community, [image: A circular diagram of different colored circles

Description automatically generated]ultimately leading to a successful transition into adulthood; it also contributes to improved mental health and a positivity about learning, unlocking potential.
What is PSHE?
While PSHE education is central to personal development, a sequenced, discrete PSHE curriculum is an essential and separate requirement in schools. The PSHE curriculum is an essential component of effective personal development in schools, alongside the pastoral elements of whole school life, extra-curricular opportunities, careers and futures guidance, facilitating life skills and pupils SMSC development. The diagram on the right shows how all these elements overlap into PSHE and effective personal development.
Whilst personal development and PSHE are intrinsically linked they are not interchangeable terms. It is vital that PSHE maintains it’s own subject identity and integrity. This way pupils are guaranteed all of PSHE education’s benefits and schools can clearly demonstrate its effectiveness, while differentiating all of the various aspects of curriculum and school life that contribute to each pupil’s overall personal development. This Ofsted video can help leaders understand the definitions of related aspects of personal development Personal development | Subject curriculum insights for primary and secondary teachers and leaders
 

PSHE education gives pupils opportunities to foster skills in teamwork, leadership, communication, and collaboration, whilst learning about important information they will need to thrive and contribute positively to society. The sessions should cover physical health, emotional well-being, relationship skills, British values, and skills our young people need for their futures, as well as educating young people on the risks that are ubiquitous in popular culture.
PSHE education should be the preparation that supports children and young people stay healthy, safe and prepared for life – and their future – in modern Britain. It is also the tool to enable students to develop into healthy, responsible, caring and respectful adults.
What does PSHE teach?
· Healthy relationships: How to build healthy relationships and respect others 
· Self-awareness: How to be self-aware and develop self-confidence and self-esteem 
· Responsible decision making: How to make informed decisions about one’s health, wellbeing, and relationships 
· Resilience: How to develop resilience and know when and how to ask for help 
Effective PSHE should incorporate teaching about:
· The local community, supporting young people to contribute to their school and their locality and to understand opportunities available to them locally.
· British values, including the law, democracy, equality and inclusion.
· The world, including wider opportunities to gain understanding of life beyond the school and the local community.

What is RSE?
Relationships and Sex Education (RSE) is a statutory requirement for all schools in England, including independent schools and forms a key part of PSHE education. 
· RSE is a compulsory part of the curriculum in the secondary phase whilst Relationships Education is compulsory in the primary phase.
· In primary schools, Relationships Education focuses on building healthy relationships with family and friends.
· At secondary level RSE covers topics such as consent, sexual exploitation, and how to have healthy sexual relationships.
· RSE helps students understand how to build healthy relationships and how to protect themselves from abuse. 
The RSE (or relationships education in the primary phase) should be delivered with transparency to parents through policy or via accessible curriculum information. The DFE (statutory guidance 2025) recommends a whole school approach to wellbeing and positive relationships which is reflected in other policies (see OFG safeguarding and behaviour policies).
Parents/carers have the right to withdraw their child from sex education elements but not relationships education. Parents should be informed of sex education elements in advance of their teaching (see policy section for more details)
Without regular, discrete and sequenced PSHE education, our schools will really struggle to meet their statutory RSE and safeguarding responsibilities.  The statutory Keeping Children Safe in Education (KCSIE) guidance outlines the importance of ‘a planned programme of evidence-based RSE delivered in regularly timetabled lessons and reinforced throughout the whole curriculum’.
This curriculum offer is broken down into three main strands; Relationships, Health and Wellbeing and Living in the Wider World. RSE is primarily covered by the Relationships strand, although some aspects – such as puberty – are covered in the Health and Wellbeing strand.

What is SMSC?
Social, Moral, Spiritual and Cultural (SMSC) development is an over-arching umbrella that supports personal development across the curriculum. PSHE is inherently linked to SMSC as a mechanism to support both explicit and discrete teaching of themes that support the holistic development of students understanding of themselves, others and the wider world.

PSHE (Personal, Social, Health, and Economic education) and SMSC (Spiritual, Moral, Social, and Cultural development) are both areas of the curriculum that help students develop skills and knowledge about themselves and others. They focus on different but interlinked aspects of a student's education, Whilst PSHE focuses on helping students develop the skills and knowledge they need to be healthy and safe, and to prepare for life and work, SMSC Focuses on the non-academic development of students, such as helping them understand and appreciate different cultures, and deal with moral issues. 
The third strand of the PSHE curriculum, Living in the Wider World, presents a multitude of SMSC opportunities. For example, visiting places of worship to understand different beliefs and ideals or undertaking an enterprise project, creating crafts to sell which can help students’ understanding of money and help them generate their own aspirations. 
To aid understanding of the way SMSC and PSHE are interwoven and help teachers to identify opportunities to contextualise and develop themes in PSHE through SMSC activities, the different aspects of SMSC are broken down here:

Social 
PSHE is an important mechanism in supporting young people to develop their social awareness and enable meaningful interactions with others to support building positive relationships. They will be taught how to develop their own views and listen to the different views of others. As part of interwoven SMSC opportunities, pupils should be encouraged to use their voices, while also being taught the skill of listening. Pupils will learn:
· To use of a range of social skills in different contexts, for example working and socialising with other pupils, including those from different religious, ethnic and socio-economic backgrounds.
· A willingness to participate in a variety of communities and social settings, including by volunteering, cooperating well with others and being able to resolve conflicts effectively.
· An acceptance and engagement with the fundamental British values of democracy, the rule of law, individual liberty and mutual respect and tolerance of those with different faiths and beliefs; they develop and demonstrate skills and attitudes that will allow them to participate fully in and contribute positively to life in modern Britain.

Moral 
Pupils will learn to distinguish right from wrong but will also be encouraged to acknowledge events and reflect on them as part of the development of their own personal morals. Through PSHE and related SMSC activities they will learn:
· The ability to recognise the difference between right and wrong and to readily apply this understanding in their own lives, recognise legal boundaries and, in so doing, respect the civil and criminal law of England.
· An understanding of the consequences of their behaviour and actions.
· An interest in investigating and offering reasoned views about moral and ethical issues and ability to understand and appreciate the viewpoints of others on these issues.

Spiritual 
Pupils will have the opportunity to learn about different spiritual beliefs and develop understanding of themselves and their own beliefs alongside learning to be respectful and tolerant of the beliefs of others in their class, school and wider community. 
Through PSHE and related SMSC sessions, pupils will learn:
· The ability to be reflective about their own beliefs (religious or otherwise) and perspective on life.
· The knowledge of, and respect for, different people’s faiths, feelings and values.
· A sense of enjoyment and fascination in learning about themselves, others and the world around them.
· The use of imagination and creativity in their learning.
· A willingness to reflect on their experiences.

Cultural 
Pupils will look at British culture and values alongside recognising and respecting other cultures, building their empathy for others outside of their class, school and local communities. Pupils will be able to use their voices and share their opinions in a safe environment and will be able to challenge one another’s views while also respecting each other. Pupils will learn:
· An understanding and appreciation of the wide range of cultural influences that have shaped their own heritage and that of others
· An understanding and appreciation of the range of different cultures in the school and further afield as an essential element of their preparation for life in modern Britain.
· The ability to recognise and value the things we share in common across cultural, religious and ethnic communities.
· The knowledge of Britain’s democratic parliamentary system and its role in shaping our history and values, and in continuing to develop Britain.
· A willingness to participate in and respond positively to artistic, musical, sporting and cultural opportunities.
· An interest in exploring, improving understanding of and showing respect for different faiths and cultural diversity and the extent to which they understand, accept and respect diversity. This is shown by their respect and attitudes towards different religious, ethnic and socio-economic groups in the local, national and global communities.
Taken from examples of good practice SMSC Quality Mark

Outcomes First Group settings appreciate that many pupils within our settings may find aspects of SMSC learning abstract and struggle to relate to, appreciate and empathise with spiritual and cultural aspects and beliefs outside of their own direct experience but it is imperative that we give our students opportunities to encounter and experience such aspects through the means we have available. This may be role play, visitors or immersive experiences using the technology available in many of our schools. 
PSHE and careers education
PSHE and Careers Education work together by providing students with the personal development skills and self-awareness necessary to make informed career choices, including understanding their strengths, interests, and values. It is important that both PSHE and careers education are part of the curriculum offer and OFG recommends that they retain their own identity as subjects. There will be some crossover and possibly some repetition in both subjects around a young person getting to know and understand themselves, their abilities and preferences. PSHE lessons focus on this holistically as part of identity, whilst careers education focuses on understanding your skill set and interests to facilitate aspiration and looking beyond school. Careers education at primary level, where the foundations of self-understanding are still being built will naturally see more intertwining. There is a separate curriculum document for careers education (2025) which is focused around the CDI (Career Development Institute) framework. Links to the interconnected PSHE association SEND framework are shown in this document, though they primarily focus on Self-awareness and the “Jobs people do” topic within The world I live in aspect. 
Careers education for older children should also equip them with knowledge about the world of work, different career paths, and essential skills needed to succeed in the workplace. Essentially, PSHE alongside early careers education builds the foundation for students to actively engage in future planning and decision-making. 
Despite the two subjects retaining their own identity, it is of course good practice to make students clear of the links between the two. Here are some areas where explicit links could be made:

· Developing personal skills:
PSHE (and other lessons such as outdoor learning) where the focus is on communication, resilience, teamwork, and problem-solving are crucial for success in many careers, allowing students to navigate workplace challenges effectively. 
· Self-awareness and values exploration:
Through PSHE, students can reflect on their personal values, interests, and aspirations, which helps them identify potential future pathways that align with their goals. 
· Financial literacy:
PSHE explores the basics of money and why it is important, and as students mature, looks at spending, saving and budgeting which will support young people in their careers education sessions where they may be looking at job roles or managing their finances beyond school.
Careers education can be integrated into PSHE lessons by providing information about different industries, job roles, and pathways, allowing students to research potential career options. 
· Mental health and wellbeing:
PSHE addresses mental health concerns that can impact their job choices and future independence, enabling students to manage stress and build coping mechanisms. 
. 
Careers education should look in more depth at career exploration, research into different sectors, pathways available for a young person’s future and practical skills needed for work or future independence beyond school.
In summary, the two subjects should run cohesively side by side, both linking to and complimenting each other, particularly as the young person matures and draws closer to their life beyond school. 

Ofsted inspection 
Ofsted is an accountability mechanism so has a critical role in evaluating quality of education however, is no set criteria for judging PSHE or RSE. Of course, adherence to the statutory RSE guidance will be considered. 
Ofsted will look at how additional needs are identified and assessed and consider how provision meets needs just as they would in other subjects and as part of your school’s overall provision. They need to understand your rationale in your planned curriculum offer and how it impacts the pupil needs that you have identified.
The long-term goals need to be clear (see curriculum intent p3). Schools can use these aims or amend them to reflect their setting but they must be clear in their school curriculum policies. Inspectors will look at how the pupils build on outcomes year on year. For example, how will the pupils build on their knowledge about healthy relationships in the Relationships strand, as they move through the school? How will they build on their knowledge so they reach the long-term goals? The key knowledge in this curriculum is identified through the “I can statements”. Also see the SEND framework “end goals” in the formal sections of this document. Leaders can add additional elements into their PSHE curriculum to reflect the needs of their pupils, locality and context but they need to ensure they do not lose sight of their long-term goals. 
Leaders must consider how the elements in their curriculum will contribute to their acquisition of the long-term goals for their pupils, ensuring that they don’t instead divert teachers time and resources away from key learning.

Before making the final judgement on personal development and overall effectiveness, inspectors will always consider the PSHE curriculum, how well it supports the statutory RSE outcomes and prepares pupils for their lives in today’s society. Inspectors will consider the spiritual, moral, social and cultural development of pupils at the school, and evaluate the extent to which the school’s education provision meets different pupils’ needs.

PSHE has an integral role in effective personal development and inspectors will look at PSHE provision as part of their evidence towards a judgement in this area.
Inspectors will look at how the school:
· Supports young people in keeping mentally and physically healthy.
· How the school develops an age-appropriate understanding of healthy relationships including sexual relationships for older students when they are ready.
· Evidence around extra-curricular activities (including SMSC provision).
· Ensures that students have an awareness of online safety and online risks to their wellbeing - as well as offline risks to safety and wellbeing.
· Supports SEND learners to access the PSHE and RSE curriculum (which this document will support).
· Ensures students are equipped with the knowledge and resources they need for life and as they enter adulthood.

Ofsted continue to put these interwoven elements of personal development ‘at the heart’ of school development. It requires schools to think about the kind of people we aspire to be, the kind of world we aspire to create, and the kind of education we aspire to provide.

The infographic below is taken from an Ofsted Presentation on inspecting personal development and the elements that go into effective provision.
It shows the large part PSHE plays in personal development and how the other elements detailed above are interlinked or run coherently alongside each other.
[image: A screenshot of a computer
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Elements should support each other so they contribute to a cohesive whole. This helps pupils to make connections between the different elements and thus build their overall understanding.

Policies
The statutory guidance July 2025 includes specific advice on policies:
All schools must have an up-to-date written policy for relationships education or, where they teach sex education, for RSE. This means settings with students at KS3 and KS4 must have a written RSE policy. 
Schools must proactively engage and consult parents when they develop and review their policy, ensuring parents understand that effective RSHE (including statutory health) is important for promoting and protecting the wellbeing of all children.
Listening and responding to the views of pupils and parents helps to ensure that RSHE meets pupils’ needs and that topics are taught at the right time to support children to build positive relationships and avoid harms before they occur. 
Schools must provide a copy of their policy free of charge to anyone who asks for one and publish the policy on the school website.
Schools may need to include new content in RSHE to respond to emerging needs or issues in the school but should be careful to inform parents of any shifts away from the policy and continue to share relevant materials on request.  
 
The RSE policy should: 
· Set out the subject content, how and when it will be taught, and who is responsible for teaching it, including any external providers the school will use. 
· Differentiate between relationships and sex education (where sex education is taught), so that parents have clear information. Relationships education doesn’t involve explaining the detail of different forms of sexual activity, but can cover sensitive topics such as sexual violence in order to keep children safe.  
· Include information about a parent’s right to request that their child is withdrawn from sex education. 
· Explain how content will be made accessible to all pupils, including those with special educational needs or disabilities (SEND). 
· Describe how the subject is monitored and evaluated. 
· Set out how parents can view curriculum materials. 
· Explain how teachers will answer questions about topics in sex education that the school does not cover (in primary) or that relates to sex education from which the child has been withdrawn. 
· Explain how the policy has been produced, who approves the policy, and how and when it will be reviewed.  

Schools should also inform parents of any deviation from their published RSE policy in advance and share any relevant materials with them on request.  


NB: Parents can not withdraw their child from relationships education, which includes all statutory content from the primary phase. They can request their child is withdrawn from sex education (beyond what is taught in the science curriculum) up until the child reaches 15. A child can opt in themselves from three terms before they turn 16. It is up to the school to define in policy which aspects constitute sex education but the Sex Education Forum (SEF) defines sex education topics as: Contraception, childbirth and reproduction (they cannot withdraw from the science curriculum on this), human sexual response and feelings, STIs, pornography and sexual choices, sexual identity and human sexuality.
See section on working with parents and carers.

Parents/carers cannot withdraw from relationships education (England).
In Scotland there is no legal right to withdraw from RSHP Education (see next section). In Wales parents have no right to withdraw from any RSE content, including sex elements.

Regional variation
In England, RSE is statutory but there is no specific guidance on how to deliver the RSE or PSHE curriculum.
Inspectors will consider quality of education, behaviours and attitudes, personal development and leadership and management. 
Your PSHE provision is a great way of evidencing how your school excels in these 4 categories but is particularly relevant in how you support the personal development of your pupils.
The statutory RSE 2020 guidance found here expires at the end of August 2026 Teaching about relationships, sex and health - GOV.UK From September 2026 the revised guidance (not to be confused with draft guidance in 2024) replaces this in England Relationships Education, Relationships and Sex Education and Health Education guidance. This curriculum document has been updated to adhere to the new guidance (see Appendix 3). 

In Scotland, the Scottish government emphasises the importance of relationships, sex health and parenthood education (RSHP). It requires students are taught as part of a wider programme that considers a range of issues that considers personal and social development, health, wellbeing, respect for others and social responsibility. 
Education Scotland has established quality indicators (How good is our school? (4th edition)) focusing on three categories: leadership and management, learning provision, successes and achievements. In brief; what do we offer and how good are we are ensuring the best outcomes for young people?  Good quality RSHP provision will play a role in enabling your school to meet these indicators especially those around child protection, wellbeing, equality and inclusion. The Scottish government drafted further RSHP guidance in 2023 2. Relationships, Sexual Health and Parenthood (RSHP) Education - Delivery of relationships, sexual health and parenthood education in Scottish schools: draft guidance - gov.scot The original guidance was published in 2014 Conduct of relationships, sexual health and parenthood education in schools - gov.scot

In Wales, 2017  A review of healthy relationships education - Estyn evaluated how well schools developed safe and healthy relationships and focused on schools ensuring key messages around healthy relationships are embedded and reinforced regularly.
The review recommended schools work on implementing Welsh government guidance on how to prevent violence against women and sexual violence. National Training Framework on violence against women, domestic abuse and sexual violence | GOV.WALES
The Welsh Government’s Peer-on peer Sexual Harassment Action plan (2024) specifies that learners with protected characteristics such as those with SEND may require targeted support in educational settings. For example, pupils with SEND may not have the skills required to identify when a friendship or relationship is unhealthy making them vulnerable to abusive relationships including ‘mate crime’ where people with SEND are targeted and befriended for financial abuse.

Working with families
Successful PSHE, in particular RSE should impact positively on the long-term outcomes of our students. To do this we need to develop mutually beneficial partnerships between parents, carers and our schools. For our learners in OFG settings - we all need to think ahead, we cannot purely rely on a reactive strategy. There can be a genuine fear that talking about sexuality, relationships and reproduction will encourage an over developed curiosity about sex and that in talking about risky situations we are exposing our young people to negative influences. Whereas by exploring difficult topics such as online safety, drugs, alcohol and knife crime we are giving them the tools to protect themselves from harm and enabling them to recognise and evaluate risks. By teaching them about their bodies, desires, relationships and sexuality, we are both preparing our young people for the inevitability of adolescence and giving them the vocabulary and understanding to both express themselves and advocate for themselves.

Sharing information and managing parental requests to withdraw (England)
The government has secured the power for parents to withdraw their children from the sex education elements of RSE under the 2019 guidance and many may take comfort in this. However, we need to reassure them that the RSE content that we provide is what their children need, when the need it as they grow into adults. The updated 2025 guidance is clear that we must be transparent with parents about the content we are delivering and which aspects they can withdraw from.
If a child is in the primary phase, the content set out in the statutory guidance does not constitute sex education elements so unless a school choses to teach sex education elements earlier (for example in response to a concern over a contextual issue with pornography) they must inform parents of this intention and parents have an automatic right to withdraw their child from this teaching.
Teaching about puberty and names of intimate body parts does not constitute sex education and children cannot be withdrawn from this. In fact this is an important part of school safeguarding practice.
Relationships education should focus on how to form and sustain positive relationships but will also help children identify risks and harms. Relationships education may therefore include topics related to preventing sexual abuse, for example, or avoiding sharing inappropriate material online. This can be done without describing the detail of any sexual activity involved. 
At secondary level the 2025 guidance (paragraph 16) suggests that before granting any request for withdrawal of a child from sex education, it is good practice for the head teacher to discuss the request with parents, and the child if appropriate, to understand the request and to clarify the nature and purpose of the curriculum. This is likely to include discussing the benefits of sex education, and any detrimental effects of withdrawal, including social and emotional impacts on the child, and the likelihood that the child will hear their peers’ version of what was said in class, which may not be accurate. Schools should document this process to ensure a record is kept.  
Headteachers can refuse a request in exceptional circumstances e.g. due to safeguarding concerns or a pupil’s specific vulnerability.  

Discussions with parents/carers
Many parents are simply not sure what their children need to know and some believe that children and teens with developmental disabilities do not need to know anything about sexuality because they will not develop into sexually mature adults. We must be sensitive to parents concerns about their children’s vulnerability whilst being clear that adolescence happens to all regardless of cognitive ability or emotional maturity.
We need to share our expertise and we have a duty to inform parents about the educational opportunities we are providing so parents understand what their young people are being taught so they can be involved and engaged in their partnership with us. 
Most parents when they are informed will feel confident and are less likely to wish to withdraw their young person from fundamental life skills. 

Note that RSE is often portrayed in the media in extreme terms and the media and politicians will often scaremonger parents in order to sell their content – this can mean it can be a contentious issue for some parents. We must be proactive in sharing information to support parents to understand that RSE is important for our young people – this can be holding open evenings, parent workshops or other parent meetings to share materials, answer questions and give clarity over topics. As well as providing the rationale behind why we teach these topics. 
RSE is something all children should have a right to regardless of religion, race, background and cognitive ability. 

There are some religious and parent organisations which may seek to undermine RSE provision, which is partly why the DFE guidance update took considerable time to publish. We need to be clear that staff are not promoting any agenda in lessons, that no-one is being forced to choose or disclose their sexuality. 
Gant 2019 states that RSE lessons (such as those that teach about sexuality) are a positive way for young people to understand the world around them just as non-religious young people may learn about religion. We should be striving to support a welcoming, tolerant open society and if we only advocate for some groups and identities, we won’t be inclusive. We need to advocate for everyone regardless of background, religion etc

However, we need to be mindful of the importance of cultural sensitivity but that doesn’t translate to us avoiding discussing these issues altogether. 
Parents are often confused and concerned by the lack of honest information shared by the government, the media and online sources so schools must be proactive in liaising with all parents and carers by actively sharing practise and resources, organising meetings and encouraging communications in whatever way best suits parents and carers in the setting, to foster their trust and confidence. 
Proactive liaison with parents will mean schools can really listen and respond to their concerns. Parents can reinforce RSE concepts and knowledge at home through everyday family situations which complement their beliefs and culture. If we are not proactive, then there will be parents who remain confused, marginalised and pressured by others into thinking they should withdraw their child from lessons. 
If a parent still chooses to withdraw their child from sex education, we should provide information about the sessions being missed and suggest ideas of what they can do in place of the missed sessions to ensure their young person is supported as much as possible. 

We need to be absolutely clear that sex education is not teaching the mechanics of sex and RSE teaching does not promote any ideology, sexuality or lifestyle but encompasses broader interpersonal life skills, supporting students to recognise unhealthy or abusive behaviours and giving them the tools to challenge unhealthy behaviours. With open and clear discussion we endeavour to instil the trust and confidence in the parents/career to enable their young person to access the crucial teaching they need to develop into confident, assertive adults who can make informed choices and ultimately keep themselves. 

If the parent closes down these discussions and refuses to engage in any manner we must recognise that this is potentially a safeguarding issue, questioning their motivations for preventing their young person accessing such vital information.

“Sometimes because parents don’t let their children experience the real world, they don’t know what abuse is”
 NSPCC ambassador 2014

When working in partnership with parents and carers we can promote and uphold the wellbeing of our learners and work together to safeguard them. We need to be self-critical when it comes to recognising a culture of reluctance to challenge parents, carers and even colleagues and whether we are potentially overlooking the voice and needs of the young person. We must be mindful of parents views, wishes and cultural beliefs but if we prioritise parent’s views over what could be deemed the student’s best interests we must consider if by doing so we are compromising our child protection standards and failing to advocate for the young person. 

Serious case reviews have noted that in occasional cases where professionals have respected the privacy of parents this has led to an inadequate focus on the child, prioritising a relationship with the parents at the expense of the child.
Ofsted 2011.

What do we need to say to parents/carers?
· We are teaching about healthy relationships – not promoting sexual activity or a particular sexual identity.
· Sexuality is not just about sex but about how bodies are similar and different and how we view and express ourselves. It is a part of being human.
· As parents you have been teaching your children about life since the day they were born, they will learn from you but will also pick up things from other sources like tv, music, social media, you tube and talking to their friends. Some of the things they may learn may be confusing, frightening or incorrect so our explicit PSHE and RSE teaching, discussions and clarification may be the most important aspect of what we teach in this setting. 
· Good quality RSE provision in partnership with parents and carers enables learners to mature, build their confidence and self-esteem and keep them safe.
· Remember the correct terminology is important to keep your young people safe and ensure consistency and understanding. 
· Learning about sex, relationships and our bodies at school helps young people access the information they need at the age and stage they need it but partnership with parents/carers around this teaching will enable shared conversations and communications and empower young people to ask questions, share what they need and be heard.


PSHE/RSE and Safeguarding 
Safeguarding and child protection are at the heart of the PSHE curriculum, in particular within the RSE element. Subjects such as online safety, consent, unhealthy relationships can all have safeguarding and child protection implications thus safeguarding is possibly the most pressing argument for teaching relationships, sex and health education to pupils with SEND — who could be more vulnerable to abuse, bullying, exploitation and other issues because of their needs. 
· Good practisce ensures senior leaders and safeguarding leaders are involved in and aware of the planning, teaching and delivery of RSE. They should have an intimate understanding of the sex education elements in particular, to enable them to make parents and carers aware of the content to be delivered.  
· It is likely that after teaching content around certain topics – such as unhealthy relationships – there will be a spike in disclosures. These outcomes can actually be a sign that the teaching is impactful as young people feel empowered to talk about these issues but it could feel alarming. It is therefore important that all stakeholders (including wider staff) are aware of the PSHE and, in particular, the RSE elements of the curriculum and when it is being delivered. The nature of RSE teaching supports learners to become more aware of their own sexuality and disclosures are likely in line with the teaching content. There should be links in school’s RSE and safeguarding policies to clarify what to do in the instance of such disclosures and the monitoring that will take place. 
· Involving your safeguarding leaders will also allow them to anticipate and efficiently respond to any reports that arise from the subject matter. It is also important so that DSLs can flag topics that may be traumatic or emotional for specific individuals and support teachers to teach that topic. It may be appropriate that a member of staff works with that young person to ascertain the best approach or deliver the content 1-1 or in a bespoke manner. 
· It is vital that students know what to do or how to report something if they are concerned about issues raised in the PSHE (or RSE) curriculum such as harmful sexual behaviour, online relationships, bullying, drugs and so on. 
· In summary, school safeguarding approaches should: provide clear guidance on reporting a concern, encourage young people to speak out, have a clear process for staff to follow when receiving a disclosure and help instil a culture of trust and support within the school.  
  
In 2019, 37% of pupils with SEND reported being bullied based on other pupils’ attitudes or assumptions towards their SEND at least once in the past year. (source: DfE report)  

Recent updates to KCSIE, relevant to the delivery of PSHE and RSE
The 2025 guidance adds disinformation and misinformation to the list of content delivery. 
Disinformation is the deliberate creation and spread of false or misleading content such as fake news Misinformation is the unintentional spread of this false or misleading content. 
Cabinet office dept of science, innovation and technology 23.
KCSIE 2025 includes a link to the DFE guidance around generative AI – this is relevant to how schools use AI safely but due to the significant content around AI in the new statutory RSE guidance 2025, this is relevant to note here.
In 2024 the definition of safeguarding and promoting the welfare of children was changed to include protecting children from maltreatment inside and outside the home, including online. Reflecting the importance of our online safety and awareness teaching (including in the moment opportunities). 
Abuse and neglect was changed to abuse, neglect and exploitation throughout the 2024 document. The definition of abuse was also changed to clarify that harm can include witnessing ill treatment of others which is relevant when teaching around domestic abuse etc.
In 2022 child-on-child abuse was changed to peer-on-peer abuse – note in teaching around this topic. 
Recent changes make responsibilities clear under the Equality Act – schools must consider how they are supporting students with protected characteristics and must take positive action where proportionate to deal with disadvantages such as making reasonable adjustments for SEND, which is particularly relevant to providing timely content through PSHE teaching in accessible ways to vulnerable students. 
Guidance emphasizes the importance of providing LGBTQ+ pupils with safe spaces to talk to staff about any worries or concerns they have. 

Considering student welfare 
With lessons that tackle sensitive and potentially triggering issues, staff should ensure that they have established a safe caring learning environment before delivering sensitive and emotive themes. A safe learning environment establishes an atmosphere of trust that frees up students to share ideas and information, sets expectations and increases teacher confidence in delivery and managing discussion.
 
When supporting students who have a history of trauma, the safeguarding and clinical teams should always be aware of the learning intent and materials, but many of these topics are still important to cover – such as consent, unhealthy relationships or mental health. You should consider: 

· Distanced learning techniques to enable students to consider issues objectively such as case studies or open-ended questions.  
· Ensure staff delivering lesson have had the correct CPD and are comfortable enough in delivering this topic and are able to speak out if they feel uncomfortable. 
· Your school’s safeguarding and confidentiality policies and procedures; this is especially important if a student makes a disclosure. Are actions clearly set out in policy and process? 
· Techniques such as an anonymous question box or post-it notes to enable students to ask questions without having to ask in front of the class if they feel uncomfortable.  
· Sensitivity is important even if you are not aware of any personal experiences in the class – always work on the basis that there is at least one person there who may have been affected by issues in the resources.
  
The OFG anti-bullying policy, released in 2025, should be read in conjunction with this section, alongside OFG safeguarding and other related policies. (School Safeguarding policy, Person-Centred Neurodivergence Affirming Behaviour policy, Child-on-Child Abuse/Peer-on-Peer Abuse policy, Staying Safe Online policy). 

Pathways 
It is recognised that within OFG settings, students’ provision will be planned through a variety of pathways. Our most complex students will be guided by personalised targets driven by their EHC plans and work mainly within an informal context, whereas our most cognitively able students will work predominantly on national curriculum objectives with some adaption and differentiation to meet their SEND needs and style of learning. Other students will work between these two approaches to their education and pathways may look different for individual learners. School leaders, supported by their clinical teams will decide which approach is best for which cohort and which student. 

Below are overviews for the different pathways in terms of PSHE.
	Pre-Formal/Informal
	Semi-Formal 
	Formal

	Learning will be largely centred around intensive interactions.
Pupils will be provided with individualised learning and pupil-led activities as a rolling cycle of opportunities linked to themes incorporating elements of the three main strands.
A vocabulary-rich curriculum will promote understanding of a sense of self, others and the wider world,  
Teachers will create opportunities for real-life experiences of the world both inside and outside. This can include enrichment opportunities such as visitors and trips.
Concrete and tangible resources will support learning in key areas such as understanding of the body and changes that happen in puberty and as we grow older.
Young people should be taught key elements such as appropriate touch in a timely fashion as their bodies mature but sex education themes and abstract concepts (such as gender identity) should be taught when considered appropriate in response to their individualised developmental journey in liaison with clinical teams. These topics must NOT be avoided due to their sensitivity but should be handled carefully and in consultation with PSHE leads to avoid confusion or misconception.
(See sex education guidance sections of this document)
	A wider range of explicit teaching will be undertaken as appropriate to each group/pupil’s capability. Core themes will be built on year on year as part of a spiral curriculum building step by step to deepen understanding. Elements of the statutory RSE content maybe slowed down or broken into smaller steps to become accessible to students. Additional revisits or planned interventions in small groups or 1-1 may be necessary to support student understanding of key themes to support safeguarding practice. 
Interactions with staff and peers throughout time at school will continue to enable development of the core strands such as relationships and understanding of community.
Concrete resources will still feature heavily, especially for literal learners alongside media such as videos and pictures, but where appropriate discussion may be extended to support understanding of concepts.
Teachers will create multiple opportunities for real-life experiences of the world both inside and outside. This should include enrichment opportunities such as visitors and trips as well as everyday tasks to foster a sense of responsibility and independence and eventually prepare for life beyond school.
Young people must be taught the key themes of sex education including puberty, consent and harmful sexual behaviour in a timely fashion, considering physical maturity of individuals alongside aspects of emotional immaturity. Refer to the guidance around teaching sex education topics.
(See NSPCC puberty guidance for further support) 
.
	A full range of explicit teaching covering topics in more depth as children become older and more mature. This will be facilitated via a spiral curriculum where core themes are revisited and built upon year on year.
Some students following this pathway may still require bespoke pedagogical approaches such as creative outputs where they have a trauma profile or find sensitive topics confronting or alarming.
Concrete resources if appropriate, alongside visual resources, media, discussion and group projects will allow pupils to deepen their understanding.
 Pupils will engage with explicit content, interactions and interventions to understand themselves, others and their wider responsibilities as they grow older, in terms of law and citizenship.
Teachers will create a range of opportunities for real-life experiences of the world both inside and outside. This should include enrichment opportunities such as visitors and trips, work experience and aspirational opportunities, as well as everyday tasks to foster a sense of responsibility and independence and eventually prepare for work and a life beyond school. 
Young people are likely to take on independent projects and follow pathways which enable them the skills and knowledge required for a fully independent life.
Pupils will develop skills, knowledge and understanding that will provide access to relevant qualifications and equip them for further education or employment. The careers curriculum should provide linked opportunities.







Organisation of this Curriculum
This curriculum is based on the PSHE association programme of study and organised through the key themes of the associated SEND framework.
PSHE learning is split into three core strands: Relationships, Health and Wellbeing and Living in the Wider world. 
The SEND Planning Framework is further organised into six sections:
1. Self-Awareness (Me, who I am, my likes, dislikes, strengths and interests) 
2. Self-care, Support and Safety (Looking after myself and keeping safe; aspects of Relationships and Sex Education.) 
3. Managing Feelings (Understanding feelings, and that how I feel and how others feel affects choices and behaviour; aspects of Relationships and Sex Education) 
4. Changing and Growing (How I and others are changing; new opportunities and responsibilities; aspects of Relationships and Sex Education)
5. Healthy Lifestyles (Being and keeping healthy, physically and mentally) 
6. The World I Live In (Living confidently in the wider world) 
It is important to note that there is overlap between the topic areas and sections and some themes are covered within more than one section for example; online safety teaching comes into the Relationships strand as part of Self-care, Support and Safety (online relationships aspect) and into the Living in the Wider World strand as part of navigating the World I Live In (online presence and identity aspect). 
There should be flexibility so schools can respond to contextual issues such as localised health issues, safeguarding concerns about a group or behaviour within a local space (such as the local skatepark or arcade) or gangs. Effective PSHE should respond to the community and related contextual needs of the pupils alongside the breadth of coverage required to fulfil statutory outcomes and prepare students for their future lives.
The table shown here, displays how the core stands link with the SEND framework for the primary phase. The topic area links will help staff find resources when using the Primary PSHE association programme of study but resources and teaching materials for these topic areas can also be found in the Teams Folders linked to this curriculum document.

	PSHE association themes - Primary curriculum KS1 and KS2
	SEND Framework
	Topic Area links 

	Core strand: Relationships
	Families and friendships
	Self awareness

	People who are special to us
Getting on with others
Different types of relationships

	
	Safe relationships
	Self care support and safety
	Taking care of ourselves
Keeping safe
Trust
Keeping safe online
Public and private

	
	Respecting self and others
	Self awareness
	Kind and unkind behaviours
Playing and working together
Getting on with others

	
	
	Managing feelings
	Identifying and expressing feelings

	Core strand: Health and Wellbeing
	Physical health and mental wellbeing
	Managing feelings
	Identifying and expressing feelings
Managing strong feelings

	
	
	Healthy lifestyles
	Healthy eating
Taking care of physical health
Keeping well

	
	Growing and changing
	Changing and growing
	Baby to adult
Changes at puberty
Dealing with touch

	
	Keeping safe
	Self care support and safety
	Taking care of ourselves
Keeping safe (including road, water, fire, online)

	Core strand: Living in the wider world
	Belonging to a community
	The world I live in
	Respecting differences between people
Jobs people do
Taking care of the environment
Belonging to a community

	
	
	Self-awareness
	Playing and working together
Getting on with others

	
	Media Literacy and digital resilience
	The world I live in
	Rules and Laws

	
	
	Self care support and safety
	Trust
Keeping safe online

	
	Money and work
	The world I live in
	Jobs people do
Rules and laws

	
	
	Self awareness
	Things we are good at



The following table shows how the PSHE association secondary programme of study links to the SEND framework, again this can be useful for settings that subscribe to PSHE association and are able to access their recommended resources in each of these topic areas.
	PSHE Association programme of study at KS3 and KS4
	SEND Framework
	Topic Area links 

	Core strand: Relationships
	Diversity
	Self-awareness
	Prejudice and discrimination 

	
	
	The world I live in
	Diversity rights and responsibilities

	
	Building relationships
Respectful relationships
Families
	Changing and growing
	Friendship
Healthy and unhealthy relationship behaviour

	
	Intimate relationships (including consent and contraception)
Healthy relationships
Communication in relationships
	Changing and growing
	Healthy and unhealthy relationship behaviour
Intimate relationships, consent and contraception
Long term relationships and parenthood

	
	
	Managing feelings
	Romantic feelings and sexual attraction

	
	
	Self-care support and safety
	Public and private

	
	Addressing extremism and radicalisation
Discrimination
	Self-care support and safety
	Keeping safe online

	
	
	The world I live in
	Managing online information

	
	
	Self-awareness
	Prejudice and discrimination

	Core strand: Health and Wellbeing
	Transition and safety
independence
	Self-awareness
	Personal strengths
Skills for learning

	
	
	The world I live in
	Preparing for adulthood

	
	
	Managing feelings 
	Self-esteem and unkind comments
Strong feelings

	
	Healthy lifestyles
Mental health
Emotional Wellbeing
Drugs and alcohol
	Healthy lifestyles
	Elements of a healthy lifestyle
Mental wellbeing
Physical activity 
Healthy eating
Body image 
Medicinal drugs
Drugs, alcohol & tobacco

	
	
	Managing feelings
	Self-esteem and unkind comments
Strong feelings

	
	
	Self-care support and safety
	Feeling unwell
Feeling frightened/worried
Accidents and risk

	
	Health and Puberty
	Changing and growing
	Puberty

	
	
	Healthy lifestyles
	Mental wellbeing
Body image

	
	Peer influence, Substance abuse and gangs
Exploring influence
	Self care support and safety
	Keeping safe online


	
	
	Healthy lifestyles
	Drugs, alcohol and tobacco
Body image

	
	
	Self-awareness
	Managing pressure

	
	Building for the future

	Healthy lifestyles
	Elements of a healthy lifestyle

	
	
	The world I live in
	Preparing for adulthood

	Core strand: Living in the wider world
	Developing skills and aspirations
Setting goals
	The world I live in
	Diversity/rights and responsibilities  
Preparing for adulthood 
Managing Finance

	
	
	Self-awareness
	Personal strengths 
Skills for learning

	
	Financial decision making
	The world I live in
	Managing Finance
Managing online information 

	
	
	Self-care support and safety
	Gambling

	
	Community and careers
Employability skills
Work experience
	The world I live in
	Diversity/rights and responsibilities  
Taking care of the environment 
Preparing for adulthood

	
	
	Self-awareness
	Personal strengths 
Skills for learning

	
	
	Self-care support and safety
	Emergency situations

	
	Digital literacy

	Self-care support and safety
	Keeping safe online

	
	
	The world I live in
	Managing online information

	
	Next steps

	The world I live in
	Preparing for adulthood





Implementation of the PSHE curriculum in the Primary Phase

Primary implementation will include explicit teaching and lessons as part of the weekly timetable for young people working within formal and semi formal pathways. For young people working on informal pathways, explicit teaching may be delivered 1-1 and in co-ordination with personal EHCP targets. Refer to informal pathway guidance for more detail. 
Within OFG schools we refer to PSHE as the golden thread that underpins our practise, so in addition to explicit teaching and 1-1 sessions or interventions, PSHE themes should be evident within daily practise. 


What does PSHE as a golden thread look like?
	PSHE Association programme of study at KS1 and KS2
	PSHE practice that underpins school ethos and culture everyday (Primary Phase)

	Core strand: Relationships
	Families and friendships
	Positive and supportive interactions throughout time in school
Modelling interactions between adults, including modelling respectful behaviour
Use of visuals and tangible objects to support communication, choices and pupil voice (in various forms) to develop independence
Range of books shared that encompass variety of family and friendship compositions, cultural and ethnic diversities, ages and positive role models for different genders
Resources and displays that model the above
Songs, including turn taking songs to foster sense of belonging
Role play, small world and puppets to model interactions, relationships, overcoming social conflict etc
Personalised communication approaches (supported by clinical/SALT/EP)
Close working with parents/carers/families to understand and support context
QT robot working in personalised plans linked to communication

	
	
	

	
	Safe relationships
	

	
	Respecting self and others
	

	
	
	

	Core strand: Health and Wellbeing
	Physical health and mental wellbeing
	Sensory and calm spaces
Support to regulate/co-regulate
Range of sensory experiences offered including touch, smell and safe tasting
Low stimulus areas
Emotional literacy visuals/supports/ modelling/scaffolding. NB Supported/endorsed by clinical – current endorsed approaches are Zones of regulation, Level Up, Emotion coaching, ELSA and Thrive (where embedded)
Access to outdoor spaces
Inside and outside equipment to support gross motor skill development
Enrichment activities, including animals (and school pets) and outdoor activities such as gardening, horticulture
Cooking and food, sensory experiences offered linked to taste, smell and textures
Range of sports and exercise (including those offered as part of SMSC provision)
Yoga and movement opportunities (supported by clinical/OT)
Physical, concrete and tangible resources to support learning about bodies and growing – especially those that enable touch and are anatomically correct
Immersive technology linked to wellbeing such as bubble pop, tranquil scenes including music and movement
1-1 support with hygiene and intimate care when needed with personalised approaches to building independence (supported by clinical teams)

	
	
	

	
	Growing and changing
	

	
	Keeping safe
	

	Core strand: Living in the wider world
	Belonging to a community
	Access to role play/role play corners
Dressing up, include simple dressing up with hats and handheld objects related to jobs and work
Small world experiences
Real objects
Range of books, posters and tangible objects (such as clothing) about the world and it’s people 
Focus days and displays alongside embedded books and resources with consideration to a wide range of ethnicities, backgrounds and LGBTQ themes
Pupil voice to shape ideas, determine resources through mechanisms such as school council, wellbeing council, pupil projects
Work experience opportunities, such as catering and site cafes and enterprise projects
Visitors to talk to young people about work and the world
Immersive rooms to introduce young people to new places and experiences

	
	Media Literacy and digital resilience
	

	
	Money and work
	



Whole school culture
For approaches to PSHE to be effective, it is important that PSHE is regarded as important by all staff as it underpins the basis of relationships, independence, understanding oneself, others and the world as well as being integral to supporting student wellbeing. 
It is strongly recommended that settings give training time to PSHE for all staff as part of a whole school approach and utilise the free training from NSPCC for teaching staff around RSE Talk Relationships: resources to deliver sex and relationships education | NSPCC Learning

A whole-school approach to sex and relationships education ensures that everyone in your school community works together to create a respectful, inclusive school environment. It involves promoting healthy relationships and creating a school culture where young people feel safe from abuse and empowered to speak out and seek help whenever they need it. NSPCC

Ofsted advise that the impact of PSHE (specifically the RSE aspect) is impaired by the delivery of staff not being sufficiently well trained or supported to be skilled or knowledgeable or to be confident enough to fully support pupils. Insufficient subject knowledge to ensure confident delivery on important topics like consent, healthy relationships or sharing of sexual images will have an impact on pupil understanding. It is therefore imperative for those that deliver PSHE/RSE to have training so that they display visible confidence in the teaching of sensitive subject matter and for all staff to have the knowledge and understanding to answer questions relating to PSHE content, especially those relating to safe relationships.
The effectiveness of PSHE will be hampered if it is not delivered well. We know that pupils will have many misconceptions around PSHE themes, so it is important staff notice these, inside and outside of the classroom and take steps to put these right. This could be as simple as a discussion but could also require adjustment of curriculum content through intervention (for example if there is a school issue with homophobic language) or in some cases a safeguarding response if a young person is at risk from harm. Engagement with parents is also important as at times misconceptions, opinions or bias may stem from the views held within a young person’s family.
At times PSHE leaders may identify a specific risk or pattern within the school or local area – such as a spike in instances of online grooming – so may decide to prioritise teaching in that area. This is acceptable as one of the priority aims is to keep young people safe so is a proactive use of PSHE curriculum time but further highlights the need for all staff to recognise the importance of the subject itself.  
Leaders should be able to explain and rationalise when specific content is prioritised or added to the PSHE curriculum, this will be further supported by wider staff who understand the rationale for such strategic decisions.
[bookmark: _Toc174435661]OFG PSHE advisor can provide staff training on request or support PSHE and RSE leaders in it’s delivery in their setting.




Section 2: Curriculum plans and teaching approaches
PSHE in the Early Years

There are seven areas of learning and development that set out what providers must teach the children in their settings. All areas of learning and development are important and inter-connected (EYFS Statutory Framework 2024) 
In the Early Years Foundation Stage, the explicit PSHE elements are referred to as personal, social and emotional development. This area of learning is concerned with wellbeing – knowing who you are, where you fit in and feeling good about yourself. It is also about developing respect for others, social competence and a positive disposition to learn. However, the underpinning principles of the EYFS are all rooted in PSHE themes.Three prime areas are particularly important for learning and forming relationships. They build a foundation for children to thrive and provide the basis for learning in all areas. These are the prime areas: • Communication and language • Physical development • Personal, social and emotional development
Connected to these are the four specific areas of Literacy, Mathematics, Understanding the world and Expressive arts and design.
The principles underpinning the EYFS curriculum are that without firm foundations in the prime areas (which are arguably mainly PSHE based) then learning cannot take place in the specific areas. As the EYFS framework is the guideline for this developmental stage, this rationale is important to understand for our schools who are educating chronologically older students who are emotionally and developmentally immature.



[image: A colorful rectangular box with text

Description automatically generated with medium confidence]It is helpful to look at the Early Years through the lens of PSHE. Although the curriculum organisation may look different, learning in the Early Years is the starting point for future learning to be built upon. It is not a separate system but interconnected to PSHE (and wider personal development), with Early Years being the foundations upon which personal development grows.

Every pupil is unique but they all need to learn how to co-operate, share, be safe and how to communicate. 

The Early Years however is not just about explicit teaching but about staff modelling, consistent messages whether it is a snack time, outside or during play activities. Adults should demonstrate consistent high-quality interactions and leaders should consider the physical environment and resources to enable these to take place.


These statements are taken directly from the government document and are important to understand for all PSHE leaders in our schools:

Communication and Language The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout the day in a language-rich environment is crucial (extract).
A focus on building relationships and interactions between children and adults and children and other children is a key consideration as to how we set up our environments and organise our daily routines and activities. 

Personal, Social and Emotional Development Children’s personal, social and emotional development (PSED) is crucial for children to lead healthy and happy lives and is fundamental to their cognitive development. Underpinning their personal development are the important attachments that shape their social world. Strong, warm and supportive relationships with adults enable children to learn how to understand their own feelings and those of others. Children should be supported to manage emotions, develop a positive sense of self, set themselves simple goals, have confidence in their own abilities, to persist and wait for what they want and direct attention as necessary. Through adult modelling and guidance, they will learn how to look after their bodies, including healthy eating, and manage personal needs independently. Through supported interaction with other children, they learn how to make good friendships, co-operate and resolve conflicts peaceably. These attributes will provide a secure platform from which children can achieve at school and in later life. (EYFS statutory framework 2024 page 9)

Physical Development Physical activity is vital in children’s all-round development, enabling them to pursue happy, healthy and active lives. Gross motor skills provide the foundation for developing healthy bodies and social and emotional well-being. Repeated and varied opportunities to explore and play with small world activities, puzzles, arts and crafts and the practice of using small tools, with feedback and support from adults, allow children to develop proficiency, control and confidence (extract).
Considering how we organise our environments both inside and outside to facilitate the development of both fine and gross motor skills is crucial to building the foundations of healthy lifestyles as well as emotional well-being and good mental health.

Early Learning Goals
The level of development children should be expected to have reached by the end of the EYFS is defined by the early learning goals (ELGs) but should not be used as a curriculum or in any way to limit the wide variety of rich experiences that are crucial to child development.

There are ELGs for all of the seven areas. Leaders working with EYFS should read the document in it’s entirety but the learning goals in the prime areas are shown here:

Communication and Language 
ELG: Listening, Attention and Understanding 
Children at the expected level of development will: 
• Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and small group interactions.
 • Make comments about what they have heard and ask questions to clarify their understanding.
 • Hold conversation when engaged in back-and-forth exchanges with their teacher and peers. 

ELG: Speaking 
Children at the expected level of development will: 
• Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary.
 • Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when appropriate. 
• Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of conjunctions, with modelling and support from their teacher.

Personal, Social and Emotional Development 
ELG: Self-Regulation 
Children at the expected level of development will: 
• Show an understanding of their own feelings and those of others and begin to regulate their behaviour accordingly. 
• Set and work towards simple goals, being able to wait for what they want and control their immediate impulses when appropriate. 
• Give focused attention to what the teacher says, responding appropriately even when engaged in activity, and show an ability to follow instructions involving several ideas or actions. 

ELG: Managing Self 
Children at the expected level of development will: 
• Be confident to try new activities and show independence, resilience and perseverance in the face of challenge. 
• Explain the reasons for rules, know right from wrong and try to behave accordingly. 
• Manage their own basic hygiene and personal needs, including dressing, going to the toilet and understanding the importance of healthy food choices. 

ELG: Building Relationships 
Children at the expected level of development will: 
• Work and play cooperatively and take turns with others. 
• Form positive attachments to adults and friendships with peers. 
• Show sensitivity to their own and to others’ needs.



Physical Development  
NB this area is not wholly PSHE based but has direct links with health education and the health and wellbeing strand for all children so it makes sense to include the ELGs for this area in their entirety for understanding of how they relate
ELG: Gross Motor Skills 
Children at the expected level of development will: 
• Negotiate space and obstacles safely, with consideration for themselves and others.
• Demonstrate strength, balance and coordination when playing. 
• Move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 

ELG: Fine Motor Skills 
Children at the expected level of development will: 
• Hold a pencil effectively in preparation for fluent writing – using the tripod grip in almost all cases. 
• Use a range of small tools, including scissors, paint brushes and cutlery. 
• Begin to show accuracy and care when drawing

Another pertinent section of the EYFS guidance relevant to our settings states that “in planning and guiding what children learn, practitioners must reflect on the different rates at which children are developing and adjust their practice appropriately.” 
Emphasis should be placed on three characteristics of effective learning:
Playing and exploring - children investigate and experience things, and ‘have a go’. 
Active learning - children concentrate and keep on trying if they encounter difficulties and enjoy achievements.
Creating and thinking critically - children have and develop their own ideas, make links between ideas, and develop strategies for doing things.

So what does effective PSHE practise in EYFS look like?

· Environments should enable opportunities to facilitate interactions between adults and children and children amongst their peers and in turn develop social awareness, turn taking and positive relationships. 
· There should be opportunities for children to develop their fine and gross motor skills inside and outside, to lay the foundations of healthy lifestyles both in terms of physical and mental wellbeing.
· Children should be encouraged to gain a knowledge and understanding of their own culture and community to help them develop a sense of belonging and a strong positive self-image.
· Role play and small world should be utilised to give children the confidence to make the most of opportunities, to communicate effectively and to explore the world around them as well as teaching them to be curious and develop inquiry. 
· Children learn about different kinds of relationships. Being with the same adults and children regularly gives them the time and opportunity to develop relationships that promote social competence.
· Opportunities should be given to think about and practise ways of solving problems to help children to feel capable of responding to challenges and begin to build resilience.
· Opportunities to explore sensory preferences including tastes, smells and textures which will support healthy lifestyles and emotional wellbeing as well as a strong sense of self.
· Children should be given opportunities to learn about different groups and cultures, through resources, visitors, immersive rooms to help them begin to notice similarities and differences between their culture and others giving them the starting points to understanding British values, respect and acceptance and cultural development as part of SMSC.


Practical ideas for continuous provision
	Relationships
	Health and Wellbeing
	Living in the wider world

	Opportunities for interactions – adult to child and peer on peer to support early relationship building
Gentle modelling through interaction “I love it when you…”
Clarity and consistency with language including safety boundaries “Ok.” / “Not ok”. 
Books/stories/media with varied family compositions
Turn taking games
Circle games
Portraits – painting/materials/junk modelling/loose parts/playdough etc (NB; not all at once)
Mirrors to explore self
Den building
Equipment where more than one child is needed to use e.g. seesaw, water pipes
Collaborative outdoor art
Large floor books for sharing 
Large puzzles designed for sharing
Tasks to help build sense of belonging and community as well as self-esteem such as wiping the table before snack or choosing a story the story to be read
	Sensory toys
Sensory trays and edible sensory trays (e.g. different cereals) (NB; note food related medical profiles)
Peanut balls and gym balls
Quiet spaces and mindfulness areas
Emotions visuals
Headphones/music listening stations
Yoga, drama, music and movement activities
Dark dens
Parachute games
Cosy corners/ relaxation wellbeing focused (e.g. books, beanbags, blankets and cushions)
Visuals to show routines including hygiene routines like hand washing
Gentle opportunities to build character skills such as resilience such as building blocks and stacking games
Being clean – washing up, cleaning teeth, brushing hair (dolls and teddies toothbrushes, hairbrushes)
Variety of dolls of different ethnicities, highchairs, pushchairs etc
Fruit and veg exploration 
	Mud kitchen
Making bug hotels
Outdoor and environmental exploration, use of magnifying glasses, pots and buckets to collect items to support understanding of environments
Visuals matched to vocabulary of area/equipment 
Role play – garage/vets/café/shop etc
Dressing up – including uniforms and different cultural dress
Musical instruments (inside and out)
Outdoor sensory walks
Gardening and planting, raking and weeding
Painting with water and water play
Small world themes – e.g. postman (roads and houses), builder (mud, bricks, stones) etc
Cultural role play and art – e.g. coloured rice for Diwali
Visitors or experiences such as fire engine, dentist, nurse, ambulance, animals
Vocabulary rich environment with words linked to pictures and symbols to support understanding of today’s world (age appropriate)



Teachers may also deliver some explicit teaching around PSHE. This can be done 1-1 or in groups as the teacher thinks it appropriate. It may be proactive to use sessions to teach aspects of PSHE development which are pertinent to the learners and where it is felt more direct or scaffolded input would be of benefit.

An example might be a small group session focusing on: 
Managing Self Be confident to try new activities and show independence, resilience and perseverance in the face of challenge.
This example also supports with building relationships as well as aspects of physical development. This is just a suggestion to aid understanding of how PSHE looks in early years. There are many ways this outcome and others could be achieved. 

[bookmark: _Toc174435662][image: n' Break | Official Game Rules ...]Children sit in a circle and the teacher places some building blocks in the centre of the circle. The teacher explains they are going to learn about difficult challenges and persistence (teacher would explain this term).
Give the children a card showing a visual representation of building blocks (such as right). Can they build a tower like this?
As children build, offer encouragement and scaffold such as “Your tower keeps falling down. It is a tricky challenge. What can we do next time we try? How can we help each other?”
Focus on mistakes being part of the process and that finding different ways is not failure but part of solving the problem.





You can find further useful resources to support PSHE in the Early years EY, KS1 & KS2 free resources | CRESST
Some other useful links can be found here
ELG: Managing Self NSPCC Pants
PANTS resources for schools and teachers | NSPCC Learning
ELG: Building relationships
1 decision (sharing)
Free Resources for Early Years
ELG: Building Relationships  
• Form positive attachments to adults and friendships with peers. 
• Show sensitivity to their own and to others’ needs.
Watch MIXED by Arree Chung - EYFS Resource - Olivia and Jac Read-Along Online | Vimeo On Demand on Vimeo


Pre-Formal/Informal Pathways
[bookmark: _Toc174435663]Overview
This section begins with a best practice guide for PSHE in a Pre-Formal context, outlining principles that should be used throughout this pathway. It then outlines a series of curriculum options that can be used, and adapted, to provide meaningful learning for pupils who need to remain on an informal pathway for their whole educational journey.
This section draws upon ideas in the following: 
· Equals – Informal, semi-formal and formal curriculums 
· PSHE association SEND framework 
· OFG AIR Curriculum Framework

Teachers should choose the right level for each pupil cohort starting point. For instance, some pupils on this pathway may be best suited to EQUALS, whereas others may benefit from following the slowed-down version of formal planning linked to PSHE Send Framework.

What Key PSHE Topics Might Feature Within a Pre-Formal Context?
Pre-Formal, long-term planning is provided as an underpinning structure to sit behind the learning opportunities that teachers facilitate, rather than being teacher-led lessons. Teachers can facilitate learning using resources in areas around the room, suggesting the topic and then let the pupils lead. Teachers can select any topic from the planning that is at the right level for these pupils and should prioritise areas that match their EHCP targets. It is recommended that PSHE follows a spiral curriculum approach so taking elements from each of the 3 broad areas of PSHE; Relationships, Health and wellbeing and Living in the wider world, starting at an encountering level. The students should encounter and have learning opportunities presented in all of these areas. Refer to the section on continuous provision for ideas around supporting students to encounter PSHE themes and the timetabling suggestions at the end of this section.
Please look at the blocked guidance to help you see how these themes are built on step by step.



Profile of learners on an informal/pre-formal pathway
These learners are likely to need a bespoke personalised approach to their PSHE curriculum, driven in the main by their EHCP targets.
The profile of these learners is likely to be:
· A marked tendency towards restricted and often stereotypical ‘extreme’ and very personal interests.
· A tendency towards preferring isolation to socialisation, or where socialisation is preferred, displaying highly manipulative behaviour in order that the social situations fit into patterns where the learner is in control.
· Are likely to be motivated by their own intrinsic desires not by a teacher or the needs of others.
· Have ‘difficulties in attention and concentration’ when directed by others but often able to concentrate for prolonged periods on their own special interest. 
It is suggested for learners at the earliest developmental stage it is recommended that at the root of our PSHE curricula we follow the EQUALS principles of “Learning to be”
· To be comfortable with activities and states of being that are important to them.
· Discover activities and states of being that may become important to them.
· Learn how to express preferences positively and be free to reject experiences and people but encouraged to learn how to express such preferences positively.
· Be positively encouraged to take total control of their own behaviour so that self-regulation (rather than being regulated by others) becomes a major part of their learning.
· Be given constant opportunities to communicate positively and to have both voice and agency (that is, be always listened to with preferences always acted upon) within the confines of a safe and secure environment.
This approach is characterised by intensive interactions and is similar to the “in the moment” approach often taken within EYFS settings to support their developmental stage. Interactors are urged to follow, celebrate and extend; ‘tune in’ to the learner and look for communication moments; creating the communicative flow being the objective of the session. Although the teacher may prompt and try different strategies to encourage a communicative interaction; the learner decides where the interactive process will go. 
Our starting point is not the core areas or specific objectives but the social interaction of the learners within the activities.
However, repetition and variation are key and learners should be exposed to a rolling cycle of ‘learning opportunities’ within the broader PSHE themes.
Further details and links with the  EQUALS informal curriculum can be found here:
	
	EQUALS informal curriculum 
	Core skills/outcomes
	Links

	Relationships
	My sensory play (pages 24 – 49)





My communication (pages 50 - 94)

	Foundations of relationships, including:
Parallel play
Shared Play
Turn taking play
Co-operative play

Foundations of interaction, including:
Social interaction
Peer to peer communication
	





See OFG English curriculum

	Health and wellbeing
	My physical wellbeing (pages 96 -114)





My outdoor school (pages 156 – 175)
	Foundations of physical wellbeing and mental health, including:
Physical activities, including sensory physical activity and therapeutic physical activity 
Mental Health

Supporting physical and mental wellbeing as well as safety, co-operation and life skills
	See OFG PE curriculum

	Living in the wider world
	My independence (pages 115 – 155)
	Life skills, including:
Dressing and undressing
Travel and journeys and safety
Shopping, money
Cooking, eating well and safety
	



What is intensive interaction?
Intensive Interaction is a person-centered communication approach that directly promotes social inclusion and communication, regardless of a person’s age.  
Intensive Interaction is designed to meet the emotional and learning needs of people who are still at early stages of acquiring communication skills. This may be a student who we find difficult to connect with & does not appear to show interest in others. Equally, the approach is for those who may be highly social in many ways and have many successful interaction activities with other people, including spoken language. Yet they may still need to develop further experience, knowledge and awareness in areas such as emotional regulation, use and understanding of eye gaze and facial expressions, taking turns in reciprocal activities, and using their different modes of communication more functionally, including speech. 
‘The Fundamentals of Communication’ include:   
· Emotional learning and outcomes including knowing others care, enjoying being with another person, feeling safe, secure and calm, self-esteem, understanding feelings, empathy and trust. 
· Learning to give brief attention to another person, to share attention with another person, and to extend those attentions, learning to concentrate in reciprocal activities.  
· To have fun, to play, inviting us into their activities. 
· Using and understanding of eye gaze, facial expressions, and non-verbal communication such as gestures, body language and the use and understanding of physical contacts.  
· Learning use and understanding of vocalisations, having your vocalisations become more varied and extensive, then gradually more precise and meaningful, including speech. 
Taken from AIR Curriculum guidance – for further detail on intensive interaction see the full document on Sharepoint.

Considering early childhood development for all learners
The outcomes that follow are written with consideration to the birth to 5 matters document which is fundamental to the EYFS Prime areas and characteristics of effective learning so it is worth explaining these principles for those who are less familiar (see also EYFS section of this document). 
If a young person has not been in a setting or suffered from early childhood trauma, these principles are still relevant as children grow chronologically older and settings may choose to focus on a nurture-based approach centred around pre-formal outcomes to support the developmental stages that the young person has missed. 
In the early years the Prime Areas of Personal, social and emotional development (PSED), Communication and language and Physical development lay the foundations of the universal aspects of early childhood development.
They are time-sensitive because of biological factors that enable rapid brain connections, particularly in the first three years of life but continuing throughout early childhood.  Developmental steps missed at this early crucial stage are much harder to address later on but this does not mean 
they should be ignored. Liaison with clinical teams around supporting students, especially those who have experienced trauma is essential to meeting their unique needs. 
All three prime areas are always in action for a young child. In every activity, the child is experiencing feelings and developing a sense of self and others, is physically engaged through their senses and movements, and is learning to understand and communicate with others.  It is through these aspects that a child accesses the world around them and relationships with other people, which in turn opens the door to learning in all areas. Development in each of the Prime areas affect the others: as children develop their sensory abilities and movement, they can perceive meaning and engage with others and so develop in PSED.  Engaging with others spurs more physical activity, and is the beginning of communication and language, which in turn helps build relationships, understanding of feelings and learning about health and physical wellbeing.
While the Prime areas are especially crucial to early years provision they remain centrally important for children’s development and learning throughout the EYFS and beyond, and should receive priority attention to ensure strong foundations in development and learning.
However, Educators must not continue to teach an EYFS curriculum to older students, simply understand the principles behind it. 

Outcomes for learners on informal or pre-formal pathways
The PSHE association Send framework suggests assessing individual learner progress using these headings. 
[image: ]
For learners following an informal/pre-formal pathway there will be many individuals who are at an even earlier stage. The outcomes for this learner profile, although it could be argued are underpinned by PSHE principles of building relationships, wellbeing and experiencing the wider world, could look similar in all broad curriculum areas as this approach could not be separated easily into outcomes for specific topic areas or even for some learners into the six sections of the planning framework. Their outcomes sit as a pre-requisite – prior to the stage marked by the “encountering” bracket of the PSHE association SEND framework. 
For this pathway, the focus is on a pre-encountering level, encountering and foundation levels.
The outcomes below are based on the Engagement model and could be used alongside EHCP target outcomes to measure gradual progress for learners with this profile.
	Pre-encountering phase – based on The Engagement Model

	· Experiences a range of activities and experiences
· Emerging awareness of different activities and experiences 
· Exploring (from supported to independent) a range of stimuli in different contexts, developing engagement using all senses and giving a response 
· Begin to seek interactions and be proactive in engaging with stimuli
· Begin to communicate with intent
· Use emerging communication to show a preference and to make a choice 
· Begin to use alternative communication means to communicate wants and needs 
· Initiate actions to achieve desired result 
· Early problem solving - trying new things
· Linking different skills together
· Begin to take charge of oneself and one’s behaviour/regulation 



EHCP Targets and personalised PSHE approaches
Much of the learning in PSHE for pupils on this pathway, especially those with an SLD profile will be personalised to meet their identified needs Many targets within pupil EHC plans for pupils working within this pathway are likely to be PSHE based. Especially targets within the SEMH category but often those within the other areas too. Staff should recognise working on these targets as part of their PSHE offer for these students. It is important to identify smaller steps within the long-term targets to support the eventual attainment of the goal using some probable explicit PSHE teaching with the pupil. These short-term targets are the basis of SMART targets and should be part of the graduated response through the Evidence For Learning (EFL) platform in line with Outcomes First directives.  Education and clinical need to collaborate around any clinical based targets that relate to PSHE e.g. therapeutic targets. So that targets are coordinated and not duplicated, and all staff are working to the same targets. 

For example, Pupil A has this target within the SEMH section of his EHCP:
By the end of year 6, A’s anxiety levels and dysregulation levels will be reduced in the school and home environment to enable him to remain calm and regulated when completing a task.
This has been broken down into smaller steps:
· I can communicate to staff when I feel angry or upset using a word, sign or visual. 
· I can use my sensory space when I feel angry or upset.
· I can make a positive choice from 3 familiar options of regulation activities using the choosing board in my sensory space, with adult support. 

In order, to work on these targets, staff would be working within the Relationships and Health and Wellbeing Strands, on sections of the framework such as self-awareness and managing feelings. They may use visuals, role play, puppets or other modelling to teach towards these outcomes.

Or this second example where pupil M has this long-term target in the Communication and interaction section of her EHCP:
M will interact with familiar adults to seek support.

Again, this has been broken this down into smaller steps personalised to the learner:

M will be able to recognise and match visuals for drink and toilet. 
M will communicate with a familiar adult when she wants a drink using a word, visual or sign.
M will communicate with a familiar adult when she needs the toilet using a word, visual or sign.

Staff working with M would be working within the Relationships strand (familiar adults), particularly on self-awareness and self-care, safety and support. There would be the opportunity for work within the Health and Wellbeing Strand on Healthy lifestyles, particularly around healthy food and drinks and keeping clean. They could use role play, photographs, social stories (if suitable – consider blanks level) and familiar stories, small world, puppets, sensory play (e.g. water tray) to support in this targeted teaching. 

Note about SMART targets…when adding these small steps to EFL as SMART targets remember that SMART stands for specific, measurable, achievable, realistic and time bound. This means you are likely to refine targets to fit these criteria. For example, making it measurable, you may add “80% of the time” or “once a day” as appropriate to the target. When achievable steps might be small, in order to make the target specific, you could consider these words to frame your target: Name, point to, look towards, reach towards, find, match, repeat

Beyond the initial stage, specific to PSHE, the encountering stage may look like this, with teaching focused around these themes through 1-1 work, small group work or simply in the moment opportunities. This could be taught through interactions, where appropriate as pupils respond to different stimuli or aspects of the day and continuous provision. There may be some opportunity for planned explicit teaching. For example, if a dental nurse is visiting to do pupil dental checks, she could come into the class and show the students visuals and models related to her job to teach them about her role. 
	Self-awareness
	Self-care support and safety
	Managing Feelings
	Changing and growing
	Healthy lifestyles
	The World I live in

	I can respond with curiosity to stimuli about:
· The ways in which we are special. 
· Our family.
· Being angry.
· What being upset means.

I can respond to an adult modelling how we can show we are ready to participate in an activity. 

I can respond with curiosity to modelling of ‘good listening’. 

I can respond to ‘taking turns’ as modelled by both adults and peers.

I can respond with anticipation to stimuli depicting people who are special to us such as photos and video.


	I can respond with curiosity to stimuli about:

· The people who look after us.
· Keeping physically safe. 
· Adults who are responsible for keeping us safe (such as school staff or community adults like doctors and police officers)
· Different ways we can communicate with adults in school. 
· Ways of asking for help (e.g. visuals or technology)
· What we mean by a surprise/ a secret.
· Things that belong to us. 
· What is meant by the word private.
· Things we might do with other people and things we would do on our own (e.g. going to the toilet).

I can respond with curiosity to adult modelling of different ways that people communicate with each other.
	I can respond with curiosity to stimuli about:

· Different emotions. 
· To stimuli which depict facial expressions representing different emotions/ feelings (e.g. QT Robot)
· Some of the different ways we can communicate our feelings and needs to others (e.g. Zones of regulation).
	Concrete resources are strongly recommended here due to sensitivity of subject material and importance of teaching puberty to all learners. See puberty teaching section in this document.

I can respond with curiosity to prompting or stimuli about:

· Babies, what they look like and how they behave
· How humans change from baby to adult
· Names for body parts and changes to bodies
· Different kinds of daily physical contact we experience.
· Showing our responses if we are unhappy/uncomfortable with the way someone is touching us
· Different types of relationships there are within families and with others
	I can respond with curiosity to adult modelling and sensory stimuli about:

· Ways we take care of our bodies.
· What it means to be ‘healthy.
· The ways pain can affect different parts of our body and how we can communicate to someone that we are in pain.
· The people who help us when we are feeling unwell (including dentists).
	I can respond to stimuli with awareness and curiosity about:

· Physical differences between people.
· Different jobs adults in school do.
· The things we are allowed to do in school.
· Ways in which we are cared for by trusted adults. 
· Different pets people have and ways of caring for them - including school animals.
· Different groups we belong to (e.g. family, school, clubs, faith).
· What money looks like.
· Different items that shops sell.
· Some of the uses of money.



It is important these students have the opportunity to explore, recognise and understand the subject content within these strands.
Opportunities should be presented for pupils (where appropriate/possible) to: 

• Experience sharing responsibility. 
• Feel positive about themselves and others. 
• Reflect on their perceptions and experiences. 
• Develop the understanding, language, communication skills and strategies required to exercise personal autonomy wherever possible. 
• Carry out or take part in daily personal living routines. 
• Make real decisions (with support where necessary so that they can act upon them). 
• Take part in group activities and make contributions.
• Develop and maintain positive relationships and interactions with others.
• Recognise and celebrate their achievements and successes.

This will help to ensure pupils develop the essential skills and attributes identified in the framework, including key communication skills, vocabulary, strategies and the confidence to help manage issues when they encounter them (knowing how to seek help when necessary). Like all children and young people, pupils with SEND live in an increasingly ‘connected’ world. They are not always able to recognise or separate the ‘offline world’ from the ‘online world’; therefore, all topics should be explored within the context of both where appropriate. Teachers should also be mindful that many pupils may have access to the online world through seemingly innocent apps and games. Teachers should work alongside parents and carers, recognising that the digital skills of pupils with SEND may be far more advanced than their skills in other areas, leading to increased risk. Many pupils may struggle to recognise when an online contact is misrepresenting themselves. This discernment may be difficult to teach; parents and carers may need guidance too on using the necessary parental controls to supervise or monitor their child’s online activity. 

To support assessment and forward planning for individuals, learning outcomes for each topic area can be further broken down into smaller steps as suggested in the table below. These can be used to evidence pupils’ progress as they move into an encountering and foundation stage of their learning and understanding. Beyond this stage, refer to the semi formal and formal curriculum guidance.


	
	Stage one

	Relationships 
	Self-awareness
	Self-care, support and safety

	
	Encountering

	
	· I can recognise some of the people in my family.
· I can express my needs, likes and dislikes using single elements of communication (words, gestures, signs or symbols) 
· I respond to visuals/adult prompts about feeling uncomfortable feelings such as anger or upset. 
· I can make a simple choice about what to play with or explore.
· I can take turns in play activities.
· I can show listening by turning toward the speaker or sound. 
· I can show understanding of ‘yes’ and ‘no’. 
· I can engage in parallel activity with several others.
· I can listen and hold attention for a short activity (1min/2min/5min)
	· I can recognise key adults and/or peers.
· I can sign, say or respond to an adult asking me if I need help.
· I respond to communication online such as a video call. 
· I know that some things should be done on my own (e.g. going to the toilet without a peer, although an adult might need to give practical support in some cases)
· I can identify some of my personal belongings.


	
	Foundation

	
	· I can communicate some things about myself.
· I can notice and communicate some things about others.
· I can say when I am angry or upset.
· I can choose, initiate and follow through self-selected activities
· I can show some listening behaviours.
· I can take turns in a small group.
· I can respond to a peer e.g. give them something they have asked for (verbally, signed or with visual)
· I understand what is ok and not ok in familiar situations. 
· I can join in discussions by responding appropriately (vocalising, using gestures, symbols or signing) to simple questions about familiar events or experiences.
· I can hold attention for a longer activity (10min/15min)

	· I can identify people who could help me in my class and beyond.
· I can say or show what keeps me safe.
· I know who can help me when I use technology – including being “online”.
· I can look after some of my personal belongings (e.g. hanging up my coat).
· I can recognise my personal space and the personal space of others.

	Health and Wellbeing
	Managing feelings
	Healthy Lifestyles
	Changing and Growing
	Self-care, support and safety

	
	Encountering

	
	· I can say or show with visuals or signs when I am angry or upset.
· I am starting to communicate some of my feelings (happy/sad) to others, using visuals or signs or by responding to prompts
	· I eat some healthy foods.
· I can move in different ways.
· I can make different shapes with my body. 
· I can communicate when I feel pain.
· I can show where I feel pain.

	· I can point to some parts of my body when asked to by an adult or in play.
· I am interested in the concrete resources shown to me about the body – including books and models.

	· I can ask, sign, use a visual to request help when I need it.
· I can begin to keep myself safe by:
Staying in a given area, using safety devices e.g. seatbelts, handrails, following simple adult prompts.

	
	Foundation

	
	· I know some ways to help myself if I am upset or angry.
· I know that others have needs and feelings which may be different to my own. 
· I can say or communicate what makes me happy.
· I can begin to respond to the feelings of others.
	· I can communicate about foods I like and dislike.
· I can keep myself clean and follow simple hygiene routines such as washing hands after the toilet or playing outdoors.
· I know that exercise is good for me.
· I recognise that when I am hurt or unwell I may need to see a doctor, nurse or dentist.
· I know sleep and rest is important for me.
· I can clean my teeth.
· I know about clothes on top and underneath.
	· I know that parts of my body are private.
· I know some of the correct names for my body parts including genitalia.
· I know my gender (assigned at birth).
· I can notice changes to my body as I grow.
· I can communicate about touch that I am comfortable or uncomfortable with.

	· I can follow simple adult directions to keep myself safe.

	Living in the wider world
	World I Live in
	Self-awareness/Self-care, support and safety.

	
	Encountering

	
	· I can recognise familiar places and people.
· I am curious about others.
· I can remember where objects belong, noticing detail and features of objects in my environment.
· I enjoy being in the role play area.
· I enjoy exploring unfamiliar objects and show curiosity.
· I am curious about money and shopping.
	· I can identify my own immediate family and people who support me at school.
· I take part in some activities outside of school (e.g. swimming or church)


	
	Foundation

	
	· I can notice some simple similarities and differences between people (e.g. hair colour).
· I know what jobs people around school do.
· I can talk about different jobs people can do outside of school. E.g. postman, shop assistant, police officer
· I know some of the rules outside of school. 
· I know that money is used to buy things in shops (or online).
	· I know some of the rules in school.
· I can identify some wider relations and friends inside and outside of school.
· I know some groups I belong to.



Other ways to slow down the learning for pupils could be:
· Breaking down the learning outcomes into even smaller steps so that they form the basis of a series of lessons. 
· Offering both explicit and implicit learning opportunities and experiences which reflect pupils’ increasing independence (where applicable). 
· Including different sensory experiences at the ‘encountering’ level tailored to individual pupils, in addition to responding to adult prompting. 
· Using the learning outcomes to support targets and identified areas of need in a pupil’s Education, Health and Care plan (EHC).
Pupils who are chronologically older need to be taught about puberty, regardless of emotional maturity. There are a series of lessons in the “Sex and relationships Education (for those on informal and semi-formal pathways)” section of this document. 
These outcomes relate specifically to what needs to be taught to students as they approach adolescence. The further outcomes section may help guide teaching for students as they grow older and strive for greater independence. Some of these outcomes could be considered as part of the student’s EHCP and could be part of an individual life-skills programme.


	Additional outcomes – puberty 

	Relationships
	Health and Wellbeing

	· I can identify what I like dislike to touch.
· I can identify different types to touch.
· I understand the boundaries of physical touch.
· I know what consent is.
· I can say/sign no assertively.
· I can understand people need personal space 
· I can distinguish public and private behaviours
· I can distinguish public and private places

	· I can notice differences between boys and girls.
· I know the names of different body parts. (also in main table)
· I know which parts of my body are private. (also in main table)
· I am learning about how male and female bodies change as we grow older. 
· I understand that puberty is natural process and it will be ok for me.
· I am learning about what will happen to my body on the outside and on the inside.
· I know about menstruation (biological females)


	Additional outcomes - adolescence and older students

	Relationships
	Health and Wellbeing

	· I can express my sexuality in appropriate ways 
· I understand my feelings and can express them appropriately
· I understand feelings of attraction  
· I understand my sexual feelings
· I understand my profile (diagnosis where appropriate)
· I can advocate for myself
· I can cope with rejection 
· I understand the law in relation to consent
	· I understand the function of body parts
· I understand the function of body fluids
· I understand that people age over time
· I can put on bra (biological females)
· I can put on a sanitary pad (biological females)
· I can use a calendar to help me prepare for my period (biological females)
· I am prepared for my voice breaking (biological males)
· I am prepared for unexpected erections (biological males)
· I can shave
· I can look after my skin
· I can care for/brush my hair 
· I can dress appropriately for different weathers/ different situations 
· I can access services (including medical services)



None of the areas above are age/ key stage related, aspects such as menstruation and sexual feelings will be related to physical development. Learners do not need to be taught the areas in the order they are listed above.
In any event, ALL teachers should be prepared to revisit ALL of these areas regularly, every single year, though how much content needs revisiting them will depend on how much has been retained and built upon by learners. See the timetabling suggestion in years D and E which can be covered in any term when it is appropriate.
In addition to this curriculum and planned teaching opportunities, PSHE teaching should be evident as a golden thread that runs through all interactions, encounters and opportunities offered. This is particularly pertinent when thinking about the PSHE offer for learners on this pathway. Please refer to the golden thread table for further clarity

Remember that some elements will be rooted in experiential outcomes, which will closely link to SMSC and personal development. This means learners may not “achieve it” but have the opportunity to “experience” it. This is particularly true for the “World I live in”. Opportunities should be created for students to visit places of interest such as a mosque, church, shop, farm or beach. Where going out is too overwhelming, immersive rooms or VR goggles could be utilised. Similarly a range of visitors will add to the experiential outcomes by engaging with the students – these might be linked to essential services like doctors and dentists or emergency services like the police or fire service (bringing along their vehicles, uniform and equipment to enhance the experience) or simply connecting young people to the wider world – visits from PDSA, food providers (Warburtons do education resources) or environmental speakers. 

Timetabling for students on pre-formal and informal pathways
It is important to note that many outcomes at this level can be worked on through interactions, engagement and routine in ANY topic. For example; outcomes in self-awareness around making choices, listening, maintaining attention and communicating are not theme specific. 
Other aspects of PSHE teaching to enable children to stay safe, online and offline should be integrated into the golden thread of setting provision. For example; online safety should also be covered every time a young person engages with technology – for example when they use tablets to take photos, dependent on independence and understanding. We might model “We can take Mrs Smith’s photo as we have asked her if it is ok and she said yes”. Or modelling what to do if we see something that makes us feel uncomfortable online or via other media.

The timetable below provides a suggestion of how PSHE opportunities can be planned for students working within a thematic approach. Core outcomes within strands can be purposefully revisited as the topics cycle around. 

Please note: 

· Themes here are ideas only. 
· The outcomes listed as “linked outcomes” in the table below are those which may be specifically relevant within the topic context but as outlined above other outcomes should be worked on as part of the “golden thread” taught through interactions, school environment and routines. 
· When teaching thematically, resources, media, books and technology (such as immersive rooms) should aid teaching of some outcomes – such as making a choice, maintaining attention etc
· Also refer to earlier section on personalised PSHE through EHCP targets. 
· Topics are not year group or key stage specific but chronological age of children may influence how materials are presented.

	
	Autumn
	Spring
	Summer

	Year A
	Theme: Food
I am learning about different types of food
I am learning names for foods
I am learning about my teeth
I am learning about sensory responses to foods
I am learning about supermarkets and shops that sell foods
I am learning that I have likes and dislikes
I am learning that different people have different likes and dislikes

Linked outcomes:
Healthy lifestyles
World I live in.

	Theme: Transport
I am learning about road safety
I am learning about rail safety
I am learning about keeping making choices
I am learning about who can help me stay safe
I am learning about what to do in an emergency

Linked outcomes:
World I live in.
Self-care, support and safety


	Theme: Animals and their young/ Babies
I am learning about how I have changed from a baby to an adult (linked to how animals change from baby to adult)
I am learning about similarities and differences (link from animals to people – focus on what is the same e.g. arms, legs, nose, mouth and what is different e.g. hair colour, eye colour)
I am learning about families

Linked outcomes:
Changing and growing
World I live in.
Healthy lifestyles (hygiene/hand washing routines)

	SMSC, experiential opportunities
	Visit a shop or supermarket
Immersive room supermarket/ dentist
Food tasting and sensory play with foods
Role play shops
	Visits from police, ambulance, fire engines
Immersive room plane, airport, railway station.
Role play fire station or garage
	Hold/observe baby animals e.g. chicks or ducklings, guinea pigs
Visit a farm
Role play farm or vets

	Links in other curriculum areas
	Festivals (such as Sukkot), Food from other countries, fruit and vegetable printing, cooking, heating and cooling, food songs
	History of transport e.g. hot air balloons, chariots, flight and forces, floating and sinking, travel to other countries, transport in other countries e.g. rickshaws, transport songs such as wheels on the bus with younger students, making things with wheels, printing with wheels
	Science germs, animals and their habitats, classification and animal groups, links back to food and farming, animals in other countries, stop-frame animations that show changes over time.

	
	Autumn
	Spring
	Summer

	Year B
	Theme: Sports
I am learning about exercise
I am learning about different parts of my body
I am learning about how my body moves
I am learning what helps me feel energised and what helps me feel calm.
I am learning about working together.
I am learning about friendship.

Linked outcomes:
Healthy lifestyles
World I live in.
Managing feelings

	Theme: Technology and machines
I am learning about media (including photographs, films, games, songs)
I am learning about the internet
I am learning what computers are and what they do
I am learning about machines (including everyday machines like washing machines, ovens)
I am learning how to keep myself in the home (including electricity safety)

Linked outcomes:
Sele-care, support and safety
World I live in.

	Theme: Lifecycles/Minibeasts
I am learning about minibeasts and how they change (link to changes to mammals including humans)
I am learning about the differences between adults and babies

Linked outcomes:
Changing and growing
World I live in (environment focus)


	SMSC, experiential opportunities
	Yoga
Visits to sports stadiums
Immersive rooms sports
Shared/paired or team games or parachute
	Immersive room factories
Exploring technology through role play with old keyboards, headphones, telephones
	Butterflies and caterpillars
Pond -dipping
Tadpoles and frogs
Role play gardens, forest or camping

	Links in other curriculum areas
	PE and sports, science experiments around heart rates including how many (e.g. star jumps) can I do in a minute etc, Olympics
	Electricity, light and dark, shadow puppets, computing and use of robots, junk model machines
	Make bug hotels, making bugs with plasticine, or through papercraft. Junk modelling homes for bugs. How insects grow and change, metamorphosis.
Insects in other countries (e.g. Australia)
Artists such as Henri Matisse (the snail)


	
	Autumn
	Spring
	Summer

	Year C
	Theme: The human body
I am learning about my body
I am learning about how to keep my body healthy (include sleep and relaxation)
I am learning about my brain 
I am learning about different emotions
I am learning what it means to be unwell and coping when I feel unwell
I am learning some basic first aid (or how to get help when unwell)
I am learning about how bodies change as we grow older
I am learning about public and private (as appropriate)

Linked outcomes:
Healthy lifestyles
Managing feelings
Changing and growing
	Theme: Dream and goals
I am learning about aspirations 
I am learning about my history and how I have changed so far
I am learning about my community
I am learning about different jobs
I am learning about how I can make a difference (linked to environment or community issues)
I am learning about what I am good at
I am learning about how to cope with challenges
I am learning about diversity (in terms of relationships, different people)

Linked outcomes:
Managing feelings
Changing and growing
Self-awareness

	Theme: Water
I am learning to keep safe around water
I am learning about people who can help me when I am out and about.
I am learning what to do in an emergency.
I am learning about rules which keep me safe.
I am learning about the importance of keeping clean. 
I am learning that drinking water is part of keeping healthy (link to plants/ growing/survival)


Linked outcomes:
Self-care, support and safety 
Healthy lifestyles


	SMSC, experiential opportunities
	Immersive room hospital
Visit from doctor/nurse/health visitor
Role play doctors
	Visitors from different roles with different jobs
Community and enterprise projects
E.g. litter picking, cake stall, art for parents/carers to buy
role play with career focus
	Visit to seaside, river or lake
Immersive room – under the sea
Role play seaside
Weather charts or rain collection


	Links in other curriculum areas
	Science – the human body, survival, the senses, sound.
	Careers and futures. Recycling. Caring for the environment. Materials (link to plastic or pollution).
	Sensory play with sand, water, ice. Water cycle. Science experiments with water like waterproofing, refraction or making a raincloud. Condensation and evaporation. Seas and oceans. Water festivals such as Songkran (Buddhist). 
Instruments, weather stories, rain  shakers



Older students – An example of timetabling for older students where RSE content needs to be approached (see additional outcomes tables)

These topic suggestions integrate themes for older students into an overall topic – the topic could be done in any term to introduce these themes with the core concepts repeated and revisited as many times as needed over time to support student understanding.


	Year D

(any term as appropriate)
	Theme: People and places
I am learning about my body and which parts of my body are private
I am learning about how people age over time
I am learning about different places in my local environment (e.g. supermarket, doctors’ surgery, park)
I am learning about public and private places
I am learning about diversity and identity
I am learning about the characteristics that make me who I am (e.g. what I am good at, what I need help with as well as physical characteristics)
I am learning about my clothes – on top and underneath

Linked outcomes:
Changing and growing
Additional outcomes in relationships and health and wellbeing

	SMSC, experiential opportunities
	Visitors who can talk about diversity – cultural, LGBTQ (drag queen) babies, older people etc
Visits to local places – supermarkets, park etc possibly taking photos to use in explicit teaching around public and private places
Visits to places to support students e.g. doctors, dentists, other local services

	Links in other curriculum areas
	Science – the human body
World around us, local environments
Local journeys – how to access places via walking, bus route etc

	Year E

(any term as appropriate)
	Theme: Healthy me
I am learning about the function of different body parts and body fluids
I am learning about hygiene and how to clean my body (including my hair, nails, teeth)
I am learning about how to keep myself healthy (diet, sleep and exercise)
I am learning about mental health and what makes me happy and what makes me sad
I am learning ways to express my emotions and advocate for myself
I am learning about the senses and my own sensory needs

Linked outcomes:
Changing and growing
Managing feelings
Additional outcomes in relationships and health and wellbeing

	SMSC, experiential opportunities
	Visitors from local services to talk about caring for teeth, hair etc
Yoga and mindfulness activities
Growing food to eat
Cooking simple meals and food prep

	Links in other curriculum areas
	Science – the senses
Science – diet and nutrition
Outdoor learning – growing fruit and vegetables




[bookmark: _Toc174435671]
Semi-Formal Pathways
Overview
The semi-formal curriculum can feel difficult to navigate as it sits between an informal and formal approach and learners within this pathway will need aspects from both these approaches. Going back to our intent – ultimately we want all students to fulfil their potential by meeting the needs of students with all abilities. But we should be mindful to not put a ceiling on what our students can accomplish. This can seem particularly tricky when planning for students on semi-formal pathways. Our goal should still be focused on helping our students to communicate effectively – however that may look – and develop an enquiring mind, ask questions about themselves, others and the world and provide opportunities for them to develop their own interests, opinions and value systems.
For students on a semi formal pathway we need to start with each student’s specific needs, highlight their strengths and identify areas to develop. We must ensure we are guided by both child development and individual needs alongside the statutory RSE guidance. We must offer a creative and flexible approach to the PSHE curriculum which ensures young people achieve their potential. We must remember there is always potential for movement across the different pathways as students progress.
Effective PSHE enables students to have a voice, advocate for themselves and recognise that they can have an impact on their own life, that of others and the wider world through their own actions and reactions. The curriculum offer should still be focused on ensuring students are equipped with the knowledge and resources they need for life as they enter adulthood, including staying safe, building healthy relationships and keeping themselves mentally and physically healthy. School, cohort and specific contextual issues should still be considered and addressed in a way that is accessible to these students.

The semi-formal curriculum is where subject specific sessions are part of the timetable whilst teachers remain focused on the student’s holistic progress. As part of explicit PSHE provision, you may draw on specific areas of the Equals Semi formal or formal curriculum (where used) recognising that PSHE (particularly in the primary phase) must be taught holistically but with an understanding that the relationships strand is central to the whole semi-formal curriculum. It will tie in with Equals areas of My communication, My play and leisure, My Independence, My Thinking and Problem Solving and even My Dance, My Drama and My Art.

Implementing the semi-formal curriculum
· PSHE sessions should cycle around the three core strands, and pupils progress at their pace through the PSHE curriculum objectives. 
· Each class may have pupils working at different levels, but their learning will come from the same heading at any given time. In this way, learning can be tailored to individuals without creating reams of additional work for teachers or pupils feeling different from their peers. Teachers could print (or store electronically) the long-term objectives for each pupil on this pathway, so they can record who should start from which objective next time that topic cycles around. 
· The outcomes below are written in a likely developmental order going from basic to more complex, so that teachers can work with students on a broader heading – such as “keeping healthy” but work on different outcomes within the topic to fit with the needs of the pupils in the class or group. However, they are not sequential. 
· If all objectives are not yet covered by the end of KS2 (the end of the primary phase), pupils can continue working on these outcomes into KS3. This gives flexibility to meet pupils’ needs while ensuring progression and coverage of key topics.

For many students/cohorts following a semi- formal approach it will be necessary to take a slowed down approach to PSHE, ensuring breadth of topics covered alongside key developmental elements relating to puberty and sex education. These elements should be delivered timely, in line with a pupil’s age with additional sensitivity and consideration given for a pupil’s emotional maturity. See the section Sex and Relationships Education for further guidance. 
For the purpose of a slower paced curriculum for semi formal learners, the themes are separated out here with the core element detailed – refer to formal curriculum mapping for guidance on when these elements could be taught for pupils who are able to access them.
RSE elements should not be brought forward without consultation from PSHE leaders and/or clinical team and transparency with parents. However, safeguarding or contextual need may require this in some cases. 

For students following a semi formal pathway, working through these objectives to cover core elements, resources can be found in the folders on our teams page and for older students content from Cre8tive resources (see formal curriculum) is recommended to save teachers time in sourcing and planning appropriate PSHE sessions. These resources can be edited and reduced to support cognitive levels and maturity of students. 

IMPORTANT NOTE: Changing and growing (health and wellbeing) must be taught in a timely manner in line with a young person’s developing physical maturity. This includes teaching about menstruation to female students at around year 5. Self-care and safety topics around online safety and the digital world (Relationships and Wider World) should also be taught in a timely fashion to students who are using devices and the internet unsupervised which many children in today’s world irrespective of emotional maturity.

For pupils working within a semi formal pathway, opportunities should be presented for pupils (where appropriate/possible) to: 

· Feel positive about themselves and others. 
· Reflect on their perceptions and experiences. 
· Develop the understanding, language, communication skills and strategies required to exercise personal autonomy wherever possible. 
· Carry out or take part in daily personal living routines. 
· Make real decisions (with support where necessary so that they can act upon them). 
· Take part in group activities and make contributions.
· Experience turn-taking and sharing ideas and opinions respectfully. 
· Develop and maintain positive relationships and interactions with others.
· Recognise and celebrate their achievements and successes


Step by step curriculum outcomes (Primary Phase) 
These have been simplified for this pathway but could be printed/kept digitally and highlighted for individual pupil records on formal pathways also. Themes linked to puberty that need to be taught in a timely manner FOR ALL STUDENTS are shown in red.
It is also recommended that the NSPCC Pants session is taught at least yearly at a level that is accessible to the learners. The NSPCC has suitable resources from age 3 upwards PANTS resources for schools and teachers | NSPCC Learning.

Statutory content
To cover statutory RSE, all themes within the Relationships strand should be covered in a way that is purposeful and appropriate to the learners. Materials for planned teaching sessions can be accessed via the RSHE network page in named folders. Please also see weblinks in the formal curriculum section for relevant content. The self-awareness, self-care, support and safety column in the Living in the wider world strand, also contains statutory RSE related to online relationships. 
The Health and Wellbeing strand contains all the themes within the Physical health and mental wellbeing statutory guidance for maintained and academy schools, which although not compulsory in Independent schools provides recommended content.
Links to the topics in the statutory guidance are included in the timetabling and the full guidance (from September 26) is included in Appendix 3 for reference.

The statutory requirement to provide Health Education does not apply to independent schools – PSHE is already compulsory as independent schools must meet the Independent School Standards as set out in the Education (Independent School Standards) Regulations 2014. Independent schools, however, may find the principles in the guidance on Health Education helpful in planning an age-appropriate curriculum.
The Relationships Education, Relationships and Sex Education and Health Education (England) Regulations 2019
These tables can be found in grid format in Appendix 1, so they can be utilised for record keeping and monitoring of coverage and pupil progress for each individual student allowing for formative planning for classes, groups and individuals.

	Core theme - Relationships


	Self-awareness
	Self-care support and safety


	Me and my class/school/community
Knowledge
I know who is in my class.
I know who can help me in the classroom.
I know there are classroom rules. 
I know my words and actions make a difference to the class.
I know that people have similarities and differences.
I understand who is in my school community, the roles they play and how I fit in. 
I am starting to understand how democracy works through the school council/in this 
I understand my rights and responsibilities as a member of my school.
I am beginning to understand my rights and responsibilities in the wider community.
I am learning about what autism means (and other neurodiversity as appropriate in context/school).
I am starting to understand what motivates me.
Skills
I can identify what is going well at school.
I can talk about my hopes for the year/further ahead.
I can tell you about my skills.
I can tell you about the skills of others.
I can wait for my turn.
I can make a choice.
I can be courteous.
I can ask for help when I need it (could be via visuals or gestures).
I can respectfully disagree.

Me and my family
Knowledge
I know who is in my family.
I understand that families are different.
I know there are different types of relationships.
I understand that there may be different people in our families. (Wider family such as aunties and cousins).
Skills
I can talk about people who help me or inspire me (heroes).

Me and my friends
Knowledge
I know what the word friend means.
I know how friends can be similar to and different from me.
I know it is not ok to be unkind to someone who seems different from me.
I understand that my actions can affect other people.  
I know what personal space means.
I know that I need to seek permission (to touch, for a hug etc)
I am learning about peer pressure and what this means.
Skills
I can play with a peer. 
I can do a task with a peer.
I can work in a small group.
I can talk about being fair.
I can recognise hurtful behaviour.
I recognise that relationships may change over time and my friends may change.
I can compliment others on their skills and achievements
I can recognise unkind behaviours and seek support.

	My safety with others 
Knowledge
I know about different types of bullying. 
I know where to go for help if I am bullied
I know what trust means.
Skills
I am learning to manage conflict.
I am aware of my own self-image
I can identify safe adults and those who can help me if I become hurt or unwell.
I can identify safe adults and talk to them about things that I am worried about.

My safety online (basic)
Knowledge
I know the rules for using devices in the classroom.
I know who can help me in school or at home when I am online.
I know that people can be hurtful or unkind online and that this is not ok. 
I know about unsafe relationships offline and online.
I know how to report online threats/harmful content.
Skills
I can seek help for online content/interactions that worry me.








	Core theme – Health and Wellbeing

	Managing feelings
	Self-care support and safety

	Changing and growing
	Healthy Lifestyles


	Understanding feelings
Knowledge 
I know what makes me happy.
I know what makes me sad.
I know what I like.
I know what I dislike.
I know what it means to be angry.
I know what it means to feel scared.
I know what it means to feel worried.
I understand what it means to feel frustrated.
I understand what calm is and how it feels.
I know what it means to feel relaxed. 
I know what it means to feel tired.
I know what it means to feel hopeful.
I know what it means to feel disappointed
I know what jealousy means. 
I know that I can sometimes feel a combination of feelings such as scared, excited and confused at the same time.
I know that it is normal to feel many different feelings when thinking about something new/the future.
Skills 
I can talk about activities I enjoy.
I can talk about activities I find difficult.
I can talk about activities I find easy.

Coping with uncomfortable feelings
Knowledge
I know that things don’t always go the way I want them to.
I know that it is important to talk about my feelings.
I know crying is a normal action when a person is upset.
Skills
I am starting to recognise when my behaviour is not ok.
I am starting to develop some strategies to manage when I feel uncomfortable feelings (angry, frustrated, tired, etc)
I can identify strategies to cope when I find something challenging or frustrating.
I can talk about strategies that help me when things go wrong.
I can I identify strategies to cope if I feel jealous.

	Safety (offline)
Knowledge
I know there are rules to keep me safe outside like near roads or near water.
Skills
I can be safe outside.
I can protect myself against the sun.
I can be safe near a road.
I can be safe near water.





	My body
Knowledge
I know the names of some body parts.
I understand boundaries for physical touch.
I know which parts of my body are private.
I am learning about interoception and how my body reacts to uncomfortable feelings like anger, fear and frustration.
Skills
I can name the parts of my body. 
I can talk about my body and about which parts of my body are private.
I can talk about my body on the outside and also what happens on the inside.

Changing bodies
Knowledge 
I am learning about how male and female bodies change as we grow older.
I know about menstruation.(girls).
I understand that puberty is a natural process that happens to everybody and that it will be OK for me.
I know that body image can impact a person’s mental health.
I understand the importance of looking after myself physically and emotionally.
Skills
I can notice changes that have happened since I was a baby.
I can identify some of the changes that will happen to male and female bodies at puberty.
I can express how I feel about the changes that will happen to me during puberty.
I can talk about who I am on the outside and the inside. (feelings, values, gender identity if appropriate)


	Keeping healthy
Knowledge
I know good food helps me grow and stay healthy.
I know going outside is good for my wellbeing.
I know some ways to keep myself healthy. 
I know that some things I eat or drink are unhealthy
I know that sleeping and relaxing helps me to stay well and healthy
I am beginning to learn about the dangers of tobacco.
I know things I can do to help me feel well, like sleep and exercise. (Balance of too much screen time if applicable).
I know about healthy habits.
I know what a balanced diet means.
I know what mental health means.
I know that it is important to look after my mental health and wellbeing and seek help if I need to.
I know how/where to seek help in an emergency. 
Skills
I can try different foods.
I can make some healthy choices.

Health and hygiene
Knowledge
I know about medicines and how they can help me.
I know that medicines and household products could be unsafe if not used properly.
I know that germs cause disease/ illness.
I know what hygiene means.
I know why it is important to look after my teeth. 
I know about vaccinations/immunisations and how these can keep me healthy.
I know about different types of drugs and some of the risks.
I know the effects drug use can have on the body particularly the liver and heart.
Skills
I can wash my hands.
I can keep myself clean.
I can clean my teeth.
I can manage my own sanitary routine (girls as appropriate) 



	Core theme – Living in the wider world

	The world I live in
	Self-awareness and Self-Care, support and safety


	Community and others
Knowledge
I know some people who help me outside of the classroom. E.g; Doctors, dentists, fire service
I am starting to understand that people are different.
I know that it is ok to be different to others and still be friends with them.
I recognise that people are different and I may feel envious or jealous of others at times.
I know it is important to be kind (including online).
I know that there are laws in this country that I have to follow.
I am starting to understand what democracy is.
I am starting to learn about issues affecting my community and my country (e.g; plastic pollution, climate change)
I know about some different cultures
I am learning what racism means.
I know that there are laws about unkind behaviour towards others because of their gender, background or disability.
Skills
I can take care of my classroom.
I can take care of my outdoor area.
I enjoy visiting my local environment (e.g; park, woods)
I can take care of my local environment (e.g; litter picking)
I show respect to people from cultures that are different to my own.

Money, careers and my future
Knowledge
I know what money is.
I know when I might use money.
I have visited a shop and paid for something.
I know there are different jobs.
I have learned from visitors who talk about the jobs they do.
I understand that I will need money to help me achieve some of my dreams .
I know about a range of jobs carried out by people and what they involve.
I understand the skills people need to do different jobs.
I know what skills I need for my own future.
Skills
I can talk about some jobs that interest me.
I can talk about jobs that I may like to do in the future.
I am starting to talk about my future.
	Self-care and safety (digital world)
Knowledge
I know some rules for keeping myself safe online.
I know what personal information means.
I know how to keep my personal information safe.
I know what to do if I see something online that makes me feel worried or scared.
I know that things I post online can be shared and stored.
I recognise that people may not always be truthful online and that not everything I see or watch is true.
I understand there are rights and responsibilities in an online community or social network. 
I know there are rights and responsibilities when playing a game online.
I know how to block users online.
I know how to report online content that upsets me.
I am aware that body image can be affected by what we see online.
I know that images we see online can be manipulated.


Self-care and safety (real world)
Knowledge
I know what to do in an emergency.
I know what consent means in basic terms (asking for and gaining permission before acting).
I understand that some people can be exploited and made to do things that are against the law. 
I know why some people join gangs and the risks this involves.
know that I am responsible for my own choices.
I know where to seek help for mine or another’s safety.
Skills
I can talk about the police, hospital and fire service and what they do.
I can ask for help in a shop/café or similar. 
 



Suggestion of how this may be timetabled
Below is a suggested overview of teaching PSHE for those on a semi-formal pathway, using the outcomes in the above table. Although the order shows a gentle progression, children in mixed age classes can access the content at different levels as teachers can use the outcomes in the table above to refine learning as appropriate whilst retaining the content focus for whole class/group teaching. 
For example, a teacher will teach a session from year A, Spring term focusing on keeping healthy to all. Students at an earlier stage may be focused on the earlier outcomes in the topic (keeping healthy) such as:
I know going outside is good for my wellbeing.
I know some ways to keep myself healthy. 

Whilst students who were already working at those starting points, will need to be supported to work on the more complex outcomes within the same topic such as:
I know things I can do to help me feel well, like sleep and exercise. (Balance of too much screen time if applicable).
I know about healthy habits.
I know what a balanced diet means.
Teachers should keep track of individual progress through topics by highlighting outcomes when achieved, either using paper records or digitally.
Puberty should be covered before onset but not to students before year 5 without consultation with school clinical team.
Content for lessons can be found in folders on RSHE network page and using the links in the formal curriculum section for some topics (primary).




	
	Autumn
	Spring
	Summer

	Year A
	Content focus:
I am learning about people who care for me.
 I am learning about families and how they are different, but should all be kind and caring. 
I am learning about how to care for and be cared for/ treated kindly.
I am learning about feeling happy and unhappy and what this means for me.  
I am learning to cope with uncomfortable feelings.
I am learning about boundaries and personal space.

Self-awareness
Me and my class
Me and my family

The world I live in
Community and others

Managing feelings
Understanding my feelings
Coping with uncomfortable feelings
	Content focus:
I am learning about keeping healthy.
I am learning about food, exercise and sleep.
I am learning about how my body needs rest and relaxation.
I am learning that we all need time away from screens to keep ourselves healthy.
I am learning about my body.
I am learning my body belongs to me.

Changing and growing
My body

Healthy Lifestyles
Keeping healthy

	Content focus:
I am learning about keeping safe online and offline (roads/weather).
I am learning to keep safe in the sun.
I am learning about trust and who can help me.
I am learning about using screens and online devices safely.
I am learning what to do if I see something on screen that makes me unhappy or scared. 

Self-care, support and safety
My safety with others
My safety online (basic)
My safety (offline)


	Statutory RSE and Statutory health links 
	Families
Caring Friendships
Respectful, kind relationships 
Being safe
General wellbeing
	General wellbeing
Health protection and prevention
Developing bodies (chronological age appropriate)
Physical health and fitness
Healthy eating
	Online safety and awareness
Health protection and prevention
Being safe
Wellbeing online
Personal safety

	Year B
	Content focus:
I am learning about playing and working together
I am learning about friendship.
I am learning about rules and responsibilities.
I am learning about my feelings and how to express them. 
I am learning strategies to manage uncomfortable feelings including disappointment and frustration.
I am learning to be assertive but kind. 

Self-awareness
Me and my friends

The world I live in
Community and others

Managing feelings
Understanding my feelings
Coping with uncomfortable feelings

	Content focus:
I am learning about how my body is changing and growing.
I am learning about body parts.  
I am learning about the human life cycle.  
I am learning my body belongs to me.
I am learning about keeping active as part of looking after my body and mind.
I am learning about looking after my body through washing and cleaning my teeth.
I am learning about being unwell and how to communicate this.

Changing and growing
My body
Changing bodies

Healthy lifestyles
Health and hygiene
	Content focus:
I am learning about keeping safe offline (water).
I am learning how and when to ask for help.
I am learning about keeping myself and my information safe online.
I am learning that some media including apps has age restrictions to keep me safe (and why if appropriate).

Self-care, support and safety
My safety with others
My safety online (basic)
My safety (offline)
Digital world


	Statutory RSE and Statutory health links
	Caring Friendships
Respectful, kind relationships 
Being safe
General wellbeing 
	Health protection and prevention
Developing bodies (chronological age appropriate)
Physical health and fitness
	Online safety and awareness
Being safe
Wellbeing online
Personal safety

	Year C
	Content focus:
I am learning about my rights. 
I am learning about the world beyond school.
I am learning about self-regulation. 
I am learning about hurtful behaviour.
I am learning about seeking help if others are hurtful towards me.
I am learning ways to express my likes and dislikes.


The world I live in
Community and others
Money, careers and my future

Managing feelings
Understanding my feelings
Coping with uncomfortable feelings

	Content focus:
I am learning about how to stay healthy and how to seek help (including emergencies).
I am learning about basic first aid and medications (including vaccinations if appropriate)
I am learning about puberty (should be taught before onset).
I am learning about boys and girls bodies. 
I am learning about different relationships.
I am learning about appropriate touch and contact.  
I am learning about what privacy means.
I am learning about hygiene and self-care.

Changing and growing
My body
Changing bodies

Healthy lifestyles
Health and hygiene
	Content focus:
I am learning to problem solve and evaluate situations (online and offline)
I am learning about conflict and how to manage when people don’t agree.
I am learning about rules and risks in the digital world and the real world (including drugs/alcohol if appropriate).
I am learning about pressure from others.
I am learning about boundaries to keep me safe (online and offline)
I am learning that people can be unkind online too.

Self-care, support and safety
My safety (offline)
Digital world

Healthy lifestyles
Health and hygiene


	Statutory RSE and Statutory health links
	Caring Friendships
Respectful, kind relationships 
General wellbeing
	Health protection and prevention
Developing bodies (chronological age appropriate)
Being safe
First aid
	Online safety and awareness
Drugs, alcohol, tobacco and vaping
Being safe
Wellbeing online
Personal safety

	
	NB: This table is a suggested overview but could be used through KS2. Teachers should review content covered and outcomes attained by classes when deciding how to timetable any subsequent years.



Step by step curriculum outcomes (Secondary Phase)
These outcomes follow on from those in the Primary phase but many secondary age pupils on semi-formal pathways will still be working on the outcomes above, maybe throughout their unique journey through the secondary phase. Outcomes listed in red must be covered in planned teaching to accommodate a young person’s understanding of their bodies and minds as they encounter adolescence to ALL STUDENTS regardless of emotional maturity and cognition (see teaching RSE to students on informal and semi formal pathways section). Teachers should be mindful of other themes depending on needs of groups or individual students where appropriate.

Statutory content
Statutory RSE content at secondary level is covered within the Relationships strand – teaching towards outcomes within romantic and intimate relationships should be carefully considered as to whether these are appropriate and relevant to your pupils’ emotional maturity (see RSE section for more guidance). Safeguarding leads should always be part of decisions made and planned materials/content must be made accessible to parents/carers of students. Teaching content related to some or all of these aspects could be deferred until key stage 5 if appropriate to your students.
The self-awareness, self-care, support and safety column in the Living in the wider world strand, also contains statutory RSE related to online relationships.
The Health and Wellbeing strand contains all the themes within the Physical health and mental wellbeing statutory guidance for maintained and academy schools, which although not compulsory in independent schools provides recommended content.
Links to the topics in the statutory guidance are included in the timetabling and the full guidance (from September 26) is included in Appendix 3 for reference. 

Guidance for using Cre8tive resources to teach content
Resources to teach content are grouped into topic areas in the lower part of each table. PSHE leaders and teachers should consider carefully the emotional maturity of students when teaching the content. 
Sessions marked with a star* should be considered with particular care – some of these may not be appropriate, relevant or necessary for the cohort or group. These sessions could be stripped back, combined with others or touched on briefly. In some cases, the content may be delivered individually or in a bespoke manner if it is considered relevant and important for the student from a contextual safeguarding perspective. 
Sessions marked with % are additional and not part of statutory content, although ensure a thorough PSHE offer may not be necessary for the maturity of students.
Content should NOT be avoided simply because it is sensitive to teach or confronting for either teacher or student though flexible approaches could be used. See the sex education guidance section of this curriculum document for support on pedagogy. 
Year groups that resources are designed for are included but teachers should be flexible in when the subject matter is taught. Deferring content to KS4 or KS5 is perfectly acceptable if done so in response to the emotional maturity and needs of students. 
Setting RSE policy should explain how content will be made accessible to all pupils, including those with special educational needs or disabilities (SEND) Statutory guidance July 2025

	Core theme - Relationships


	Self-awareness

	Self-care support and safety

	Changing and growing

	My identity
Knowledge
I know what identity means
I know there are different aspects that make up identity
I know what a stereotype is
I know what LGBTQ means
I know about some LGBT role models
Skills
I can talk about my identity
I can respond to and talk about others with kindness
I communicate respectfully about LGBT issues
	My safety online
Knowledge
I know many of the risks associated with being online.
I know the risks of gaming
I know what winning and losing means in relation to gambling
I know the risks of online gambling
I know what an “online relationship” means
I know about different forms of bullying

Skills
I can take steps to reduce online risks.
I can seek help with worries about online content, communication or gaming.
I can report online concerns.
I can seek support for myself or someone else about bullying 


	My friendships 
Knowledge
I know what consent is
I understand personal space and its importance 
I know what friendship is
I know what an “online relationship” means
I know what bullying means
I understand what peer pressure means and the impact it could have
Skills
I can respect the personal space of others
I can respond to others with respect
I can recognise unhealthy behaviour in a friendship
I can seek help if I am worried about an unhealthy relationship

My romantic and intimate relationships (some of this content could be considered health and wellbeing)
I know what healthy and unhealthy behaviour may look like in romantic relationship
I know what a sexual relationship is
I know that intimacy and sex is my choice
I understand the characteristics of a healthy intimate relationship 
I know what consent means in terms of sexual behaviours
I know the characteristics of an abusive relationship
I know the things to consider before having a sexual relationship
I know the laws related to sexual activity
I know about STIs
I know where someone can go for help for their sexual health
I know the law around sharing of sexual images
I know the laws related to pornography
I know that pornography and other online content often presents a distorted picture of sex. 
I know what marriage and civil partnership means
I know some factual information about pregnancy
I know about reproductive health
I know what “fertility” means
I know about contraception
I know about the equality act 
I understand the diversity in sexual attraction
I know what misogyny means and reflect this in the way I treat others
Skills
I can say no assertively
I can be respectful of differences in others’ identities and expression

	Cre8tive resources to teach content and outcomes
Available and relevant content – used as appropriate for outcomes listed but must be considered in the context of each setting’s cohorts, groups and individuals 

	My Identity
Y7 CDI 1. What is your identity?
Y7 CDI 3. Importance of being kind

Y8 CDI 2. LGBTQ+ What is it?
Y8 CDI 3. LGBTQ+ Rights across the world*
Y8 CDI 5. Ableism and discrimination*%
Y8 CDI 6. Removing the barriers of equality for all*%
Y8 CDI 7. Racism and discrimination

Y10 RBV 3. British values and identity%

Much of the above content also covers objectives in My community



	My safety online
NEW KS3 Bullying or Banter?
NEW KS3 Illegal online behaviours 

Y7 SSO 2. Staying safe online
Y7 SSO 3. Online gaming, grooming and addiction

Y8 SSO 4. Cyberbullying
Y8 SSO 5. Online grooming
Y8 SSO 7. Child exploitation and online protection

Y10 SSO 3. Online gaming and gambling
Y10 SSO 6. Keeping your data safe
Y10 LBS 2. Targeted advertising and your data

Y11 SSO 1. Virtual reality and live streaming*%




	My friendships
Y7 RSE 1. Consent and boundaries
Y7 RSE 2. Respect and relationships
Y7 RSE 3. What makes a good friend
Y7 RSE 4. Friendships and online relationships
Y7 RSE 6. Pressure and influence of friends
Y7 RSE 7. What does it mean to be a man today? %

Y8 H&W 5. Types of bullying

Y11 RSE 1. Peer on peer abuse
Y11 RSE 3. Group chats and anti-bullying*

My romantic and intimate relationships
Y8 RSE 1. Relationships and sex education
Y8 RSE 3. Healthy, respectful relationships
Y8 RSE 7. Introduction to contraception

Y9 RSE 1. Sexual consent and the law
Y9 RSE 2. FGM and the law*
Y9 RSE 3. Relationships and partners
Y9 RSE 4. Domestic abuse and domestic violence
Y9 RSE 5. Why have sex?*
Y9 RSE 6. Delaying sexual activity* %
Y9 RSE 7. Sexual harassment and stalking*
Y9 RSE 1. What are STIs?
Y9 RSE 2. Treating STIs*
Y9 RSE 3. Contraception explored
Y9 RSE 4. Contraception condoms
Y9 RSE 5. Contraception explored further* %
Y9 RSE 6. HIV and Aids*

Y10 RSE 3. Sexting, Nudes and dick pics.
Y10 RSE 4. Online pornography – myths vs reality 
Y10 RSE 6. Unhealthy relationships, sexual assault and rape

Y11 RSE 4. Importance of sexual health*
Y11 RSE 7. Respect, love and relationships
Y11 H&W 7. Love and abuse*

NEW KS3 Respecting women
NEW KS3 AI sexual imagery (y9+)
NEW KS3 Sextortion (y9 +)
NEW KS4 Marriage and civil partnership 
NEW KS4 ending relationships

	Health and wellbeing

	Managing Feelings
	Changing and growing
	Healthy lifestyles

	Understanding feelings
Knowledge
I know there are a range of emotions
I know that emotions can sometimes feel overwhelming
I know what being “stressed” means

Skills
I can use strategies to cope with overwhelm (strong feelings)
I can be kind when others are overwhelmed
I can recognise my triggers for feeling angry
I have some strategies to help me manage stress

Romantic feelings and sexual attraction
Knowledge
To know what love means in different forms
To know what “sexual orientation” means

Self-esteem 
Knowledge
I know what self-esteem means
I know what assertiveness means
Skills
I can use strategies to boost my self-esteem 
I have some strategies to use cope when I feel unhappy or upset
	Changing bodies
Knowledge
I understand the menstrual cycle
I am aware of feminine hygiene products (girls)

Sexual health
Knowledge
I know about managing my intimate health care needs (including sexual health) and where to seek help

.

	Keeping healthy
Knowledge
I know it is important to look after my body
I know why exercise is important for me 
I know that it is important to look after my mental health
I know some of the warning signs of common mental health and wellbeing concerns (stress, depression)
I know the impact of too much screen time
I know some first aid for different situations
I know what to do in an emergency, including where to go for help
I can identify risks in new settings
Skills
I can look after my personal hygiene.
I can look after my teeth.
I know some different types of mental illness
I can recognise unhealthy habits or coping strategies in myself 
I can make informed lifestyle choices
I can take responsibility for my own health

Drugs, alcohol, tobacco and vaping
Knowledge
I know what alcohol is and what the associated risks are
I know about smoking, vaping and the associated risks 
I know about some of the different types of drugs and their impact.
I can identify factors that may impact a person’s mental wellbeing

	Cre8tive resources to teach content and outcomes
Available and relevant content – used as appropriate for outcomes listed but must be considered in the context of each setting’s cohorts, groups and individuals

	Understanding feelings
Y8 H&W 7. Stress management
Y8 LBS 6. What makes me angry

Y9 H&W 5. Dealing with grief and loss

Y11 LBS 3. Exam stress and anxiety %

Romantic feelings and sexual attraction
Y8 RSE 4. What is love?
Y8 RSE 8. Sexual orientation


Self-esteem
NEW KS3 Loneliness

Y7 H&W 6. Self-esteem

Y8 RSE 2. Being yourself and self-love
Y8 LBS 2. Proud to be me
Y8 LBS 4. Self-esteem and the media
Y8 LBS 5. The importance of happiness

Y9 H&W How self-esteem changes%
Y9 LBS 7. Social media online stress %
Y9 LBS 2. Assertiveness

Y10 H&W 6. Promoting emotional wellbeing

Y11 SSO 4. Cosmetic and aesthetic procedures*
Y11. LBS 1. Screen addiction and studying



	Changing bodies
Y7 H&W 1. Introduction to puberty
Y7 H&W 2. Girl puberty periods
Y7 H&W 3. Boys’ puberty
Y7 H&W 4. Personal hygiene
Y7 H&W 5. Growing up

Y9 H&W 2. What is a penis? %
Y9 H&W 3. What is a vulva? %


Sexual health
Y8 RSE 6. Periods and menstrual cycle*

NEW KS3 Dangers of virginity testing (y9+)*

NEW KS3 Menstrual and gynaecological health*
Y11 RSE 2. Fertility and what impacts it*
Y11 H&W 2. Teenage pregnancy choices
Y11 H&W 4. Parenthood for teenagers
Y11 H&W 5. Testicular and prostate cancer*
Y11 H&W 6. Breast cancer, cervical cancer and screening




	Keeping healthy
NEW KS3 GP and local doctor
NEW KS3 Unhealthy weight gain and risks*
NEW KS3 Antimicrobial resistance*
NEW KS4 Role of pharmacist* 
NEW KS4 Healthcare system

Y7 H&W 7. Tooth decay and dental health
Y7 LBS 5. Sleep and relaxation

Y8 H&W 1. Health and wellbeing
Y8 H&W 2. What is mental health?
Y8 H&W 3. Positive body image
Y8 H&W 6. Healthy eating and cholesterol

Y9 H&W 7. Cancer prevention and healthy lifestyle
Y9 LBS 3. First Aid

Y10 H&W 2. Screen time
Y10 H&W 3. Mental health illnesses
Y10 H&W 4. Self-harm*
Y10 H&W 5. Suicide (thoughts and feelings)*

Y11 H&W 1. Organ and blood donation*
Y11. LBS 1. Screen addiction and studying %

Drugs, alcohol, tobacco and vaping
NEW KS3 Vaping
Y7 SSO 4. Alcohol and risk
Y7 SSO 5. Nicotine and smoking
Y7 SSO 6. E.cigs, vaping and shisha*

Y8 SSO 3. Substance misuse
Y8 SSO 6. Alcohol safety

Y9 SSO 1. What is a drug?
Y9 SSO 2. Different types of addictions
Y9 SSO 3. Cannabis products* %
Y9 SSO 4. Drugs classifications* 
Y9 SSO 5. Party drugs and illegal drugs*
Y9 SSO 6. The war on drugs* %
Y9 SSO 7. Volatile substance abuse* %

Y11 RSE 3. Alcohol, parties and bad choices* %

	Living in the wider world

	The world I live in
	Self-awareness and Self-Care, support and safety


	Community and others
Knowledge 
I know the aims of my PSHE sessions
I know everyone has different skills and abilities
I know what I have in common with others in my class
I know what discrimination means
I know that my language choices are important
I know what equality means
I know what disability means
I understand what is meant by British values
Skills
I can use respectful language when talking about others

Money, careers and my future
Knowledge
I know the skills I need to be successful in school and beyond
I am aware of some of the choices for my future
I know about money and how it can be used positively and negatively
I know the basics of managing my finances (my budget, affordability, lending, saving
I know some steps I can take to be successful on my chosen path (relate to pupil own goals)
Skills
I can talk positively about myself
I can talk about myself, what I am good at and what is important to me.
I can talk about my future beyond school

	My safety offline
Knowledge
I know the impact carrying a knife can have on myself and others
I know what “exploitation” means
I know that some people online may seek to exploit me (including online)
I know that some people can hold extreme views, and this can be dangerous (including online)
I know where to find reliable information and where to seek support if I am concerned about extremism.
I know about honour-based violence (consider contextual need)
I know rules for keeping safe out and about including around water.

My safety online (world)
Knowledge
I know that I should be careful about sharing personal information, including images of myself online
I know the impact social media can have on self-esteem
I know that social media and online content is always representative of real life
I know some methods to spot fake news
I know that data from my online activity is stored.
I know that algorithms control information that is sent to me
I know that some content online can cause harm
I understand age ratings for media
I know some of the positives and risks associated with AI 
I know what online reputation means and how this could impact myself and others
Skills
I can seek help when I am concerned about an online relationship or content online
I can keep my personal date safe
I can recognise harmful content


	Cre8tive resources to teach content and outcomes
Available and relevant content – used as appropriate for outcomes listed but must be considered in the context of each setting’s cohorts, groups and individuals

	Community and others
Y7 LBS 1. What is PSHE?
Y7 LBS 2. Getting to know people %
Y7 LBS 3. What is a community? 
Y7 RBV 1. Why is politics important?* %
Y7 CDI. 2 Multicultural Britian %
Y7 CD1 4. Breaking down stereotypes
Y7 CDI 6. Prejudice and discrimination

Y8 CDI 1. Equality Act 2010
Y8 CDI 4. Gender equality*
NEW KS3 Respecting women

Y9 RBV 1. Conspiracy theories and extremist narratives* %

Y10 RBV 4. Mutual respect and tolerance
Y10 LBS 4. Rights and responsibilities %
Y10 RBV 6. What are human rights?
Y10 RBV 7. Democracy explored %

See sessions listed in My Identity as lots of crossover

Money, careers and my future
Y7 LBS 6. Financial education %

Y9 LBS 1. From failure to success %
Y9 LBS 4. Saving and managing your money %
	My safety offline
Y8 SSO 1. County lines what is it?* %
Y8 SSO 2. County lines, who is at risk?* %

Y10 RBV 2. Hate crime in the UK
Y10 SSO 1. Honour based violence
Y10 SSO 5. Modern day slavery*  %
Y10 SSO 7. Causes of knife crime

NEW KS4 Personal safety 

My safety online (world)
Y9 H&W 6. Media and airbrushing
NEW KS3 AI sexual imagery (y9+)
NEW KS3 AI Chatbots

Y10 RBV 1. Critical thinking and fake news
Y10 SSO 4. Social media validation %
Y10 LBS 1. Insta and Tik Tok generation %
NEW KS4 Deepfakes 

Y11 LBS 4. Social Media Vs real life 





Suggestion of how this may be timetabled
Below is a suggested overview of teaching PSHE for those on a semi-formal pathway, in the secondary phase using the outcomes in the above table. The table from the primary phase can also be utilised where appropriate. As the outcomes continue to be grouped into the same topics for secondary - with the addition of My identity and My romantic and intimate relationships (Relationships strand) and Romantic feelings and sexual attraction, Self-Esteem and Sexual Health (Health and Wellbeing strand) – then students at varying stages can be catered for within groups and class teaching as long as the teacher is aware of their prior stage and understanding through referring to records kept.
PSHE leaders should carefully consider contextual issues when deciding where content needs greater depth or more frequent revisits. Drop down days could also support students to explore school contextual issues in more depth using workshops, practical tasks and visitors.

	
	Autumn
	Spring
	Summer

	Year A
	Theme: Identity and belonging
Content focus:
I am learning about what identity means and the different aspects that comprise a person’s identity. 
I am learning about my family, background and how it is similar and different from others.
I am learning about stereotypes.
I’m learning about mutual respect and tolerance
I am learning about the roles of different people; kindness and feeling cared for.
I am learning how rules and age restrictions help us keep us safe online. I am learning that some online content could be harmful.
I am learning about consent.

Self-awareness
My identity
Me and My family (see primary)

Self-care, support and safety
My safety online (relationships)

The world I live in
Community and others

	Theme: Healthy mind and body
Content focus:
I am learning to express and manage everyday feelings, seeking support for self and others.
I am learning about keeping healthy.
I am learning about physical and mental health.
I am learning that it is normal to have a range of emotions and to sometimes feel down.
I am learning to manage stress.
I am learning about rest, relaxation and the balance of screen time. 
I am learning about food and diet and the importance of physical exercise.
I am learning about looking after my teeth, the dentist and tooth decay.

Changing and growing
Changing bodies

Healthy lifestyles
Keeping healthy 

Managing feelings
Understanding feelings

	Theme - Changes
Content focus:
I am learning about how my body is changing.
I am learning about physical and emotional changes in puberty.
I am learning about public and private.
I am learning about personal hygiene routines.
I am learning my body belongs to me.
I am learning that sometimes relationships and friendships. end – including divorce


Changing and growing
Changing bodies
My romantic and intimate relationships


	Statutory RSE and Statutory health links
	Families
Respectful relationships
Online safety and awareness
	Mental wellbeing
Wellbeing online
Physical health and fitness
Healthy Eating
Health protection and prevention.
	Families
Respectful relationships
Developing bodies
Being safe

	Year B
	Theme: Looking after myself and others
Content focus:
I am learning about positive friendships and managing friendships including online. 
I am learning about peer pressure and risk taking – including online.
I am learning about navigating romantic feelings and the difference between friendships and romantic relationships.
I am learning about the risks of information sharing and how to keep my personal information safe online.
I am learning about consent, including in online situations such as sharing images.
I am learning to keep safe in different situations when I am out in the community, including how to respond to emergencies.

Changing and growing
My friendships

Self-care, support and safety
My safety online (Living in Wider world)
My safety offline

The world I live in
Community and others

Managing feelings
Romantic feelings and sexual attraction


	Theme – Risky behaviour
Content focus:
I am learning about substances which might be harmful and how to keep myself safe. 
I am learning about risks relating to smoking, vaping, alcohol and drugs.
I am learning about facts misconceptions, influences and risks.
I am learning about online scams and how some content is targeted towards me.
I am learning about risks offline and how to protect myself (including gangs if relevant).
I am learning about knife crime, the law and keeping myself safe when a situation escalates.
I am learning about grooming and exploitation (at appropriate level). I am learning that this can happen online and offline.
I am learning about sexual harassment (all genders) including vocabulary and about respect for women.


Healthy lifestyles
Keeping healthy
Drugs, alcohol and tobacco

Self-awareness, self-care, support and safety
My safety offline
My safety online
	Theme – Intimacy
Content focus:
I am learning about my sexual health.
I am learning how to check my body 
I am learning my body belongs to me.
I am learning about contraception (at appropriate level)
I am learning about misconceptions related to bodies and sexual health.
I am learning that not everything I read online is true and how to check if a source is reliable.
Learning about AI. 


Changing and growing
Changing bodies
My romantic and intimate relationships
Sexual health

Self-awareness, self-care, support and safety
My safety online

	Statutory RSE and Statutory health links
	Respectful relationships
Online safety and awareness
Intimate relationships
Being safe
Personal safety
	Drugs, alcohol, tobacco and vaping
Being safe
Online safety and awareness
Personal safety

	Intimate relationships
Respectful relationships
Developing bodies
Online safety and awareness 


	Year C
	Theme – Resilience 
Content focus:
I am learning to identify personal strengths, interests and achievements 
I am learning about self-esteem and how to help myself and others. I am learning that connection to others can support my own wellbeing and that of others.
I am learning about how to manage when things don’t go as hoped or I am finding things challenging
I am learning about showing compassion and care for others and the environment.
I am learning about consent.
I am learning about respectful behaviour including the language I use and how to manage bullying or hurtful behaviour (including online)
.
Self-awareness
My identity

Changing and growing
My friendships

The world I live in
Community and others
Money, careers and my future

Managing feelings
Understanding feelings
Managing self-esteem

	Theme – Keeping myself well
Content focus:
I am learning about how to stay healthy and how to seek help. 
I am learning about reliable sources of information and how to identify misinformation.
I am learning about trust and seeking help in different contexts (including online)
I am learning about early signs of illness, basic first aid and medications.
I am learning about self-care and taking responsibility for own health.
I am learning about doctors and the healthcare system. 
I am learning about making healthy choices around exercise, nutrition and relaxation.


Healthy lifestyles
Keeping healthy

Self-awareness, self-care, support and safety
My safety online
My safety offline
	Theme – Romantic feelings and attraction
Content focus:
I am learning about how my body is changing and the romantic and sexual feelings that I may have.
I am learning about romantic relationships and how to manage the feelings and emotions that may come with them, including when a relationship ends.
I am learning about sexual attraction and sexual orientation.
I am learning there are different types of committed relationships.
I am learning my body belongs to me.
I am learning that some online content provides a distorted picture of relationships. 

Changing and growing
Changing bodies
Sexual health
My romantic and intimate relationships

Self-awareness
My identity

Managing feelings
Romantic feelings and sexual attraction


	Statutory RSE and Statutory health links
	Respectful relationships
Mental wellbeing
Wellbeing online
	Mental wellbeing
Physical health and fitness
Healthy eating
Heath protection and prevention
First Aid
	Families
Respectful relationships
Online safety and awareness 
Intimate relationships
Being safe
Developing bodies

	
	NB: This table is a suggested overview but could be used through KS3. 
Teachers should review content covered and outcomes attained by classes when deciding how to timetable any subsequent years. At KS4 careful consideration should be taken over content to ensure a thorough coverage, especially where content has been slowed down and thus deferred to be appropriate for a students emotional maturity. 



Sex and relationships Education (for those on informal and semi-formal pathways) 
The Sex Education Forum (SEF) argues that relationships and sex education should be: 
· an integral part of lifelong learning 
· an entitlement for all genders; those who are heterosexual, lesbian, gay or bisexual; those with physical, learning or emotional 
difficulties; those with a religious or faith tradition 
· provided within a holistic context of emotional and social development. 
 
The SEF argues that the purpose of RSE is to help children and young people to be safe, healthy and happy as they grow up and in their 
future lives but emphasises that RSE must always be appropriate to pupils’ age and stage of development.  
According to the SEF, there are three key elements to RSE: 
1. Acquiring information 
2. Developing skills 
3. Exploring attitudes and values 
 
Within this context, information about sex alone can never be enough, and we must ensure that those with severe learning difficulties are taught RSE with the SEF’s guiding principles firmly in mind. 
Elements of the EQUALS RSE guidance has been reviewed and drawn upon for this section, alongside other sources to enable settings to create their own plans drawing on this guidance and the timetabling in the pre-formal/informal section of this document. OFG and Equals perspectives on RSE do differ in some areas and those using EQUALS to support RSE should do so with caution, referencing this guidance for clarity on OFGs position around sensitive areas such as sexual behaviours. Equals breaks the core areas down into the following headings: Knowing my body; Knowing me; Private and public; Touching others and allowing others to touch me; Forming relationships and Sexual intimacy with another person. These headings may be helpful when planning RSE teaching to our most complex learners regardless of whether schools utilise any of the EQUALs resources.

 
Teaching Relationships and Sex Education should be: 
 
1. Holistic, as part of the golden thread that underpins our practise and in conjunction with OFG approaches of AAD and TIP.  
2. Via the use of repetition and bespoke methods of learning.  The extreme difficulties that our pupils will have with both relationships and sex, and the constant changing of individual circumstances as they grow and mature, demands that the education of relationships involves lifelong learning. Relationships and Sex Education is taught as a weekly discrete ‘subject’ throughout every year from at least Year 6/7 onwards. Schools may of course decide to have more than weekly sessions or deliver additional or intervention sessions for young people as required.  
3. Appropriate to the individual learner’s age and developmental level, and that learners do not need to be taught what they do not need to know. That is, relationships and sex are by their nature, both abstract and complex. Lessons learned can (and will) be easily forgotten if they are irrelevant to the individual at the time of teaching. There is therefore no point in teaching about for example, contraception, before a person is in, or is likely soon to be in a sexual relationship or masturbation before the individual has shown evidence of being sexually aware. 
4. Language should be meaningful Pupils may need concrete objects and/or visuals to support them with new and abstract concepts to support receptive understanding over time. 
5. Documented and passed on. Many young people will not have reached the stage where they are ready to develop healthy sexual relationships when they leave our settings at 18/19. Their work and progress should be shared with future establishments where they continue their educational and life journey. Tracking progress towards the outcomes contained in this document will provide tangible documentation to share with parents/carers and future settings and enable ongoing support. 
 
The aim of RSE is to give young people the information they need to help them develop healthy, nurturing relationships of all kinds, not just intimate relationships. It should enable them to know what a healthy relationship looks like and what makes a good friend, a good colleague and a successful marriage or other type of committed relationship............... It should teach what is acceptable and unacceptable behaviour in relationships. This will help pupils understand the positive effects that good relationships have on their mental wellbeing, identify when relationships are not right and understand how such situations can be managed. (DfE, 2019, p25) 
  
Considerations around content
Leaders should recognise that some elements of what comprises standard RSE in mainstream setting are complex, nuanced and abstract and the risk of confusion and a negative view of sexual relations is great if the issues are not fully understood. These elements should be considered carefully as to how they should be taught or if they are relevant at all to the young person. Please see table below to support in making decisions about whether pupils are ready to be taught/ is necessary for them to be taught these elements. 
 
 
	Sexually transmitted diseases 
	Does the individual have the capacity to make decisions in relation to sexual activity which may put them at risk of a sexually transmitted disease? 
Is the young person likely to be sexually active in the near future? Teaching should occur in advance, to allow for enough overlearning and repetition for the individual. 
Are they likely to have, or at risk of having, multiple sexual encounters? Could they be supported to understand the content adequately?  

	Grooming, sexual exploitation and coercive control 
	Is the young person coming into contact with others (either in person or virtually), beyond their immediate family or school? Is this contact unsupervised? 
Could they be supported to understand the content adequately? 
Do you have safeguarding concerns around this young person? Content may need to be adapted and delivered 1-1 as an intervention 

	Pornography 
	Does or could the individual/pupil have access to pornography? E.g. via the internet. This is especially true if they use the internet unsupported in any way, not just those who use social media. The issue is that pornography is openly, easily and freely accessible and has a strong tendency towards the normalisation of male power, male dominance, the denigration of women and the total absence of any concept of relationship within the sexual act.  
Parents and carers should work together with schools to ensure holistic understanding. 
Pornography is easily available via the internet and data from the Children’s commissioner for England (2023) shows the average age that children first see pornography is 13 although 10% of children have seen it by age 9. 

	Gender identity and sexuality
	Gender identification maybe a particular issue for some learners with SLD: it is a subject that is by its nature, both abstract and hypothetical, and could therefore be difficult to comprehend.  
This doesn’t mean we should avoid the subject but we need to consider when it is appropriate, and the level of depth required. 
It is good practice to use diverse resources and materials that represent a broad range of identities, including different neurotypes, abilities, genders, ethnicities, cultural backgrounds, and sexual orientations. This will help students develop a sense of belonging.
Remember that complex SEND does not mean that our students have an absence of attraction to others – of any or all genders. 


 
 
Masturbation and sexualised behaviours
It is important to recognise that young people in OFG settings may have difficulties with understanding of social conventions in different situations with different people and/or communicating their needs, in relation to masturbation and sexual gratification. This may lead to unmet sexual needs (avoidance of masturbation), or their needs being met in socially inappropriate manner (e.g. masturbation in class). 
Parents, carers and others may be uncomfortable with the subject of sexuality, which can lead to further isolation in social situations and a tendency towards negative responses to natural sexualised feelings and emotions. 
Such feelings tend to be strongest in and around the teenage years. However great the level of learning difficulty, it is well established that puberty (and of course all of the problems that can go with puberty) is not usually delayed to any significant degree in those with significant learning disabilities. Teenagers with severe and moderate learning difficulties probably will, just like everyone else, have sexual needs, but their ability to satisfy these needs may well be severely impaired. Further, their attempts to express themselves, especially through the desire to masturbate, can often take place at inappropriate times and places, later triggering a sense of shame for the individual. The adults/carers response to this may well, in turn, lead to further challenging behaviours, especially if the individual has a strong sex drive.  
Some young people with complex needs may be observed as “oversexualised” so we need to ensure that ALL staff understand these aspects: 

 
	Sex drive, deferring gratification and masturbation 
	Interpretation of “private” 
	Understanding “consent” 

	Young people will have varying levels of sex drive. 
Puberty is a challenging time, and we need to accept that some young people may have difficulty in delaying gratification with regards to their sex drive until an appropriate time and place. We need to be careful around zero tolerance policies giving out the message that sexual feelings are wrong.  We can not expect all individuals to understand the subtleties of ‘appropriate time and place’ for gratifying their needs without additional support. We must support them to understand the act of masturbation should only take place in a safe, private place rather than in front of pupils and staff. They may even feel conflicted, thinking someone they trust should be present. 
Remember that often these young people are supported with intimate care needs, such as going to the toilet so similar intimate care procedures will need to be followed where required. School should work with parents around procedures that can be mirrored across settings. 
In any event, we must recognise that for some individuals with severe or moderate learning difficulties it difficult to restrain the physical urges that overcome them as they journey through adolescence. It is vital that staff endeavour to maintain the young person’s dignity whilst showing understanding to avoid triggering feelings of shame - the young person’s health, safety and mental wellbeing is the priority. 
In any event, it is essential that we accept that the degree to which any individual with severe or moderate learning difficulties can exercise restraint in the face of heightened libido is a matter that is dependent on the individual and all staff should ensure as much as they are able the health, safety and mental wellbeing of all pupils (and staff). 
It is possible that some learners will react in a physically aggressive manner when denied the opportunity to relieve themselves sexually. 
It is important to note that the current law in England as stated within the Sexual Offences Act (2003) forbids the explicit (hands-on) teaching of masturbation (EQUALS argues this could be in contradiction to the Equality Act) but we must still consider how we support young people to take control of their bodies whilst helping them recognise where and what constitutes a safe private space (in consultation with parents/carers and safeguarding leads where appropriate) in order to maintain the dignity of the young person.  
	Private is an abstract word, and as such, its meaning changes subtly from use to use. In relation to body parts, we can be clear on where an individual’s private parts are; for a girl/woman, they are the breasts, vagina and bottom; for a boy/man, the penis and bottom. 
However, some, especially those on the autistic spectrum who are hyper-sensitive to touch, may regard any and every part of their body as private, and will be exceedingly reluctant to give anyone permission to touch even their arm or shoulder. In relation to rooms and spaces, we may teach that touching our own private body parts may only be done in private, that is, in places that are not open to the public; but we need to be clear. For example, an office may be referred to as a private space for meetings but this is another form of the word private. We must ensure we give clarity in every way possible. Using visuals, or marking areas on school site map with symbols may help understanding. 
	Along with a clear understanding of the central importance of the word ‘private’, asking permission to touch another’s body and giving permission for others to touch one’s own body (for that is, the notion of consent) is a key issue. It may be easier to teach those with severe learning difficulties to say ‘NO’ in a clear and loud voice if they are verbal but saying ‘yes’ is a much more 
complicated and nuanced matter and may present considerable problems for those with learning difficulties. A key part of any RSE policy must be to recognise that those with complex needs have the right to become sexual beings and to engage in sexual acts with themselves and with others should they choose to do so, subject of course, to the legal and moral restrictions that apply to everyone else in the society in which we live.  

	Some of the wording above is taken from EQUALS RSE guidance 2020 but note that Outcomes First position is not always aligned to that of EQUALS and the guidance in this document alongside the specific support of central and setting clinical staff should take precedence


 
Is it masturbation?
When a student who is touching or rubbing their genitals through their clothes is regularly flagged as a cause for concern – as with all behaviours we need to be noticing and considering the impact on a student and those around them. However, these behaviours can often be mistaken for masturbation or sexual arousal when there may be another reason for it. It is important to consider the function of behaviour before assuming it is driven by sexual urges.
For example, it could be: 
· Sensory Seeking Sometimes masturbation may be happening to fulfil a sensory need rather than a sexual one. Each situation would have to be individually assessed to figure out what the young person is seeking. Clinical staff may support education staff to unpick this and support re-direction or activities which will provide the sensory input the young person needs.  
· Yeast infection More common in females and can cause itching, soreness or a rash. This may require a trip to the GP. 
· Medical conditions such as pinworms, balanitis or a urinary tract infection (UTI) Can cause itches to bottom or genitals, discomfort and the need for more toilet trips.
· Sexually transmitted infection (STI) or physical trauma Possible safeguarding reasons should not be ignored – seek immediate support from safeguarding lead if this is suspected, even when the young person is over the age of consent. 
· Physical trauma Genitals can be injured just like any other part of the body. Physical trauma can also be a sign of unwanted sexual activity.
· Inadequate personal hygiene which can lead to bacterial infections which could cause itching and discomfort.
· Tight underwear or clothing If there has been a growth spurt or weight gain, underwear will need to replaced with a larger size as it may be causing discomfort. 
· Learned behaviours What are they watching on tv or online? Could they be mimicking something they have seen without understanding.

Keep in mind that touching genitals does not always have to be sexually motivated. Staff should liaise with safeguarding leads, clinical teams and parents/carers as appropriate to identify the function of the behaviour and when supporting the young person – just as they would with other behaviours that raise concern. 

Supporting students with difficult concepts
Lead Speech and Language clinician, Lucy Shortt suggests looking at an individual’s communication profile to inform staff working with them on how to best support their understanding, especially when deciding how to manage a situation where a student could be putting themselves or others at risk by sexualised behaviours or overt touching of theirs or others’ genitals. Education professionals should seek the advice of their site clinical professionals but should also consider the following when deciding how to support a young person to understand abstract concepts such as public, private and consent:

· It must be presumed that individuals are able to share information and make choices regardless of their communication differences, traits, difficulties and needs profiles, but they may need support to do so.
· It should not be presumed because an individual is non-speaking that they are unable to answer more difficult abstract questions. Some individuals may not have the capacity to share information by engaging them in an activity, but they will have indicated in some way that how they were feeling.
· Images (photos or symbols of reference) give context to any situation and may be helpful to individuals who have more capacity than others. Similarly, some individuals do not like the use of photos / symbols of reference and would prefer to see things written down at a level they can process with understanding.

In order to ascertain the most suitable educational approach to support the students understanding, staff should consider a young person’s receptive understanding in terms of a recognised framework. The BLANKS levels of questioning framework is the framework which has been chosen when deciding how to support individuals with different levels of cognitive ability.






The 4 blanks levels are broken down here with suggestions as to how support could be given to aid understanding:
	Level
	Capacity
	Approach
	Resources

	1 to 2
	· Matching objects and pictures.
· Naming and / or use a photo / symbol of reference) to label.
· Can point to something in a picture in response to a name.
· Can select an object by name.
	Talking Mats: 
Supports the sharing of information about things that are ok/ not ok.
For example, big line drawings of bodies with ok/not ok labels about where touch is ok and not ok.
Understanding around topics can be supported using a 2 or 3 point scale (e.g. like – not sure – don’t like or yes- no – don’t know).
Dolls can also be used to support understanding of appropriate touch in this way.
Spoken language should be supported with gesture / key word Makaton signing.

	Photo / symbol cards in topic e.g. people, activity, place.
Scale cards e.g. like / not sure / don’t like or yes / no / don’t like or sad/ happy / don’t know.

	2 to 3
	· Points to something in a picture e.g. in response to “show me”
· Answers “who, what, where” questions provided the context is familiar and will often need photo / symbol of reference choices.
· Developing understanding of feelings words.
· Sequencing steps / stages into a sequence.
· (May be able to do some or all of the above. Consolidation at Blanks level 3 when the individual can do all of the above.
· 
	Talking Mat – as for level 1.
Prompt card visuals
Make use of “who, what, where” prompt cards with photo / symbol choices. 
This can be helpful when looking at the concepts of consent – thinking about who/where and using the tables shown in the next section of this document focused on supporting Autistic learners.
Public and private can also be explored through use with prompt cards using photographs/visuals of places.
Sequences
Choices selected in answer to “wh” questions can be placed into a sequence. These could be used to explore consent. For example if a student wants a hug, they would need to ask for a hug and receive consent before the physical action.
Feelings visuals
To explore a broader range of feelings linked to the issues explored.
	Photo / symbol cards in topic e.g. people, activity, place.
Scale cards e.g. like / not sure / don’t like or yes / no / don’t like or happy / don’t know / sad.
“who, what, where” question prompt cards.
“happy, sad, tired, angry” feelings cards (photos or symbols of reference)
Blank sequence strip

	4
	· Individuals have a truer understanding of feelings words and can relate these to themselves.
· Individuals are developing are larger vocabulary of feelings words.
· Individuals can sequence information to re-tell an event, but might still need question prompt cards and symbol choices.
· Individuals can make causal links by answering i.e answering “why and how” questions. Still might struggle to see they could be more than one solution to a problem.
· Will have some concept of before, during, after and next time.
	Talking Mat – still can be useful (with “not sure”, column).
Prompt card visuals are still supportive
Feelings visuals can encompass a broader range of feelings such as embarrassed, anxious
Sequence Can sequence more independently by might still need prompt cards / choices.
Comic Strip Conversation (Carol Gray) – this is an approach that supports an individual to re-tell an event in a sequence using drawings, colour, speech bubbles with words. (Training on Shine) which may help them articulate and express reasons that drive exhibiting behaviours. 
Social stories can be used to help a young person understand when and where a behaviour is appropriate. 
Books – see the puberty section of this document can be read and explored – independently if the young person depending on reading ability.

	Photo / symbol choices – but might just want words on prompt and choice cards.
A3 paper / card + pens of different colours. 
Examples of graphics that can be used e.g. speech / thinking bubbles.
Before and after prompt cards – to support sharing information.
Books as appropriate





Autistic learners and sex education 
Robust Relationships and Sex Education (RSE) is crucial for all young people, including Autistic and Neurodivergent young people who face unique challenges in relationships and sexual health. Shielding our autistic learners from RSE does not protect them but instead leaves them vulnerable to misinformation, unsupported in their relationships, and unprepared to navigate personal boundaries.  
This section draws on information from the Autism Education Trust to implement practical strategies for educators to effectively support Autistic learners in making informed and healthy choices. 
Parents and carers play a crucial role in successful RSE for their Autistic young people, and regular communication between school and home helps create consistency across environments. Keeping parents and carers informed and engaged in RSE supports collaboration and helps them to anticipate follow-up questions or emotional responses from their children at home. 
Providing effective RSE to Autistic learner requires an inclusive and sensitive approach. Some Autistic students may feel too unsettled or overwhelmed in group lessons to learn effectively. Some want to ask lots and lots of questions, while others may feel unable to ask questions at all. Individual sessions or small group settings can be helpful for some learners in reducing sensory input and creating a safe space for them to engage with the content. 
Taking the time to establish a safe space is essential and there are other approaches you can utilise to help learners feel more comfortable: 
  
  
1. Diverse Resources: Remember to use materials that represent a broad range of identities, including different neurotypes, abilities, genders, ethnicities, cultural backgrounds, and sexual orientations. Diverse representations help children develop a sense of belonging and a respect for diversity. 
2. Visual Explanations: Pictures, diagrams, timelines, and videos can help to make concepts more accessible. For younger children role play, use of puppets and social stories are useful ways to contextualise learning. For older learners, try a yes/no flow-chart to explore the possible outcomes of things like unprotected sex or sending an explicit image.  
3. Character Development and distancing techniques: Developing relatable characters can help students to feel comfortable exploring topics and scenarios. Similar to the use of puppets, creating characters can help distance the young person from a situation helping them feel more comfortable discussing it. For older students – becoming the expert and advising the character can be a purposeful approach. You could also look at things neutrally saying things like “Humans are so interesting, aren’t we! Why do you think we humans tend to cover our private parts?”  
4. Accurate language: Using medically accurate language to describe anatomy and bodily processes is essential. Many Autistic people are more literal in their communication, and euphemisms can be confusing. It is important we use language such as “genitals”, “penis” but we can explore other language with young people that may hear in discussions about sex and bodies. For example, exploring other terminology socially used for penis (such as “willy”, “dick”) during a lesson may help a young person decipher words they hear socially, online and in the media and avoid confusion. In these sessions, remember to create a safe space where questions and words are explored without shame or blame. If a young person asks “What does wanker mean?” then they are seeking to understand. 
5. Declarative language: Declarative statements allow us to share something without requiring a response, which can lead to pressure or panic. So rather than saying, “How would you feel if somebody did that?” we might say, “I would feel really sad and angry if somebody did that.” We can even use declarative language to ask a question more gently, e.g. “I sometimes wonder how you felt when that happened.” 
With reference to guidance from Autism Education trust (Sept 2024) 

Outcomes First Central clinical team have created some workbooks to support staff in scaffolding discussions with students for RSE concepts with are multi-layered and complex. These tables have been copied from the workbooks and it is advised that the notes for using these to scaffold conversations are read before utitlising. Please download the full document from the files section of the RSHE network page > RSE folder.  Dr Freya Spicer-White suggests creating “rules” with visual scaffolds around these concepts. For example, when learning about acceptable behaviours in different types of relationships. It is important to support students to recognise that not all relationships are the same - what is appropriate with a parent, teacher or neighbour will differ. It is important for a young person to understand what they can do and what they cannot do in different relationships. These visuals would be worked through with a young person – with them adding examples (with the support of the adult working with them) that are relevant to them and the relationships they have in their lives:

Strangers or new people  
	Can never do 
	Can do with my permission 
	Can do at any time 

	Hug 
	Shake hands 
	Say hello 

	Touch private body parts 
	Have a chat 
	Say goodbye 

	Kiss  
 
	 
	 


 
Friends  
	Can never do 
	Can do with my permission 
	Can do at any time 

	Touch private body parts 
	Hug 
	Sit and watch TV together  

	Have sex 
	Hold hands 
	Go for a walk together  

	 
 
	Go in my bedroom 
	 



Boyfriend 
	Can never do 
	Can do with my permission 
	Can do at any time 

	Have sex in public  
 
	Kiss in public 
	Hold hands 

	Touch private parts in a public place  
	Touch each other’s private parts when alone together in a private place 
	Sit and watch TV together  

	 
 
	Have sex 
	 


 
Online 
	Can never do 
	Can do with my permission 
	Can do at any time 

	
	
	

	Post naked photos of myself  
	Photos of me fully clothes  
	Like other people’s photos online 

	Ask someone to send me a naked photo of them  
	Take a photo fully clothed with a friend that they might put online 
 
	Look at photos of animals online 


 
 

Teaching puberty for those on pre-formal and semi formal pathways  
Puberty is a topic that must be taught to prepare all learners of the inevitable arrival of the changes it brings to a young person’s body. Most children will experience signs of puberty between the ages of 9 and 13 and they need to develop the skills and knowledge to enable them to cope before these changes happen. 
Puberty can be an agonising learning curve for our neurodivergent learners after all, everything keeps changing! Autistic young people may struggle more than their peers to integrate changes, and they may encounter additional challenges in the social and emotional communication required to make sense of the changing ‘rules’ of adolescence.  
Consider using narratives and relate the topic to the life experiences of fictional characters. For example, “Sally has started her period and needs to use a sanitary pad”. Have a real packet of sanitary pads for pupils to touch and feel. 
To support understanding of puberty, consider using a timeline. Pupils can be invited to bring in pictures of themselves at different stages in their lives to add to the timeline. Alternatively, use a fictional narrative could be used, pointing out the differences at each stage. 
Include references to different social activities and increasing independence. Be mindful of those pupils who have very little independence due to their care needs. 
Learners may need additional support to understand non-verbal consent cues or feel confused by the nuances that guide romantic and sexual interactions. They may find it hard to recognise or articulate their own relationship needs, their boundaries or their sexual identity.  
Needs of the cohort, class and in some cases individual need to be carefully considered before teaching puberty but the topic CANNOT be avoided. Our young people must be prepared. 
  
	Changes girls need to be aware of 
	Changes boys need to be aware of 

	Growth spurts – lengthening of arms/legs and hands and feet growing bigger 
Hair grows under arms and on legs 
Breasts grow and nipples become larger and possibly darker 
Body shape changes – hips can widen 
Pubic hair grows on vulva 
Vagina discharges a milky discharge (normal to keep the vagina healthy) 
Ovaries release an egg which (if not fertilised by sperm) is broken down and shed with the womb lining – a period. 
Hair and skin become oily which can cause spots 
Body sweats more 
Hormonal changes can cause mood swings, maybe being tired or tearful or confused 
They may feel intense emotions – love, low self-esteem or feel bad tempered 
They may be attracted to others (male or female) 
	Growth spurts – lengthening of arms/legs and hands and feet growing bigger 
Testicles grow larger and fuller 
Penis grows longer and wider 
Pubic hair grows at the base of the penis 
Testicles start to produce sperm which mixes with fluid to make semen and is ejaculated 
Spontaneous erections and wet dreams may occur 
Scrotum sac becomes darker in colour 
Hair grows on the body 
Body shapes changes – may become more muscular – wider shoulders 
Voice box grows which makes Adam's apple appear bigger and voice becomes deeper 
Hair and skin become oily which can cause spots 
Body sweats more 
Growth of facial hair 
Hormonal changes can cause mood swings, maybe being tired or tearful or confused 
They may feel intense emotions – love, low self-esteem or feel bad tempered 
They may be attracted to others (male or female) 


  
These aspects may feel difficult to teach – there are some suggestions of lesson outlines below, more detailed lessons can be found in the formal section of this document.  

  
	Desired learning outcomes 
	Activity 
	Resources 

	I can identify what I like/dislike to touch 
	Pass objects around and ask children to indicate which they like/dislike to touch using word, gesture (thumbs up/down) or visual 
	Textured objects: 
Rough, smooth, spiky, furry, soft, hairy,  

	I can identify different types of touch 
	Think of different ways to touch – use visuals and puppets to model 
Push/hug/scratch/kiss/shake hands/pat 
Get children to sort visuals of which they like dislike or use gestures to communicate 
Can use puppets to model if it makes a difference where on body (e.g. pat on shoulder or leg) and who is doing touching (e.g. parent, friend, stranger) 
	Visuals for types of touch 
Puppets 
Large visuals of child (to show where) 

	I can notice difference between boys and girls* 
If there are any known gender identity difficulties within the student group, consult the DSLs before teaching this session 
  
  
	Using mirrors – each look in mirror – what do I notice about myself? What body parts do I have?  
Use photos of students in the class (and others).  
Which these photos are girls? Which are boys? (you could also do this physically as a game e.g. “Boys – do a jump! Girls clap your hands! Etc) 
What is the same about boys and girls? How do we know if someone is a boy or a girl? Are boy and girl bodies the same? 
Use anatomically correct dolls if available 
Alternatively stock photos of babies without clothing could be used. Photos are advised over drawn pictures to support understanding at this stage.  
	Mirrors 
Photos of all students plus others – be mindful not to reinforce stereotypes e.g. that girls have long hair 
Anatomically correct dolls if available 

	I know the names of body parts 
I can talk about my body and about which parts of my body are private. 
  
Vocabulary – private, public 
	Use simple game/song to touch own body parts e.g. Simon says (replace with teacher name)  
Use visuals for body parts  
Adult to model using visuals which parts of bodies are “private”.  
Sort which body parts are private using visuals and two hoops. 
Use PANTS NSPCC song  
NSPCC Pants song 
Related materials such as pants colouring page can help with additional teaching or discussions around when others may need to look at/touch private parts (such as a doctor if they are sore/swollen).  
Let's talk PANTS with Pantosaurus! | NSPCC 
	Visuals for body parts 
Large outline of bodies, male and female (anatomically correct) to model sticking on or anatomical dolls if available 

	I know which parts of my body are private. 
I understand boundaries for physical touch. 
  
  
  
	Create a private space – behind a screen or large white-goods style cardboard box 
Take in turns to select an item of clothing from the basket and decide if you would try on in public or private (place behind screen).  
Who would where this? When would they wear it? Which parts of the body would it cover? 
Would it be private if the door is shut? Open? 
This session could be repeated using dolls and dolls clothes with dolls “trying on” in public or private 
Closing sentence if able “I would put on XXX in private/public” 
	Screen or large cardboard box to create screen 
Basket of clothes to include hat, scarf, shoes, socks, underpants (a few), bra, swimming costumes, vest 

	I am learning about how male and female bodies change as we grow older. 
I understand that puberty is a natural process that happens to everybody and that it will be OK for me. 
I can talk about my body on the outside and what happens on the inside. 
  
  
  
  
  
  
  
  
  
  
  
  
  
I know about menstruation (essential for girls) 
  
  
	Look at photos of children and adults (clothed). 
How are they the same? How are they different? What has changed? 
Adult will need to model language. 
E.g. This boy was a child in this photograph. In this photograph he is now a man. He has got taller. His legs have got longer. He has a beard on his face. 
Then using the model (drawn) outlines of a naked boy and man. Talk about what has changed under clothes.  
Differences can be circled.  
Emphasise changes are natural/normal (but might feel scary). 
Talk about emotion changes (as in table above).  
This session might need to be split into multiple short sessions with revisit.  
(It might need repeating a number of times). 
___________________________________ 
It is important girls also learn about periods and menstruation. This could be done in a small female only group or 1-1 as appropriate for your students. 
Have sanitary products for girls to touch and explore and use the visual resource “I change my pad” available in files. 
	Photos of child and adult (multiple but same child/adult. 
Naked drawn outlines of male and female child and adult bodies. 
Visuals for body parts.  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
Sanitary towels/pads 
Period pants  
Tampons  
“I change my pad” visual resource 
  
  
  

	I know what consent is 
I can say no assertively 
  
Vocabulary – consent 
	Using puppets to role play, explore the topic of consent. 
Use simple examples.  
Consent means agreeing to something. 
E.g. girl puppet takes boy puppets pencil 
“I like Tom’s pencil, I am going to use it for my picture” 
Boy puppet says “No! I didn’t give you consent to use my pencil”. 
Visuals can be used for happy/sad and other feelings. 
Model the puppet asking for consent. 
“Tom, can I use your pencil?” 
“Yes Sally, you can use my pencil. I give you consent”. 
Children to practise saying yes (giving consent) or no. 
This could be done with objects, play food etc 
“Tim, can I eat your cake” and Tim says “No!” 
Enforce that everybody has right to say “No”. 
	Puppets 
Play objects/foods 
Visuals for “No” 

This video is very useful for those who may be able to understand it.
Kids and consent

For some students language may need to reduced.

	I understand that I can say “yes” or “no” to touch activities
I am securing my understanding of consent in relation to my body/other people’s bodies
	Using puppets to model or two staff to model.
“Can I sit next to you?”
Teachers model “yes” and “no”. Use visual symbols alongside “sit”, “yes” and “no”.
Repeat for “Can I have a hug?” (use visual for “hug”).
“Can I tickle you?” (visual for “tickle”).
Introduce “stop” rule with a visual.
Model teachers (or puppets) hugging then tickling and one says “stop”. Model activity/touch stops straight away. 
Use a clear hand signal for “stop”.
Students to practise with puppet/toy asking to sit, for a hug, tickle. Saying “yes” or “no” as they request.
	Puppets/toys 
Visuals as described. 
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	I understand personal space and its importance  
I can say/sign “stop” when I am uncomfortable
  
	Using large hoops, or circles drawn in chalk, model personal space. Children can walk around with large hoops to visually show personal space. 
Get pupils to stand with their arms wide open turning around and imagine they are drawing a circle with their arms (or they could literally do this with chalk and extended arm).  
This is their personal space and other should not come into this space without consent. 
It is like a bubble around them. 
  
Two adults to model personal space and saying “no”. Stand a few steps apart – they both take small steps one at a time to get closer to each other. When they get close – one adult to model “No! Stop. You are in my personal space”. 
Language can be reduced to “stop” using stop sign where appropriate. 
Children to do this with adult one at a time – saying no when adult gets too close to them. Or using gesture such as hand out for stop or visual (stop sign). 
  
Emphasise that some people’s personal space bubbles are larger than others and this is ok. 
  
Revisit scenarios including those involving touch – such as a hug (could be done with puppets also). 
	Large hoops, playground chalk 
Visuals stop sign 
  
Additional support 
Autism and Personal Space : Animated Social Stories for Children With Autism 

	I know the difference between public and private places

Vocabulary – private space, public space
	Learners need to recognise that there is a difference between finding a space to be on their own, and finding a private space.
Take the learners into an open outdoor space. Get an adult to stay in the outdoor space on his/her own, whilst everyone else leaves. When you’re far enough away, talk to the group about whether the person is on their own. Yes they are, but they can’t do private things because there are no doors (or locks)  in an open space and someone might still see them. 
In order to distinguish between private and public spaces further, use photos of rooms and spaces, including bedrooms and sort them into public and private places.
Then add a further category to support understanding – public and private. This would be relevant for public toilets (in shops or town centred for example) and changing rooms (at swimming pools or in clothes stores). These places are private but are open to the public which is very different to our own bedrooms and bathrooms. You can rename the “private” space category as “safe, private space” for clarity.
	Photographs of rooms and spaces which will be familiar to the learners

	Additional support for students 
(including safeguarding concerns)
	Individual or bespoke sessions may be needed following on from other sessions on consent and public/private if touching/space is a concern for a student (touching others or themselves or concerns around student safety).
Students could use “ok” “not ok” symbols/labels on a body outline to show where they are ok/not ok with touch and private body areas can be re-enforced during the session and consent can be revisited 1-1.
Distanced scenario can be created using puppet/ toy/character mirroring behaviour of student so that teacher can model appropriate behaviour choices without shaming the student.
Clinical teams and families should be involved, where possible, in planning to support a student so a consistent message is given with predictable boundaries from all. 
Photos and visuals of rooms (including student’s own bedroom) can support understanding of own “private” spaces. Makings signs for student’s own bedrooms saying “Private, please knock” can be a useful joined up approach between home and school.
	


  
It is recommended that when teaching puberty, young people have opportunities to revisit language – using displays on the wall with words, visuals or technology that allows a young person to touch a button to hear the word repeated.  
· Teaching about personal space and revisiting this concept is suggested as young people may become more curious when learning about bodies and seek to touch bodies of others – adults and staff. Boundaries need to be made clear and explicit without shaming the young people. A young person displaying sexualised behaviour may need some 1-1 support to understand personal space/consent in this context. Social stories could be used.  
· Having anatomically correct dolls or model body parts that can be touched and explore may be a worthy investment if appropriate to cohorts of students in settings.  
· Young people may also seek to explore their own bodies – again this is natural – but they may need some 1-1 support to reinforce the concept of public and private and that whilst exploring one’s body is natural, this is appropriate to be done in the bath or alone in their bedroom. A joined-up approach between school and parents/carers is also wise so as not to cause a young person upset or embarrassment in the context of their journey through adolescence, their understanding of their bodies and becoming sexual beings. Please see the earlier section on masturbation and sexual gratification. 

A note about physical touch and consent. 
Be aware of how confusing this can be for autistic learners!
Our relationships with others and how tactile we are can vary from person to person even within our own families. We learn what is acceptable by looking, experiencing and noticing over time, for example, if someone wishes to be greeted with a hug.
We don’t routinely seek this permission because we know what is acceptable in that specific relationship.
However, for our autistic learners we may have to create rules to support clarity of understanding.

Consent and the law
Understanding UK law around consent can be helpful for PSHE leaders, especially those working with older students (KS4, KS5 and adults) so an overview is contained here:

A person consents if he or she agrees by choice to the sexual activity and has the freedom and capacity to make that choice.
Sexual Offences Act 2003

There are three main considerations in judging whether a sexual act is consensual or a crime:
· are both people old enough to consent?
· do both people have the capacity to consent?
· did both people agree to take part?

The age of consent is 16 years old, anyone younger than this cannot consent to any form of sexual activity.

A person cannot consent to sexual activity if:
· they are asleep
· they are drunk or have taken drugs
· they do not understand what sex is or what is happening
· they have been threatened, coerced, and do not feel safe to say “no”.

Consent must be actively sought, given freely by someone who has the capacity to consent, and can be withdrawn at any time.
The law also tells us that if you give consent to one type of sexual touch, you do not have to consent to all types of sexual touch.

Many autistic people and people with learning disabilities can show they have capacity to make their own decisions about having sex.
To empower people with learning disabilities and/or autism to make decisions around consensual sexual activity and safe relationships, it is important to provide information and create safe spaces to talk about sex and relationships. This ultimately helps keep them safe.
One way of describing consent simplistically could be:
An agreement to do something between people that both people understand and are happy with.
It is important to recognise that a person’s capacity can grow and change through appropriate education, so capacity is not a fixed state of mind.
Within the Mental Capacity Act (2005), sex is an ‘excluded decision’ This means that it cannot be deemed as in someone’s best interest.
No one can consent to sex on behalf of someone else. If someone lacks capacity, it would be unlawful for another person to engage in sexual activity with them.
  


Implementation of a formal curriculum (Primary Phase)
This guidance is for explicit focus in PSHE lessons and is based on both the PSHE association SEND framework and the PSHE association programme for Primary Education.
The tables below, organise themes into half termly foci. As other pathways, the formal PSHE curriculum cycles around the three core strands, building in complexity as it progresses. It is based on PSHE association thematic model and PSHE association SEND framework. These tables are a suggestion of how you can order your PSHE teaching and covers statutory RSE themes (contained predominantly in Relationships and Health and Wellbeing Strands) as a spiral curriculum. The tables contain aspect headings (see organisation of the curriculum section), the learning focus and desired outcomes. The outcomes are based on both key knowledge and key skills (I know, I can). Usually, the knowledge is necessary to develop the skill. For example, if you can’t recognise a risk you are unlikely to be able to keep yourself safe but by teaching the knowledge and ensuring it is understood we are enabling the development of the skill should it be needed. There will be times young people can follow a routine which keeps them safe without fully understanding the reasons why. For example, always washing their hands after going to the toilet without understanding why good hygiene is important. So, at times a teacher may assess that the skill has been learned but a young person may need to revisit it to gain understanding of the knowledge around it. 
There is significant overlap between the strands and sections (6 areas of SEND framework) so it is recommended that explicit links are made when possible. Related areas have been sequenced within the same half term so that a thematic approach can be taken. Thus topics in relationships will link with the areas taught in health and wellbeing or living in the wider world within the same half term. 

The table shown here shows how this curriculum links the PSHE association Primary programme of Study to the SEND planning framework.
	PSHE association themes - Primary curriculum KS1 and KS2
	SEND Framework
	Topic Area links 

	Core strand: Relationships
	Families and friendships
	Self awareness
	People who are special to us
Getting on with others

	
	Safe relationships
	Self care support and safety
	Taking care of ourselves
Keeping safe
Trust
Keeping safe online
Public and private

	
	
	Changing and growing
	Different types of relationships

	
	Respecting self and others
	Self awareness
	Kind and unkind behaviours
Playing and working together
Getting on with others

	Core strand: Health and Wellbeing
	Physical health and mental wellbeing
	Managing feelings
	Identifying and expressing feelings
Managing strong feelings

	
	
	Healthy lifestyles
	Healthy eating
Taking care of physical health
Keeping well

	
	Growing and changing
	Changing and growing
	Baby to adult
Changes at puberty
Dealing with touch

	
	Keeping safe
	Self care support and safety
	Taking care of ourselves
Keeping safe (including road, water, fire, online)

	Core strand: Living in the wider world
	Belonging to a community
	The world I live in
	Respecting differences between people
Jobs people do
Taking care of the environment
Belonging to a community

	
	
	Self-awareness
	Playing and working together
Getting on with others

	
	Media Literacy and digital resilience
	The world I live in
	Rules and Laws

	
	
	Self care support and safety
	Trust
Keeping safe online

	
	Money and work
	The world I live in
	Jobs people do
Rules and laws

	
	
	Self awareness
	Things we are good at





End goals shown here are the long-term aims of this PSHE curriculum in the primary phase. They are based on the core and enhancement levels of the PSHE association SEND planning framework. For further breakdown, see the complete SEND planning framework document. The framework areas interlink between the three strands. These end goals can also be used to show long term aims of a semi-formal curriculum.

	SEND FRAMEWORK AREA
	TOPIC AREA
	END GOAL

	Self-awareness
	SA1 Things we are good at
	Identify things we are good at (strengths/talents). Describe the ways in which we are special and unique.
Identify own hopes/ aspirations; explain in simple terms how we might achieve them.

	
	SA2 Kind and unkind behaviours
	Identify when people are being kind or unkind — either to us or to others. Give examples of how our feelings can be hurt. Describe how this may make us feel angry, worried or upset.
Explain bullying can be prejudice-based (e.g. because of someone’s skin colour, religion, the way they look, their disability or their family setting). Recognise that this is unacceptable behaviour and that a trusted adult needs to be told about it. 
Describe what we can do (including whom to tell) if we witness or experience hurtful behaviour or bullying.

	
	SA3 Playing and working together
	Identify reasons why it is important to listen to other people. Identify some actions/ behaviours that show we are being polite and courteous to other people. Demonstrate ways of playing and working cooperatively. Know about what sort of boundaries are appropriate in different contexts.
Explain what we mean by ‘being fair’ to one another.
Identify and demonstrate ways of working together as a team. Explain why ‘turn-taking’ can help everyone to feel included.

	
	SA4 People who are special to us
	Describe what makes our family, friends, teachers, carers special to us. Identify the people who make up our family. 
Explain that if people we like do unkind things to us or our friends we do not have to tolerate it. Identify ways in which we can get help if people have been unkind to us or our friends

	
	SA5 Getting on with others
	Describe ways in which friends, classmates, family members may disagree and ‘fall out’. Demonstrate some ways of ‘making up’ after a falling out. Know it is normal to have ups and downs but friendships should not make us feel excluded. Understand that we should treat others respectfully and expect the same of them and what this means. Know about loneliness. 
Explain that our feelings about other people can change and that this is okay. Identify what we can say, do or whom we can tell if we are worried or unhappy in a friendship or relationship.

	Self-care, support and safety
	SSS1 Taking care of ourselves
	Identify some of the ways in which we may be cared for by our families, friends and other adults. Identify some simple self-care techniques (e.g. brushing teeth, washing hands, getting dressed etc.)
Describe different ways we keep ourselves healthy and well. Explain or demonstrate what we and others can do to prevent the spread of germs and why this is important.

	
	SSS2 Keeping safe
	Know why it is important to help keep ourselves physically safe. Describe ways to help keep ourselves physically safe out of school, on the way to school and when out with family, carers or friends. Identify people at home, school and in other settings who are responsible for helping us keep physically safe and know how to ask for their help. Recognise when relationships including family relationships are making us feeling unsafe and know how to seek help.
Know ways of keeping safe in a variety of relevant situations and identify possible risks and hazards. 
Understand basics of road safety, water safety, home safety and rail safety.
Describe some simple strategies for keeping physically safe in situations when we might feel afraid. Recognise when a situation is an emergency and explain or demonstrate how to get help, including how to call 999.

	
	SSS3 Trust
	Be able to explain why ‘trust’ is not the same as ‘like’. Identify some reasons for keeping personal information private. Identify the difference between a ‘surprise’ and a ‘secret’. Recognise that people do not have to keep secrets; that it is important to tell or show someone if we are worried, afraid or sad. Know what we can say and do and where to get help if we have been pressurised, or seen someone else being pressurised, to do something risky.

	
	SSS4 Keeping safe online
	Give examples of how people might use technology to communicate with others. Know some risks of communicating online and know some strategies to keep ourselves safe.
Explain the possible consequences for ourselves or others before we post something online. Identify basic rules for using social media, including age restrictions and why they exist. Know who we can report concerns to, if someone asks us for, or sends us, an image or information that makes us feel uncomfortable.
Know that some content online can be upsetting or harmful and how to report and seek help.

	
	SSS5 Public and private
	Know how to care of our personal belongings. Know what ‘public’ and ‘private’ means in terms of places. Give simple examples of some things we might do in private but never in public.
Explain ways to give and not give permission when asked to lend belongings. Know why we must respect the rights of others who may refuse to lend something to us; explain why this does not mean they do not like us.
Explain what we can do/ say or whom we can tell if someone does not respect our privacy or shares something with us that makes us feel uncomfortable. Know we should tell a trusted adult even if someone has told us not to.

	Managing feelings
	MF1 Identifying and expressing feelings
	Describe some comfortable and uncomfortable feelings; describe how they might make our body feel. Recognise that when we experience a change or a loss we may feel grief. Identify signs, actions, facial expressions, body language which can help us tell how others might feel.
Recognise that everyone experiences a range of feelings at different times (e.g. feeling happy, excited, sad, angry, fearful, surprised, nervous).

	
	MF2 Managing strong feelings
	Use vocabulary/ communication skills to express a range of different feelings. Recognise ways we can help ourselves to feel better if we are feeling sad or upset. Explain that when we get upset, angry or frustrated our actions can affect others as well as ourselves. Demonstrate how to respond appropriately to others’ feelings.

	Changing and growing
	CG1 Baby to adult
	Describe how our needs have changed since we were a baby. Explain how the needs of babies, children, adults and older people differ.

	
	CG2 Changes at puberty
	Know the correct vocabulary for some of the main body parts, including genitalia. Describe the main physical differences between male and female bodies, including the onset of menstruation at puberty (when appropriate). Describe what happens during puberty, including mood swings, emotional changes, menstruation and wet dreams/ejaculation, hair growth, skin and voice changes. Know that people experience both physical and emotional changes during puberty. Identify reliable sources of advice on growing and changing.

	
	CG3 Dealing with touch
	Explain that our bodies belong to us and that we have a right to feel safe. Recognise the need to respect other people’s bodies and to ask for permission before we touch them. Explain when and why physical contact may be inappropriate (e.g. it causes us to feel upset, hurts us, we feel uncomfortable about it). Identify occasions when it might be okay for someone to make us feel uncomfortable (injections, cleaning cuts or grazes); that these might be when we are unwell, injured or need medical treatment. Know that FGM is not ok. Identify someone we could safely go to for help if we are worried about ourselves or someone else* As appropriate to context.

	
	CG4 Different types of relationships
	Understand that there are many different types of families. Recognise others’ families in school may be different from their family.
Understand that there are different relationships within families, such as mother, father, grandparents, aunties and cousins. Explain the features of a healthy and positive friendship or family relationship. Explain that two people who love and care for one another can be in a romantic relationship; that this is different from a friendship. Identify whom to tell if something in our family life makes us unhappy or worried. Recognise that relationships, including marriage and civil partnership, can be between people of any gender.
Recognise that there are other relationships where the rules may be different such as teachers, friends, neighbours and people in the community.

	Healthy lifestyles
	HL1 Healthy eating
	Identify some examples of healthy foods. Identify some examples of foods that should only be eaten occasionally. Explain what it means to eat a healthy, balanced diet. Recognise that some people may not be able to eat certain foods because they will make them ill (allergies)
Demonstrate a healthy relationship with food and experience some simple food preparation. 

	
	HL2 Taking care of physical health
	Demonstrate simple hygiene and self-care routines. Identify the physical activities we like doing and understand why exercise is important. Know some simple ways of staying safe in the sun. Identify what might happen to our bodies if we don’t protect them from overexposure to the sun. Recognise that sleeping well is one way we can stay healthy. Recognise how spending excessive time on electronic devices can affect sleep, mental and physical wellbeing.

	
	HL3 Keeping well
	Explain what it means to be hurt, unwell, uncomfortable or in pain. Know about personal hygiene and the spread of germs. Identify medication that can help people to keep well; give examples of when this might be used. Identify the difference between things that go on our body (creams, lotions) and things that go in our bodies (injections, tablets, liquid medicine). Know some substances or chemicals around the home that we should never taste or swallow; and where we might come across them.
Learning about drugs, alcohol, tobacco and vaping and the risks.
Recognise and give examples of the difference between someone who can give us medicines/ drugs (e.g. doctors, nurses, pharmacists) and someone who cannot (e.g. our friends). Describe that sometimes we may be given an injection by a doctor or nurse to help to prevent us from catching a disease (vaccination). Know a little about how smoking, vaping and drinking alcohol can affect people’s health. Identify whom we can to talk to if we are worried about health. Know some simple first aid.

	The world I live in
	WILI1 Respecting differences between people
	Describe things that all people have in common. Identify some differences and similarities between people in terms of ethnicity, culture, religious identity etc. (protected characteristics in the Equality Act 2010) Understand what stereotyping means.
Recognise that we may sometimes hear or read something (including online) that is rude and unkind about other people and explain ways we can safely respond, including how to report it.

	
	WILI2 Jobs people do
	Identify some of the ways in which different adults who work in school contribute to school life. Describe a range of jobs that people might have and the qualities they might need to do them. Identify a job we might like to do in the future. Recognise how strengths, qualities and things we learn in school might link to possible future jobs

	
	WILI3 Rules and laws
	Explain how rules help us; rules we have in the classroom and at home. Explain how rules and laws help us to live and work with other people outside of school and what the consequences could be for breaking the law.

	
	WILI4 Taking care of the environment
	Give reasons why it is important to take care of people, animals and all living things.
Explain what might happen if the wider environment is not taken care of (e.g. litter, graffiti, vandalism, pollution).

	
	WILI5 Belonging to a community
	Describe things we do in the groups we belong to. Identify different groups that make up our community. Suggest ways we can help people to feel welcome in the different groups and communities we belong to.

	
	WILI6 Money
	Identify places or situations where money is used to pay for things (e.g. shops, cafés, on the bus/ train). Recognise some different ways to pay for things (e.g. coins, notes, bankcards, online, phone payment). Explain some different ways of keeping money safe.
Identify what is meant by a ‘need’ and a ‘want’ in relation to spending money. Explain what is meant by the term ‘afford’ (in the context of money). Know who to go to for help if you have worries about money or need financial support.




Cross Curricular approaches
A thematic approach is recommended within the Primary phase as many outcomes are broad enough that themes and topics can be chosen as suitable for your class composition, pupil interests or other curriculum area focus (e.g. science, geography, RE).
Many elements of relationships education can be taught through any vehicle – be it dinosaurs or Ancient Egypt as taking turns, group work, fairness and so forth can be put into any context by a competent teacher. 
However, some primary topic areas are better suited to different PSHE strands for example changing and growing in the Health and Wellbeing strand, sits nicely in topics around plants or animals, whether it’s about vets, rainforests or rivers. Other suitable topics when covering aspects in the health and wellbeing strand (including changing and growing or healthy lifestyles) might be around the human body or perhaps food or sports based topics like “Harvest” or the “Olympics”. The class topic for each term or half term will of course have to be carefully considered to encompass other curriculum areas. It is strongly advised that teaching of science themes should be linked with PSHE themes where possible, in particular when it comes to puberty and sex education as these are both sensitive and intrinsically linked (e.g. physical and emotional changes). It also makes sense when sharing with parents the materials you intend to use within sessions, ideally via an in person meeting or presentation. 
When choosing cross curricular themes for your class, year group or phase, be aware that although much of the content in the Living in the Wider World theme can be applied in many contexts, it is important to make the contexts feel relevant and purposeful for the young people. When planning this PSHE core strand, activities should be planned to enable students to solve problems, learn from trips or visitors or experience an environment or faraway place using the immersive studio. Many aspects of online safety can be taught in various contexts but it is vital that the key learning within the online safety topics is not lost in the midst of an exciting topic or awe inspiring internet searches.
When working within a subject specific curriculum, PSHE leaders should consider where important themes – especially within the relationships strand can be embedded within other subject areas. For example, teaching about LGBT rights in history lessons, or using texts in English that include positive models of neurodiversity may contextualise these elements and support the teaching of it within the PSHE curriculum.

The sequencing that follows provides opportunities to learn, revisit, build on and remember important knowledge within the PSHE strands.
Cognitive science teaches us that for things to be embedded in long term memory they must be revisited but not simply presented in the same way. This spiral curriculum allows content to be revisited, whilst becoming progressively more complex year on year, gradually introducing new ideas. There should be a balance between retrieval of content and the introduction of new content, paying attention to the needs of the learners and their current level of understanding. The pace of this curriculum can be slowed to meet the needs of the learner and their unique starting points in each topic as explained in earlier sections of this curriculum (see semi-formal guidance). 

At times PSHE leaders may identify a risk in the school or local area, such as high levels of knife crime – so may decide to prioritise teaching in response. Leaders will need to decide how to adjust the curriculum, what to reduce or re-order to accommodate this. The use of assemblies or drop down days is another way in which PSHE themes can be highlighted or revisited and can allow for a deep focus in an area of concern. They should never be used as a sole method of timetabling PSHE as this would undermine the importance of PSHE as a subject.

User guidance
· The tables below are organised half termly into year groups.
· Every year group contains a spread of topics within the three core strands of Relationships, Health and Wellbeing and Living in the Wider World, split further into the 6 headings of the PSHE association send framework. 
· The delivery of the topics in these tables, reflects national guidance and statutory content.
· The aims for learning are included for clarity around the purpose of sessions for each half term. The related content is highlighted underneath each half term as a link to the main PSHE programme of study (e.g. R1, R2, H3, L4 etc) The statements are written in full underneath each key stage for easy reference. Note that these relate to the full PSHE programme of study and PSHE leaders will need to decide the level of depth appropriate to learners in their settings.
· These aims are written as outcomes to build in assessment into the learning cycle and allow teachers to judge the progress of the learners they are working with. This will help teachers plan whether students are ready to move on to the next steps in these topics or whether they need further teaching to meet these outcomes (formative assessment).
· Content is shown – making the theme of each half term clear, alongside links to the statutory guidance (July 25). Matching numerical references can be found in Appendix 3. 
· Resources and lessons to teach the content of each topic can be found on the RSHE network teams page in folders labelled with the heading and topic area (e.g. Self-care, Support and safety>Keeping safe online). 
· Additional web based resources, or those which require teacher download (free) are listed with web links in two-year intervals (KS1, LKS2 and UKS2).
· Everything you need to teach PSHE, including Relationships education, health education, aspects of primary level careers education* and citizenship/British values should be included below and via the Teams page for resources. 
*NB An optional OFG primary careers curriculum, linked to the new CDI framework which can be used to complement PSHE teaching in the primary phase is also available. 

Formal primary timetabling

	Statutory RSE 25
	Families and people who care for me  
	Caring Friendships
	Respectful, kind relationships
	Online safety and awareness
	Being safe

	Statutory Health 25
	General Wellbeing
	Wellbeing online
	Physical health and fitness
	Healthy eating
	Drugs, alcohol, tobacco and vaping

	
	Health protection and prevention
	Personal safety 
	Basic First aid
	Developing bodies
	




	Year 1
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	Relationships
	
	Relationships
	
	
	

	
	
	Health and Wellbeing
	
	
	Health and Wellbeing
	Health and Wellbeing

	
	
	
	
	Living in the Wider World
	Living in the Wider World
	

	PSHE association SEND Framework topics

	Self-awareness 
People who are special to me.
Getting on with others.
	Managing feelings
Identifying and expressing feelings.
	Self-awareness 
Playing and working together.
Self-care support and safety 
Taking care of ourselves.
Keeping safe online.
	The world I live in
Belonging to a community. 

	Self-care support and safety
Keeping safe
The world I live in
Taking care of the environment.

	Changing and growing
Baby to adult.
Healthy lifestyles
Healthy eating.
Taking care of physical health.



	Content
	Theme – Families
To understand that families can provide love and security but that all families are different. 
	Theme – being happy
Exploring our own likes and dislikes.
Thinking about what it means to be happy and what makes us happy. Thinking about ways to help others smile and feel happy. 
	Theme- Being safe at school
To understand who can help us in the classroom and who can help us online. To understand rules and routines.
To understand simple boundaries offline and online.
	Theme - Helping each other
Expanding on previous topic and looking at how we can help look after our classroom and school, including outside areas. Who can help us beyond the classroom in our community? 
	Theme- Danger
How to keep safe round roads and rivers.
Water safety rules.
Sun safety rules.
Road safety rules.

	Theme- Growing
Beginning to name body parts. Looking at the changes from baby to current age.
My body belongs to me – pants rule

	Statutory links
	Families and people who care 1,3,4
	General wellbeing 2,3,4
	Being safe 1, 7
Wellbeing online 1,5, 11
	Being safe 5,6
	Personal safety 1,2
Health protection and prevention 2
	Developing bodies 1,2
Being safe 3

	Outcomes
	Knowledge
I know who is in my family.
I know who is in my class.
I understand what calm is and how it feels. 
Skills
I can play with a peer.
I understand the responsibilities as a member of my class.
I can share with others in my class.
I can make a choice.
	Knowledge
I know what makes me happy.
I know what makes me sad.
I know what I like.
I know what I dislike.
Skills
I am starting to recognise when my behaviour is not ok.
I can talk about what I am good at.
	Knowledge
I know who can help me in the classroom.
I know the classroom rules.
I know the rules for using devices in the classroom.
I know the adults in the classroom will help me keep safe online.
	Knowledge
I know it is important to take care of my classroom.
I know some people who help me outside of the classroom. E.g. Doctors, dentists, fire service
Skills
I can take care of my classroom.
I can take care of my outdoor area.
I know some people who help me outside of the classroom. E.g. Doctors, dentists, fire service
	Knowledge (H&W)
I know that the sun can be dangerous.
I know that there are risks on/near road.
I know there are risks around water.
Skills
I can be safe outside.
I can protect myself against the sun.
I can be safe near a road.
I can be safe near water.
Knowledge (LIWW)
I know it is important to take care the environment.
Skills
I can take care of my local environment.

	Knowledge
I know good food helps me grow and stay healthy.
I know going outside is good for my wellbeing.
Skills
I can try different foods
I can notice changes that have happened since I was a baby.
I can name some body parts.


	PSHE association programme of study links
	R1, R2, R3, R4, R5
R6, R7, R24, L1, L2
L4
	H11, H12, H13, H16, H21  H23, H24, L14
	R5, R9, R10, R17, R20, H32, L1

	L1, L2, L3, L5

	H8, H28, H29. H32, L3
	H1, H2, H3, H17, H25, H26

	Enrichment/
Experiences
	Sharing games, immersive room, parachute
	Sensory activities
	
	Visit from doctor/nurse or similar
	Visit to local park or woods

	NSPCC/PANTS 
Outdoor activities 



	Year 2
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2

	Summer 1
	Summer 2

	Theme
	Relationships
	
	
	
	Relationship
	

	
	
	Health and Wellbeing
	Health and Wellbeing
	
	
	Health and Wellbeing

	
	
	
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	

	PSHE association SEND Framework topics

	Self-awareness
Kind and unkind behaviours.
Playing and working together. 
Getting on with others.
	Managing feelings
Identifying and expressing feelings.
Managing strong feelings.

	Managing feelings
Identifying and expressing feelings.
Managing strong feelings.
Self-care support and safety
Keeping safe online.
	The world I live in
Jobs people do.
	Self-care support and safety
Keeping safe
Trust
The world I live in
Jobs people do
Rules and laws 
	Changing and growing
Baby to adult
Public and Private
Healthy lifestyles
Taking care of physical health.
Keeping well.

	Content
	Theme - Friendships
To understand that friendships should help us feel happy and secure.
To understand the characteristics of friendships. 
	Theme – Uncomfortable feelings (anger/frustration)
Learning that there is a range of feelings and this is normal and ok.
Starting to notice feelings in others by looking for clues such as facial expressions and body language. 
Exploring strategies to cope with uncomfortable feelings
	Theme – Scared and worried
Exploring these feelings in detail. Looking at stories of children and adults who have felt these feelings and how they coped/ sought help.
Exploring ways to cope. Focus on screen time and how games can make us feel. Look at some of the risks of gaming. Start to look at balance of screen time/health etc
	Theme – Money
Learning about money and why we need it. Learning about how we earn money and link to understanding of what a “job” is. Learning about how to look after money.
Starting to learn about different ways we spend money in a digital world. 
Gentle link to risks of gaming from last ht. Link to money learning in maths. 
	Theme- Trust
I understand who can help me in different situations inside and outside of school. I am learning about how to seek help and what emergencies are. 
	Theme – Looking after myself
Exploring ways to keep myself clean such as cleaning my teeth properly, basic personal hygiene (washing etc)
Looking at body and private in this context. 
How medicines can help us when given by a trusted adult (link back to previous topics). Sleep routines.
Revisit pants rule

	Statutory links
	Caring friendships  1,2,4
Respectful, kind relationships 1, 5
	General wellbeing 3,4, 5
	General wellbeing 4,5, 9 Wellbeing online 3, 9 
Health protection and prevention 3
	Wellbeing online 5, 6 (light touch only)
Wellbeing online 3, 9 

	Being safe 4
Basic First Aid 1
	Health protection and prevention 4, 5
Being safe 3

	Outcomes
	Knowledge
I know what the word friend means.
I know my views are valued. 
I know others have different views.
I know about personal space.
I am starting to learn what being respectful means.
Skills
I can share with a peer.
I can be courteous (e.g. use manners).
I can do a task with a peer.
I can work in a small group.
I can talk about how friends can be the same and different.
	Knowledge
I know what it means to be angry.
Skills
I have some strategies to manage when I feel uncomfortable feelings (angry, frustrated, tired, bored).
I am starting to recognise feelings of others.
	Knowledge (H&W)
I know what it means to feel scared.
I know what it means to feel worried.
Skills
I have some strategies to manage when I feel uncomfortable feelings (revisit plus scared, worried).
I can notice strong feelings of others and seek help when needed.
I can manage a simple change to my routine (using strategies if needed).
Knowledge (LIWW)
I know some of the rules for keeping safe online.
I know what personal information means.
I know what to do if I see something online that makes me feel worried or scared.
	Knowledge
I know what money is.
I know when I might use money.
I have visited a shop.
I know people earn money from doing a job/work.
I am starting to learn about looking after money.
	Knowledge (Rsps)
I know there are adults who can help me when I need help
I can identify who I can trust to help me.
Knowledge (LIWW)
I know some rules to keep me safe outside such as near roads or near water.
I know I must listen to trusted adults to keep me safe around roads, water, railways etc
I know about dangers and risks in my home (e.g. electrical)
Skills
I can ask for help. 
I know what to do in an emergency.
I can talk about the police, hospital and fire service and the jobs they do.


	Knowledge
I know I need to keep clean to protect me from germs.
I know that medicines can help me stay healthy when given to me by a trusted adult.
I know that rest is important for my body and mind.
Skills
I can name parts of my body and recognise which parts of my body are private.
I can keep myself clean.
I can clean my teeth

	PSHE association programme of study links
	R1, R4, R5, R6, R7, R8, R9 ,R10,R11,R12
R21, R22, R23, R24, R25, H14, H15, H22, L6
	H11, H12, H13, H14, H15, H16, H17, H18, H19, H22, H24
	H11, H12, 4, H15, H16, H17, H18, H19, H20, H24, H27
H34, L1, L7, L8, L9.
	L10, L11, L12, L13

	R1, R9, R12, R15, R16, R17, R18, R19, R20, H33, H8, H28 H29, H30, H32, H35, H36, L5, L16, L17
	R13, R16, R17, R18, R20, H1, H3, H4, H5, H7, H9, H10, H25, H26, H37

	Enrichment/
Experiences
	Sharing games, parachute, immersive
	Sensory and/or wellbeing
	Online safety focus
	Visit to shop, supermarket or cafe
	Visit from emergency services e.g. police or fire service
	PANTs
Dentist visit




	KS1

	External weblinks and resources to support teaching at KS1
Other resources to support teaching of these objectives can be found in RSHE Network Teams Page. OF PSHE Curriculum> KS2.  *teacher sign in required

	Relationships
	
Health and Wellbeing
	
Living in the wider world

	Self-Care Support and Safety
Keeping safe, Trust 
I can identify who I can trust to help me.
Changing and growing
Public and Private
I can name parts of my body and recognise which parts of my body are private.
PANTS resources for schools and teachers | NSPCC Learning

Self-care support and safety
Taking care of ourselves.
Keeping safe online.
1 Decision
I know who can help me in school or at home when I am online
I know there are rules about how to behave when I am online.
Free Resources for Year 2

Being safe
Road safety
Education resources – THINK!

Self-awareness
Kind and unkind behaviours.
Playing and working together.
Getting on with others.
I can play with a peer. 
I know what the word friend means.
I can talk about how friends can be the same and different.. 
1 decision
Free Resources for Year 1
Kindness song (great for starting the day with EYFS/KS1)
I know about personal space.
Autism and personal space

People who are special to me.
Getting on with others.
I know who is in my family.
I can share and take turns with a peer.
I am learning about being respectful.
Our Family - Showing respect - BBC Teach
	Managing feelings
Identifying and expressing feelings.
I know what I like.
I know what I dislike.
I am starting to recognise when my behaviour is not ok.
I know what it means to feel worried
*Curiosity Library, I really hate spaghetti
I really hate spaghetti - The Curiosity Library
BBC – all feelings are ok Super Mood Movers - Coping with feelings - BBC Teach
Worried (focused on transition so video could be better used with older students too)
fae-worry-lesson-guide-new-style
1 decision - worry video
RAIN song about feelings
Managing strong feelings
I have some strategies to manage when I feel uncomfortable feelings
STAND song for self regulating
Breathing song to help calm

Healthy lifestyles
Taking care of physical health.
Keeping well.
I can keep myself clean.
I can clean my teeth.
I know that rest is important for my body and mind.
I know good food helps me grow and stay healthy.
The importance of sleep
Rodd’s Bad Day - Sleep is Important! - Physical wellbeing: Video playlist - BBC Bitesize
Relaxation 
Progressive Muscle Relaxation for Kids... - VideoLink
Handwashing song (NHS)
How to wash your hands NHS song | NHS... - VideoLink

Healthy eating
Diet and food groups (world of bread section)
Education Resources | Our Company | Warburtons
Recipes
Food a fact of life

Self-care support and safety
Keeping safe
I know that the sun can be dangerous
I can be safe outside.
I can protect myself against the sun.
George The Sun Safe Superstar - Book Anima... - VideoLink
	Self-care support and safety
Keeping safe online.
I know some of the rules for keeping safe online.
I know what to do if I see something online that makes me feel worried or scared.
(film and media)
*Key Stage 1 PSHE resources for teachers | CBBFC
Think you know Jessie & Friends: online safety education for 4-7s

Taking care of the environment.
I can take care of my local environment.
Taking care of animals
video.link/w/2ILQ

Jobs people do
I know what money is.
I know when I might use money.
I have visited a shop.
Mintlings | The Royal Mint
Understanding money
Money Learning Resources: Worksheets and Games | MoneySense

The world I live in
Belonging to a community. 
Respecting differences 
Watch MIXED by Arree Chung - EYFS Resource - Olivia and Jac Read-Along Online | Vimeo On Demand on Vimeo




	Year 3
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	Relationships
	Relationships
	
	
	Relationships
	Relationships

	
	
	
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing

	
	Living in the Wider World
	Living in the Wider World
	
	Living in the Wider World
	
	

	PSHE association SEND Framework topics

	Self-awareness
Playing and working together.
Getting on with others.
The world I live in
Taking care of the environment.
	Self-awareness
Kind and unkind behaviours.
Getting on with others.
Self-Care, support and safety
Keeping safe online.
	Healthy lifestyles
Taking care of physical health
Keeping well

	Self-awareness
Things that I am good at
Managing feelings
Identifying and expressing feelings
The world I live in
Jobs people do
	Changing and growing
Different types of relationships
Self-awareness
People who are special to me
Self-care support and safety
Keeping safe
	Self-care support and safety
Trust
Changing and growing
Public and private
Dealing with touch



	Content
	Theme- Working with others
To understand courtesy and manners, Learning about myself and my skills and interests. Learning that others may have different skills and interests, but we can work together.
Learning that working together can help each of us, our community and the wider world. 
	Theme – Respect & kindness
To understand that we should communicate with kindness and respect regardless of physical differences, beliefs or backgrounds. To understand that this applies offline and online.
To begin to think about my own identity (in this context). 
To understand healthy boundaries with friends and family.
Starting to recognise harmful content.
	Theme – Being well and unwell
Building on prior learning and looking at germs, bacteria and the spread of illness. Looking at medicines alongside household products that could be unsafe.
Immunisations could be taught here if relevant.
Looking at the characteristics of a healthy and active lifestyle and starting to link this to mental health.
	Theme – Express yourself
Shared discussions and active listening to others about what we like, feel good at and find challenging. Sharing with each other (or via third person scenarios) what we find challenging and exploring ways to manage these. Problem solving skills linked to real life scenarios. Starting to explore how skills and attitudes might link to our future (inc. jobs). 
	Theme – Different families
To understand that there are many different families, but all families should be characterised by love and care.
That families should feel safe and should help me keep safe. 
To understand wider families and think about who is special to each of us. 
Keeping myself safe when I am out and about (this element could be moved into next ht topic).
	Theme - Bodies
To understand physical boundaries.
Learning about body parts and their names and how to express when I hurt myself or feel unwell.
Seeking support from other when I feel unwell.
What secrets mean and when to seek help.


	Statutory links
	Respectful, kind relationships 6,7
	Respectful, kind relationships 2, 5, 9, 10
Online safety and awareness 1
Wellbeing online 4, 8
	Health protection and prevention 1, 5, 6
Physical health and fitness 1
	General wellbeing 4, 5, 9
	Families and people who care. 2,3,4,6
Personal safety 1
Health protection and prevention 2
	Being safe 2, 3
Developing bodies 2

	Outcomes

	Knowledge (Relationships)
I know it is important for people to work together.
Skills
I can identify what is going well at school.
I can talk about my hopes for the year/further ahead.
I can talk about being fair.
I can wait for my turn.
I can recognise choices I have.

Knowledge (LIWW)
I know why looking after the environment is important.
I know about recycling.

	Knowledge
I know that people have similarities and differences.
I know it is not ok to be unkind to someone who seems different from me.
Skills
I can tell you about bullying.
I can recognise hurtful behaviour.
I know that people can be hurtful or unkind online and that this is not ok.
I know how to seek help if this happens to me.
I know what personal information means.
I know that personal information should not be shared online.
	Knowledge
I know some ways to keep myself healthy. 
I know that germs cause disease/ illness.
I know a little about medicines and how it can help me.
I know that medicines and household products could be unsafe if not used properly.
Skills
I can understand the difference between being healthy and unhealthy.

	Knowledge
I understand what it means to feel frustrated.
Skills
I can talk about things I am good at.
I can talk about activities I enjoy.
I can talk about activities I find difficult.
I can talk about activities I find easy.
I can identify strategies to cope when I find something challenging or frustrating.
Knowledge (LIWW)
I know there are different jobs.
Skills
I can talk about some jobs that interest me.
I can recall information about visitors who have explained about the jobs they do.


	Knowledge (Relationships)
I understand that families are different.
I understand that there may be different people in our families that are special to me. 
(Wider family such as aunties and cousins).
Skills
I can talk about people who help me or inspire me (heroes).

Knowledge (H&W)
I know some different rules that help keep me and other safe out and about.
I know why sun safety is important.
Skills
I can keep myself safe when I am near the road and can identify safe places to cross.
I can explain the risks of sun damage.
I can talk about how to keep safe near water.

	Skills (Relationships)
I can identify safe adults and those who can help me if I become hurt or unwell.

Knowledge
I understand boundaries for physical touch.
Skills
I can talk about my body and about which parts of my body are private.


	PSHE association programme of study links
	R10, R11, R31
L4, L5

	R10, R11, R13, R14, R18, R19, R20, R21, H42
L13, L15
	H1, H2, H4, H5, H9, H10, H40

	L25, L26, L31
H15, H16, H18., H19, H20, H25, H27, H28, H29
	R1, R6, R7, R8
H12, H38, H39, H41
	H42, R22, R26, R29

	Enrichment/
Experiences 
Links to SMSC
	Practical recycling projects
	NSPCC Speak out stay safe
	Visit from doctor/nurse
Glitter on hands (sharing germs) experiment 
	Visits from people who do different jobs
Work based role play areas
	Road safety practical or immersive room
	NSPCC Pants




	Year 4
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	Relationships
	Relationships
	
	
	Relationships
	Relationships

	
	
	
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing

	
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	
	Living in the Wider World
	

	PSHE association SEND Framework topics
	Self-awareness
Playing and working together
Getting on with others
The world I live in
Taking care of the environment.
	Self Care, support and safety
Keeping safe online.
Keeping safe
Self-awareness
Kind and unkind behaviours
	Managing feelings
Identifying and expressing feelings
Managing strong feelings
Self-awareness
Things that I’m good at
The world I live in
Jobs people do
Respecting differences between people
	Healthy lifestyles
Healthy eating
Taking care of physical health
Keeping well
Managing feelings
Identifying and expressing feelings

	Changing and growing
Different types of relationships
Managing feelings
Identifying and expressing feelings
Managing strong feelings
The world I live in
Respecting differences between people
Self-care support and safety
Keeping safe
	Self-care support and safety
Trust
Changing and growing
Public and private




	Content
	Theme- Community
Learning to communicate effectively to achieve a shared goal.  Learning about using my voice to assert myself and give ideas but using active listening to hear the contributions and viewpoints of others. Recognising that others have different perspectives.
	Theme – Kindness in the world
Learning about bullying both offline and offline.
Learning about kind and unkind behaviours and the impact our actions can have, including seeking help for oneself and others.
Learning about online relationships and the risks involved. Starting to critically evaluate online relationships and the risk of sharing online.
Understanding age limits for apps and online platforms.
Start to look at how search engines filter results. Exploring how algorithms direct you to a narrow content.
Looking at blocking users and disabling comments.
	Theme – Dreams and Ambitions
Build on prior learning about skills and what we are good at and how that might link to futures. Hear from aspirational people who have achieved their goals – particularly those who have overcome barriers to do so. Recognise that things don’t always go to plan and that failure is part of life at times – look at case studies that include this (people picking themselves back up again with support). 
Explore our own dreams, not just job based. 
	Theme- Daily routines and healthy choices
What constitutes a healthy diet and learning about having a healthy relationship with food. Revisiting sleep, relaxation and screen time. How to build physical activity into daily routines (e.g. cycling to school). Knowing about the risks of an inactive lifestyle such as obesity or poor mental health. Starting to look at alcohol and tobacco in the context of healthy and unhealthy choices.
	Theme – Changing relationships
Learning that friendships have their ups and downs. Learning about unhealthy friendships including that they should not make others feel excluded. Learning about loneliness in this context.
Learning about jealousy and when friendships change or end. 
Talking about my feelings.
Learning about staying safe when out and about on own or with others.
Evaluating whether people online are genuine friends. Are people online always who they say they are?
	Theme- Changing bodies
Continuing to build on prior learning. Learning about body parts and starting to learn the basics of aging. Learning that adult bodies look different to children’s bodies. Revisiting body parts and names. 
Exploring range of feelings and emotions. Knowing the body signals which are normal when we feel fear, anger etc and when to seek support. 

	Statutory links
	Respectful, kind relationships 1, 5, 7
General wellbeing 1
	Online safety and awareness 1, 2, 3, 4
General wellbeing 7
Wellbeing online 2, 4, 8, 9, 10, 11
	General wellbeing 3, 4, 5, 
	Healthy eating 1, 2, 4
Physical health and fitness 1, 2, 3
Drugs, alcohol, tobacco and vaping 
	Caring friendships1,2, 3,
5
General wellbeing 1, 6
Wellbeing online 2, 8, 11
Being safe 4, 5
	Developing bodies 1, 2
Being safe  2, 3, 7
Physical health and fitness 4

	Outcomes

	Knowledge
(Relationships)
I know my attitudes and actions make a difference to the class.
I understand who is in my school community, the roles they play and how I fit in. 
I know that my school is made up with different people with different skills and attributes.
I am starting to understand how democracy works through the school council/in this school.
Skills
I can respectfully disagree.
Knowledge (LIWW)
I know some things I can do to help the environment. 
Skills
I can share my views about my community and beyond.


	Knowledge
(Relationships)
I know that personal information should not be shared online.
I understand that, sometimes, we make assumptions based on what people look like or the way they act.
I am learning about what autism means (and other neurodiversity as appropriate in context.
I know about different types of bullying. 
I know where to go for help.
Skills
I can recognise unkind behaviours and seek support.
I am learning to manage conflict


	Knowledge
(Relationships)
I know that things don’t always go the way I want them to.
I know that it is important to talk about my feelings.
I know that people have dreams and ambitions
Skills
I can identify ways that help me when things go wrong.
I can talk about my dreams and ambitions.

Knowledge (LIWW)
I know about money and when it is used.
I know that different jobs have different salaries.
Skills
I can talk about jobs that I may like to do.
I am starting to talk about my future.
	Knowledge
I know that some things I eat or drink are unhealthy.
I am beginning to learn about the dangers of tobacco.
I know some simple first aid.
I know what it means to feel relaxed. 
I know what it means to feel tired.
I know that sleeping and relaxing helps me to stay well and healthy.
Skills
I can talk about some healthy choices

	Knowledge
(Relationships)
I understand that relationships may change over time and my friends may change.
I know what jealousy means. 
I recognise that people are different and I may feel envious of others at times.
I know what loneliness means.
Skills
I can I identify strategies to cope if I feel jealous. 
I can I identify strategies to cope if I feel lonely. 


Knowledge (H&W)
I know the dangers of swimming in the sea, rivers or lakes.
Skills
I can take actions to keep myself safe in different places including roads, near water and railways. 

Knowledge (LIWW)
I know that people may not always be truthful online and that not everything I see or watch is true.
	Skills 
(Relationships)
I can seek support from safe adults and those who can help me if I become hurt or unwell

Knowledge (H&W)
I know a little about interoception and how my body reacts to uncomfortable feelings like anger, fear and frustration.
I know a little about how male and female bodies change as we grow older.
Skills
I can name body parts and talk about my body including what happens on the inside.
I can talk about who I am on the outside and the inside. (feelings, values, gender identity if appropriate)


	PSHE association programme of study links
	R10, R11, R14, R15, L6, R34, L4, L5, L7, L8

	R15, R17, R18, R19, R20, R21, R22, R32, H42, L9, L10,L13, L15
	H17, H18, H19, H20, H24, H29, L17, L18, L20, L25, L26, L29, L31
	H1, H2, H3. H4, H5, H6
H6, H8, H16, H46, H47, H49
	R16, R17
H18, H19, H20
H20, H24, H38, H39, H41, L11, L12, L14,L16
	R29, H17, H18, H19, H20, H24, H25, H26, H27, H30, H31

	Enrichment/
Experiences
	Practical projects linked to climate change – turning off lights, saving water etc
	Anti-bullying  or kindness assembly/ workshop

	Visitors to speak about their job/careers
	Sessions that explore wellbeing on a deeper level than usual practise – yoga, mindfulness etc
	Visit from lifeguard or coastal rescue to explain dangers or immersive room experience (lake/sea)
	NSPCC Pants (revisit)



	Lower KS2

	External weblinks and resources to support teaching at lower KS2
Other resources to support teaching of these objectives can be found in RSHE Network Teams Page. OF PSHE Curriculum> KS2. *teacher sign in required

	Relationships
	Health and Wellbeing
	Living in the Wider World

	Self-awareness 
Getting on with others.
Kind and unkind behaviours. 
I know it is not ok to be unkind to someone who seems different from me.
I can recognise hurtful behaviour.
The Rez – kind and unkind podcast story Join the Rez MP3 other resources here Join the Rez resources
Playing and working together.
I can talk about being fair.
I can wait for my turn.
I can recognise choices I have.
I know my attitudes and actions make a difference to the class.
Caring friendships resources The resources | Our Class videos to accompany Story videos | Our Class

Self-Care Support and Safety
Keeping safe, Trust 
I can identify safe adults and those who can help me if I become hurt or unwell.
How to make a call to emergency services - BBC Teach

Being safe
Road safety
Education resources – THINK!


Changing and growing
Public and Private
I can name parts of my body and talk about them
I know what consent means.
PANTS resources for schools and teachers | NSPCC Learning
Kids and consent

Self Care, support and safety
Keeping safe online.
I know that people can be hurtful or unkind online and that this is not ok. 
I know how to seek help if this happens to me.
I know that personal information should not be shared online.
I recognise that people may not always be truthful online and that not everything I see or watch is true..
Sharing online (think you know resources) Play Like Share: Episode 1... - VideoLink
Sharing online and friends online Play Like Share: Episode 2... - VideoLink
Game 8-10s | CEOP Education

Self-awareness
Kind and unkind behaviours.
Getting on with others.
I know it is not ok to be unkind to someone who seems different from me.
I can tell you about bullying.
I can recognise hurtful behaviour.
Draw My Life | Lara's bullying story... - VideoLink
Choose respect anti-bullying 2024

	Managing feelings
Identifying and expressing feelings
Managing strong feelings
I can talk about activities I enjoy.
I can talk about activities I find difficult.
I can talk about activities I find easy.
I understand what it means to feel frustrated.
I can identify strategies to cope when I find something challenging or frustrating.
*Squashing the worry monster - The Curiosity Library
Coping with big feelings
Dealing with feelings - BBC Bitesize
Understanding personal space Don't Hug Doug (He Doesn't Like It) | Stor... - VideoLink
Character education -resilience
The Owl Who Is Afraid Of The Dark (1968) b... - VideoLink
Character education – growth mindset
The Most Magnificent Thing Storytime... - VideoLink
Character education – perseverance
Introducing Perseverance to Children - Sta... - VideoLink

Healthy lifestyles
Healthy eating
I can talk about some healthy choices.
I know that some things I eat or drink are unhealthy.
Operation Ouch - Fuelling the Body | Scien... - VideoLink
Diet
The Eatwell Guide - NHS
Food groups
See the foods that give us loads of energy... - VideoLink
From grain to plate section 
Education Resources | Our Company | Warburtons
Visual recipes
Visual Recipes

Taking care of physical health.
Keeping well
I can understand the difference between being healthy and unhealthy.
I know some ways to keep myself healthy
Mental health - mindfulness
Super Mood Movers - Wellbeing - BBC Teach
Mental health and depression
The Colour Thief by Andrew Fusek Peters an... - VideoLink
Dental health
Looking after your teeth - The Children's University of Manchester
Importance of drinking water
Why is water so important? - BBC Bitesize
I know a little about medicines and how it can help me.
I know some simple first aid.
Bites and stings – first aid
KS2 Bites and Stings First Aid Lesson Plan and Teaching Resources | St John Ambulance | St John Ambulance
Asthma
KS2 Asthma First Aid Lesson Plan and Teaching Resources | St John Ambulance | St John Ambulance
Managing feelings
Identifying and expressing feelings
I know what it means to feel relaxed. 
Meditation
Balloon (Peace Out: Guided Meditation for ... - VideoLink

Self-care support and safety
Keeping safe
I can take actions to keep myself safe in different places including roads 
Road safety - BBC Bitesize Foundation Pers... - VideoLink
I know why sun safety is important.
What does this forecast mean? - Met Office


	Self-care support and safety
Keeping safe online (film and media)
I recognise that people may not always be truthful online and that not everything I see or watch is true.
*Key Stage 2 PSHE Resource | CBBFC
Online risks
CyberSprinters - NCSC.GOV.UK

Jobs people do
I know there are different jobs.
I can talk about some jobs that interest me.
I can talk about jobs that I may like to do.
Linking career-related learning to PSHE | Primary Platform
Challenging career stereotypes
A Class That Turned Around Kids' Assumptio... - VideoLink

Belonging to a community
I know that I can be involved in my class, school and community. 
Looking after animals responsibly 
Responsibility and Ethics - RSPCA Education - Education - rspca.org.uk

Taking care of the environment.
I know why looking after the environment is important.
I know about recycling.
I know some things I can do to help the environment. 
A Tour in a Recycling Factory - Why is Rec... - VideoLink
How can fashion be better for the planet? - KS2 - The Regenerators - BBC Bitesize
What is Fairtrade? - Fairtrade




	Year 5
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	Relationships
	Relationships
	
	Relationships
	
	Relationships

	
	
	
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing

	
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	
	

	PSHE association SEND Framework topics
	Self-awareness
Playing and working together.
Getting on with others
The world I live in
Rules and laws
Taking care of the environment
	Self-awareness
Kind and unkind behaviours
The world I live in
Respecting differences between people
Rules and laws
	Self-awareness
Things that I’m good at
Managing feelings
Identifying and expressing feelings
Managing strong feelings
The world I live in
Jobs people do
	Healthy lifestyles
Taking care of physical health.
Keeping well
Self Care, support and safety
Keeping safe online

	Healthy lifestyles
Taking care of physical health.
Keeping well

	Self-care support and safety
Trust
Changing and growing
Public and private
Changes at puberty



	Content
	Theme – Rights and responsibilities
Learning about British values including democracy and freedom of speech. Link to school council where possible. Looking at community issues related to school, locally or further afield. 
	Theme – Stereotypes
Learning about stereotypes and how this can lead to unfair behaviour or discrimination (include online).  Learning about protected characteristics.
Learning about the impact of bullying and the responsibility of bystanders and how to seek help if needed. Looking at vocabulary needed to seek help (and persevere). Hearing stories of others and their experiences. 
	Theme – Mixed emotions
Revisiting emotions and feelings vocabulary already explored. Including worry, loneliness and frustration. Exploring what it means to feel mixed emotions.
Re-enforcing that it is normal to feel a range of emotions and link to behaviour – is it appropriate or proportionate? Exploring strategies, we use to cope when overwhelmed. When to seek help for our mental health. 
	Theme- Keeping healthy
Learning to critically evaluate content online as well as relationships and interactions. 
Exploring age restrictions and why they exist. What are the risks to children? Link to gaming addiction and touch on fraud. 
Knowing that some online content is harmful and how to seek help. Revisiting keeping personal information safe. Considering own online behaviour and the impact, including sharing content online. Considering the balance between screen time and other activities.
	Theme – Health and hygiene
Looking at the early signs of physical illness. Exploring basic first aid, including head injuries. 
Learning about drugs, alcohol, tobacco and vaping and the risks.
Looking at the misuse of medicines. (Consider contextual risks of cohort)
Looking in more detail at the importance of hygiene as students grow older including good oral hygiene. 
	Theme – puberty
Learning about changes that take place in puberty including physical and emotional changes and the menstrual cycle (detailed for female students).
Exploring own feelings over changes to bodies.


	Statutory links
	Respectful, kind relationships 4, 5, 6, 7, 8 
	Respectful, kind relationships 9, 10 , 11
Wellbeing Online 2, 4, 11
	General wellbeing 3, 4, 5, 9, 10
	Online safety and awareness 2, 3, 4, 5, 6
Wellbeing online 3, 6, 7
Health protection and prevention 3
	Health protection and prevention 1, 
Physical health 4
Healthy eating (oral hygiene/poor diet) 4
Drugs, alcohol, tobacco and vaping
Basic first aid 1, 2 
	Developing bodies 1,2, 3
Being safe 2, 3

	Outcomes

	Knowledge
(Relationships)
I understand my rights and responsibilities as a member of my school.
I am beginning to understand my rights and responsibilities in the wider community.

Knowledge (LIWW)
I know that there are laws in this country that I have to follow.
I am starting to understand what democracy is.
I am starting to understand issues affecting my community and my country. (e.g. pollution, climate change)

	Knowledge
(Relationships)
I understand that, sometimes, we make assumptions based on what people look like and where they are from.
I know what a stereotype means.
I recognise that this can lead to unkind behaviours or bullying and that this is not ok.
Skills
I can talk about neurodiversity.

Knowledge (LIWW)
I know about some different cultures
I know what racism means.
Skills
I show respect to people from cultures that are different to my own.

	Knowledge (H&W)
I know that I can sometimes feel a combination of feelings such as scared, excited and confused at the same time.
I know that it is normal to feel many different feelings when thinking about something new/the future.
I understand the term mental health.

Knowledge (LIWW)
I understand that I will need money to help me achieve some of my dreams. 
I know ways to spend and save money.
I know about a range of jobs carried out by people. 
I know there can be stereotypes attached to jobs and who can do them.
Skills
I can talk about things I am good at and the skills which I have. 
I can identify a career I am interested in and talk about what I need to do it. 
	Knowledge (Relationships)
I know that people I interact with online may not be truthful.
I know that some games, media and platforms have age restrictions to protect me
I know that algorithms can determine what I see online.

Knowledge (H&W)
I know things I can do to help me feel well, like sleep and exercise. (Balance of too much screen time if applicable).
I know about healthy habits.

Knowledge (LIWW)
I know that things I post online can be shared and stored.
I know how to keep my personal information safe.
I know what gambling means.
I know that gambling comes with risks and this can impact a person’s wellbeing.
	Knowledge
I know about vaccinations/immunisations and how these can keep me healthy.
I know a little about how misuse of medicines (and drugs) can be dangerous.
I know about early signs of physical illness.
I know about good oral hygiene.
I know some basic first aid. 


	Skills  (Relationships)
I can identify safe adults and talk to them about things that I am worried about.

Knowledge (H&W)
I know about menstruation.
I know about the importance of good hygiene as I get older.
I understand that puberty is a natural process that happens to everybody and that it will be OK for me.

Skills
I can talk about some of the changes that will happen to male and female bodies at puberty.
I can express how I feel about the changes that will happen to me during puberty. 
I can ask questions about puberty and my body.


	PSHE association programme of study links
	R30, R31, R32, R33, 
L1, L2, L3, L5, L7, L19
	R13, R15, R18, R19, R20, R21, R32,
L2, L4, L6, L7, L8, L9, L10

	H15, H16, H17, H18, H19, H21
L17, L18, L20, L21, L22, L27, L28, L30, L31, L32

	R11, R12, R15, R18, R22, R23, R24, 
H1, H2, H3, H4, H6, H7, H8, H13, H37, H42
L12,L13,L14,L15,L23,L24
	H5, H9, H10, H11

	R22, R25, R27, R29
H17, H31, H32, H34


	Enrichment/
Experiences
	Mock elections or democracy project
	Visitor from cultural background beyond schools usual offer or drag queen/king  (these work better when regular spread of visitors to avoid tokensim)
	Visitors with different careers (build on prior years)
	Visitor to talk about e-safety (police if possible) or use CEOP or internet safety awareness assembly 
	Visitor to talk about health including immunisation
	NSPCC Pants (revisit)



	Year 6
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2
	Summer 1

	Summer 2

	Theme
	Relationships
	Relationships
	
	Relationships
	
	Relationships

	
	Health and Wellbeing
	
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing

	
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World

	PSHE association SEND Framework topics
	Self-awareness
Playing and working together.
Getting on with others
Changing and growing
Keeping well
The world I live in
Rules and laws
	Self-awareness
Kind and unkind behaviours
The world I live in
Respecting differences between people
Rules and laws
	Self-awareness
Things that I’m good at
Getting on with others
Managing feelings
Identifying and expressing feelings
Managing strong feelings
The world I live in
Jobs people do
	Self Care, support and safety
Trust
Keeping safe.
Keeping safe online
Rules and laws
Healthy lifestyles
Taking care of physical health.
Keeping well 
	Healthy lifestyles
Healthy eating
Keeping well
Managing feelings
Identifying and expressing feelings
Self-Care, support and safety
Keeping safe online.
Rules and laws
Belonging to a community
	Self-care support and safety
Keeping safe online
Changing and growing
Keeping well
Changes at puberty
Changing and growing.
Different types of relationships
Self-awareness
Kind and unkind behaviours

	Content
	Theme – Positive Relationships
Learning about peer pressure and what this means in the context of friendships (inc. online).
Revisit blocking users online,
Revisit managing conflict and that friendships/ relationships should not make you feel unhappy or excluded.
Look at the difference between being assertive and controlling.
Look at recognising when a friendship/relationship is harmful or dangerous.
Seeking support and making yourself heard. Explore third party scenarios. 
	Theme – Identity 
Beginning to explore identity. Looking at identities of a range of people. Links to LGBTQ, culture, background and diversity. Thinking about the many aspects that make up identity.  
Understand prejudice and discrimination and the impact this can have one oneself.
Exploring self-esteem.
	Theme -Hopes and fears
Looking at futures and revisiting dreams and ambitions. Exploring topic through distanced scenarios of the journey from childhood to adulthood (in context of these students transitioning towards KS3).  Explore how dreams and ambitions may have already changed. 
Look at feelings of hope and disappointed. 
Explore what motivation means and how we can take steps to motivate ourselves.
	Theme - Risk
Learning about dangers in the home and outside of it.
Recognising peer pressure in relation to drugs etc Learning from the stories of others. Could include anti-social behaviour and gangs if contextually appropriate.
Knowing that some relationships are harmful or dangerous and we should not feel pressured to make choices against our will or judgement.
	Theme -Mental health
Revisiting emotions and looking at mental health and triggers. Exploring grief and loss.
Looking at the impact of lifestyle on health including mental health. Include diet and nutrition and look at simple preparation of healthy meals.
Explore ways to improve mental health and look at how to seek support for oneself or others. 
	Theme – Growing up
Look at marriage and civil partnerships in the context of families.
Continue to explore own identity in terms of self-image, body image. Look at the importance of physical health and mental health and how we feel about ourselves and our bodies change and grow older.
Explore body image in relation to what we see online and in the media.
Look at FGM – this will need to be done earlier on some contexts.


	Statutory links
	Caring friendships 2, 6, 7 
Kind, respectful relationships  2, 3, 4, 11
Wellbeing online 1, 4
	Families and people who care for me 3
Respectful, kind relationships  1, 8, 10
	General wellbeing 1, 2
	Being safe 4, 5, 6, 7
Personal safety 1, 2
Drugs, alcohol, tobacco and vaping
	Healthy eating 1, 3
General wellbeing 8, 9, 10
	Families and people 5
Developing bodies 1, 2, 3
General wellbeing 2
Wellbeing online 1,3,7 

	Outcomes

	Knowledge (Relationships)
I know that there are universal rights for all children.
I know there are different types of relationships.
I understand that my actions can affect other people.  

Knowledge (H&W)
I understand the importance of looking after myself physically and emotionally.
I know where to go for support for physical and mental health worries about myself or others.

Knowledge (LIWW)
I know about consent.
I know that I can make my own choices.
I know choices I make can impact the wider community or even the planet. (e.g. recycling)
Skills
I can make choices that help others.
I can assert my choice.
	Knowledge (Relationships)
I understand there are different perceptions about a person’s “identity”.
I understand how feeling different could affect someone’s life.
I know what protected characteristics means.
I know what prejudice means.
Skills
I can talk about disabilities.

Knowledge (LIWW)
I recognise that there are laws about unkind behaviour towards others because of their gender, background or disability.
Skills
I can talk about discrimination.
	Knowledge (H&W)
I know what it means to feel hopeful.
I know what it means to feel disappointed.
I know that my feelings about different situations might change over time.
Skills
I can explain my strategies to manage strong feelings that keep myself and others safe.

Knowledge (LIWW)
I know that there are things I am good at.
I understand what motivation means.
I understand the skills people need to do different jobs.
I know what skills I need for my own future.
Skills
I can tell you about my skills.
I can tell you about the skills of others.
I can complement others on their skills and achievements.
I can explain what motivates me.
I can talk about my skills and attributes and the choices I have for my future.
	Knowledge (Relationships)
I know that I may feel pressured to do things I don’t want to do.
I can talk about who and where I might go to help me if I feel threatened or frightened.
I know about unsafe relationships offline and online.
Skills
I can recognise healthy and unhealthy online behaviours.
I know how to report online threats/harmful content.

Knowledge (H&W)
I know about different types of drugs and their uses and their effects on the body particularly the liver and heart. 
I know some ways to help when others are unwell.
I know about risks in the home. (Electrical, fire, medicines)
I know how to help in an emergency.

Knowledge (LIWW)
I understand that some people can be exploited and made to do things that are against the law. 
I know why some people join gangs and the risks this involves.
Skills
I can make choices which help keep me safe. 
	Knowledge (H&W)
I know what a balanced diet means.
I know some ways to improve mental health and support my wellbeing.
I know anyone can have difficulties with their mental health and it is important to seek support.
I know that it is healthy to talk about my feelings.
I know crying is a normal action when a person is upset.
I know about grief

Knowledge (LIWW)
I understand there are rights and responsibilities in an online community or social network. 
I know that what I share online leaves a digital footprint.
I know there are rights and responsibilities when playing a game online.
Skills
I can explain online risks and how to manage them.
I know how to report harmful content.

	Knowledge (Relationships)
I know about marriage and civil partnerships.
I know there are different types of healthy relationships between adults.
I know that there are ways to seek support if any relationship is unhealthy.
I know that other people’s words and actions can impact how I feel about myself.
I am aware of my own self-image.

Knowledge (H&W)
I understand the importance of looking after myself physically and emotionally.
I know that body image can impact a person’s mental health.
I know where to go for support for physical and mental health worries about myself or others
I know about reproduction (science). 
I know about FGM (if appropriate to teach this subject matter)
Skills
I can explain changes that happen to male and female bodies during puberty using the correct language.

Knowledge (LIWW)
I am aware that body image can be affected by what we see online.
I know that images we see online can be manipulated.
Skills
I can question what the validity of what I see online.

	PSHE association programme of study links
	R1, R2, R9, R10, R11, R15, R19, R20,
H15, H16
L1, L2, L5, R26
	R13, R14, R19, R21
L1, L2, L3, L6, L8, L9, L10

	H17, H18, H19, H20, H24, H29, H35, H36
L25, L28, L30
	R9, R11, R12, R15, R18, R19, R20, R28, R29
H40, H38, H39, H40, H43, H44, H46, H47, H48, H49, H50, L1
	H2, H6, H7, H15, H16
H20, H22, H23
L11, L12, L13, L15


	R2, R3, R4, R5, R8, R9, R11
H13, H14, H21, H30, H31, H33, H34, H45
L12, L15, L16

	Enrichment/
Experiences
	Projects campaigns around rights of the child
	Visitor from cultural background beyond schools usual offer (see y5)
	Aspirational visitor who has broken barriers or enterprise project such as making and selling crafts.
	Safety assembly talk/ workshop relevant to cohort could be gang related or online safety 
	Mental wellbeing focused drop down day
	NSPCC Pants (revisit)





	Upper KS2

	External weblinks and resources to support teaching at Upper KS2
Other resources to support teaching of these objectives can be found in RSHE Network Teams Page. OF PSHE Curriculum> KS2
*teacher sign in required

	Relationships
	Health and Wellbeing
	Living in the Wider world

	Self-care support and safety
Trust
I can identify safe adults and talk to them about things that I am worried about.
PANTS resources for schools and teachers | NSPCC Learning

Trust
Keeping safe online
I know that people I interact with online may not be truthful.
I know that I may feel pressured to do things I don’t want to do (online)
I can talk about who and where I might go to help me if I feel threatened or frightened (online).
I know about unsafe relationships offline and online.
I can recognise healthy and unhealthy online behaviours.
I know how to report online threats/harmful content.
Various scenario based resources about online relationships* Connect
Consent short film Gloucestershire Healthy Living consent additional GHLL resources Understanding consent (public access) : Gloucestershire Healthy Living and Learning
Safe sharing online relationships– Lucy and the boy NSPCC Share Aware Lucy & The Boy... - VideoLink
Safe sharing online relationships BBC Staying Safe Online - BBC Newsround
Jigsaw from CEOP (online relationships) Jigsaw share aware 8-10year olds
NSPCC safe sharing I saw your Willy NSPCC Share Aware

Self-awareness
Kind and unkind behaviours.
I understand that, sometimes, we make assumptions based on what people look like and where they are from.
I recognise that this can lead to unkind behaviours or bullying and that this is not ok.
Help and Advice for Children affected by bullying
KS2 / KS3 PSHE: Being bullied - Jake's Story - BBC Teach
Watch ‘It's important to be kind and support your friends’ – Jamie’s Story Online | Vimeo On Demand on Vimeo
I understand there are different perceptions about a person’s identity. 
I understand how feeling different could affect someone’s life.
I know what protected characteristics means.
I know what prejudice means.
I can talk about disabilities.
We're The Superhumans | Rio Paralympics 20... - VideoLink
Hall of fame - Disability Power 100
Disability History Month illustrated book - Parliament UK Education
Communicating with sign language - Social wellbeing: Video playlist - BBC Bitesize
I know that other people’s words and actions can impact how I feel about myself.
I am aware of my own self-image.
The Dove Self-Esteem Project | Dove
I know that images we see online can be manipulated.
Dove - Evolution Commercial... - VideoLink

Managing feelings
Identifying and expressing feelings
Managing strong feelings
I have strategies to manage strong feelings that keep myself and others safe.
KS2 / KS3 PSHE: Being a bully - Ariana's story - BBC Teach

Self-awareness
Playing and working together.
I know that there are universal rights for all children.
Rights of the Child Segment 1 - What are C... - VideoLink
Wider society
Malala’s story - World's Children's Prize
Human rights – Amnesty International
Everybody - We are all born free... - VideoLink

	Healthy Lifestyles
Taking care of physical health.
Keeping well
I know some ways to help when others are unwell.
I know how to help in an emergency.
KS2 First Aid Lesson Plans and Teaching Resources | St John Ambulance | St John Ambulance
Choking 
KS2 Choking First Aid Lesson Plan and Teaching Resources | St John Ambulance
I know things I can do to help me feel well, like sleep and exercise.
Operation Ouch - Studying Sleep | Endocrin... - VideoLink
Advice and support for sleep problems in young people | Herefordshire and Worcestershire CAMHS
The importance of rest BBC Scotland
Balance of screentime
Screen time for kids: impacts and advice | Specsavers UK
Exercise
Physical Education BBC Scotland
I know about healthy habits.
Why is a healthy lifestyle important? - BBC Bitesize
Yoga
Anxiety
Anxiety and how to reduce 
The Science of Yoga (Part 1 - Meditation)... - VideoLink
Mindfulness
What Is Mindfulness? | The Mindfulness Too... - VideoLink
Healthy eating
I know what a balanced diet means
Healthy Eating: An introduction for childr... - VideoLink
Eating Healthily | Staying Healthy | Health for Kids

Self-care support and safety
Taking care of ourselves
I am starting to learn about how misuse of medicines (and drugs) can be dangerous.
Honest information about drugs | FRANK
Alcohol information
Alcohol units - NHS
I know where I might go to help me if I feel threatened or frightened.
Childline – reaching out for help
What Happens When You Contact Childline? |... - VideoLink
Keeping safe
I know about vaccinations/immunisations and how these can keep me healthy.
The Origin of Vaccines... - VideoLink
vaccine - Kids | Britannica Kids | Homework Help
Science of vapes
Vaping: The Hit Your Brain Takes

Managing feelings
Identifying and expressing feelings
Managing strong feelings
I know that I can sometimes feel a combination of feelings such as scared, excited and confused at the same time.
Resilience
"Ormie" by Arc Productions | Disney Favori... - VideoLink
I understand the term mental health.
YoungMinds | Mental Health Charity For Children And Young People | YoungMinds
Transition (if appropriate) 
1 decision - worry video

Self-awareness
Things that I am good at
I know that there are things I am good at.
I understand what motivation means.
Why do we need role models? on Vimeo

Changing and growing
Changes at puberty
I understand the importance of looking after myself physically and emotionally .
I know that body image can impact  mental health.
Does Puberty Mess With Your Mind? | Boyinaband! | Jimmy Investigates
Growing Up | KickthePJ | Rise Above
Various resources  Resource hub – Planet Puberty
Inserting a tampon  Lil-Lets "How to Insert a Non-Applicator Tampon"
	Self Care, support and safety
Keeping safe online.
I know that things I post online can be shared and stored.
I know how to keep my personal information safe.
Digital world resources Free online safety resources for schools & families | Digital Matters
General internet safety resources Primary online safety for teachers
Online world risks – game Play Interland - Be Internet Legends
Checking deepfakes
Be social media smart: Is seeing believing? - BBC Bitesize

Trust
I know that images we see online can be manipulated.
Fake news (additional resources also available) Lesson 5: Spotting fake news (PSHE education) | The Guardian Foundation
AI What Is artificial intelligence - benefits and risks


The world I live in
Jobs people do
I understand that I will need money to help me achieve some of my dreams. 
I know ways to spend and save money.
What is financial decision making? - BBC Bitesize
Budgeting
Money Matters | KS2 Citizenship | Primary - BBC Bitesize
Fraud (HSBC)
How to spot the signs of Fraud for childre... - VideoLink
I know what gambling means.
I know that gambling comes with risks and this can impact a person’s wellbeing.
Gambling and gaming: Children as young as 11 betting online - BBC Newsround
Careers
I understand the skills people need to do different jobs.
All Job Titles | First Careers
I know what skills I need for my own future.
Careers A to Z: Find your perfect job from Bitesize Careers - BBC Bitesize
Videos of children interviewing professionals | Primary Platform

Taking care of the environment
I am starting to understand issues affecting my community and my country. (e.g; pollution, climate change)
Our history | Keep Britain Tidy

Rules and Laws
I know that there are laws in this country that I have to follow.
I am starting to understand what democracy is.
An introduction to Parliament (primary)... - VideoLink
Discover the UK Parliament, 7-11 book - Parliament UK Education
I know choices I make can impact the wider community or even the planet
Love Food Hate Waste / Preventing food waste
How does food impact the environment? - BBC Newsround

Respecting differences between people
I recognise that there are laws about unkind behaviour towards others because of their gender, background or disability.
I can talk about discrimination.
Watch Migration / Creating An Inclusive School – Abdi’s Story – Year 5+ Online | Vimeo On Demand on VimeoKind and unkind behaviours
I know what protected characteristics means.
I know what prejudice means.
Black & LGBT+ History Month | Pop'n'Olly |... - VideoLink
Gender
Who was the suffragette Emmeline Pankhurst? - BBC Bitesize
Focus: A brief history of men in nursing | Nursing Times
Valentina Tereshkova: First woman in space | Space
I know what a stereotype means
Boys and Girls on Stereotypes... - VideoLink
Stereo - a film about reversed gender ster... - VideoLink
LGBTQ personal stories
Watch LGBTQ+ History and Rights – Tilla’s Story – Year 5+ Online | Vimeo On Demand on Vimeo
Watch LGBTQ+ History and Rights – Simon’s Story – Year 5+ Online | Vimeo On Demand on Vimeo
Watch LGBTQ+ History and Rights – Paul’s Story – Year 5+ Online | Vimeo On Demand on Vimeo
Watch LGBTQ+ History and Rights – Paul’s Story – Year 5+ Online | Vimeo On Demand on Vimeo


	Signposting for parents/carers


	Online safety, games and apps
	Guide to family games to play together | Internet Matters
Parental controls and privacy settings guides | Internet Matters

	A-Z of games and apps includes risks and age ratings
Parental controls and privacy settings

	Transgender and gender questioning
	Families - Mermaids
	Includes parents forums and supportive advice around gender dysphoria 

	Eating disorders and related concerns  including ARFID
	Training for Parents and Carers - Beat
	Training around eating disorders and how to support your young people. Includes a free helpline (different numbers for 4 UK countries)



Some topics will need to be revisited regularly and when the opportunities arise in other contexts – such as sun safety whenever the weather is likely to put students at risk, road safety on trips and local walks, the importance of exercise during sports sessions and so forth.
In an increasingly digital world, many of the themes around online safety will need to be regularly touched on when using devices or discussion topical issues such as supporting children to recognise information that may put them at risk and how to critically evaluate content they are seeing online.

Resources
This curriculum is complemented by a bank of resources which are contained in the RSHE network page, titled PSHE Curriculum Resources 2025. These resources come from a number of reputable sources and are suitable to use or adapt. It is however good practise for teachers and staff teaching PSHE to check each resource they plan to use before teaching - in order to ensure it’s suitability for their unique learners. When teachers are using hyperlinked video, they must watch through to check suitability as we have no control over adaptions or changes that may take place to externally managed content.  

Many resources have been downloaded so they remain accessible on the RSHE Teams Network page. Further resources can also be found on the network page for teachers to download as required.

However, it is challenging to provide suitable resources that will match the needs of all learners, especially given the breadth of need within OFG settings. PSHE leaders and teachers are likely to need to find additional resources for some topic areas – especially when learners need to revisit a theme many times to ensure understanding. PSHE leaders should carefully assess each resource they propose to use to ensure they are appropriate for the age and maturity of pupils and sensitive to their needs. Where relevant, schools should use resources that are medically accurate. Schools should also consider the expertise of the main subject associations who often quality assure third-party resources.
It remains the responsibility of schools, even where a resource is quality-assured, to ensure it is appropriate for pupils. 

When deciding if a resource is suitable, you should consider:

• Does it align to the teaching requirements set out in the statutory guidance? 
• Is it consistent with the school ethos, values framework and RSHE policy? 
• Is it appropriate to the needs of the pupils in terms of language, images, maturity etc? 
• Is it inclusive of all children and young people with respect to race, ethnicity, gender, sexual orientation, or disability? 
• Does it include positive images of a range of people? 
• Can the resource be adapted according to different levels of understanding? 
• Is it factually correct and up to date? 
• Is it simple to use or is extra training needed?
• Does it encourage active and participatory learning methods? 
• Does it support pupils in applying their knowledge in different contexts and settings?
Guidance taken from Norfolk RSHE toolkit 22

Schools have an obligation to be politically impartial. It is important that teachers do not use materials that are created by organisations that take extreme political positions on matters even if the resources themselves seem impartial as this may be seen to endorse the organisation and be a breach of your school’s legal duties.
Schools should not use any resources that may provoke distress, this includes those that are designed to induce guilt or shock whether this is a book, video or speaker.


Visitors to enhance PSHE teaching
PSHE educators cannot be expected to be experts in all areas of PSHE and may seek contributions from outside agencies and visitors to bring specific expertise, experience or to bridge a gap between pupils and the service that is provided by the outside agency. External contributions should always form part of the planned curriculum and not be experienced as a tick box activity or out-of-context addition, in which pupils would not be provided with appropriate opportunities to reflect and explore their own personal views, values and opinions in response to the input. Outside agencies and visitors should never be used as a substitute for an embedded PSHE curriculum. When properly coordinated, outside agencies and visitors can offer a very positive and enjoyable enhancement to the PSHE curriculum, enabling pupils to extend their experience and understanding. 

The following checklist can help your school ensure that all outside agencies and visitors will adhere to the appropriate framework of ensuring a safe and positive learning experience for pupils. It is important to follow-up any PSHE visits with an evaluation to assess if the session has achieved the agreed learning outcomes, had the required impact and whether the school would like them to return or feels able to recommend to other schools. 

Questions to consider may include: 
• Did the visitor deliver the session as agreed?
• Did the visitor communicate appropriately towards pupils in a way they could relate to? 
• Did pupils respond positively towards the visitor including being given a chance to ask questions and interact within the session? 
• Were the needs of all pupils, including the most vulnerable pupils, met within the session? 
• Did the visitor demonstrate a competent knowledge of the topic they were speaking about including exploring a full range of values and opinions relevant to the topic? If not, it is important to offer a follow-up session to balance any messages and provide pupils with the full range of values and opinions, ensuring non-biased PSHE is achieved.
Questions from Norfolk RSHE toolkit 22


Language and vocabulary in PSHE
Some of the vocabulary used within PSHE, especially RSE can be confusing. See section on RSE for learners on informal and semi-formal pathways and RSE for autistic learners section in this document.
When teaching PSHE and RSE, use simple, clear, unambiguous language alongside key technical vocabulary. Teach key vocabulary explicitly using visuals, concrete objects, word mats, and role play. It is important to revisit language used, so it could be highlighted in displays or as part of continuous provision activities.
Concepts such as ‘friend’ may need to be explicitly taught, alongside other abstract concepts like public and private. 

Other points to note:
· Visually reinforce all key messages wherever possible, and use visual prompts where appropriate. To support pupils to participate while still assessing their understanding, pupils can hold up visual prompt cards. For example, true/false cards or yes/no cards.  
· Teachers should regularly check for understanding. Social stories are invaluable in ascertaining a pupil’s level of understanding about the ‘grey’ areas (if they are able to access them). Use narratives, fictional characters and stories to support understanding.
· Avoid euphemisms in isolation. Use technically correct language, noting euphemisms only if appropriate to aid learner understanding.
· Activities need to be practical and, wherever possible, performed in context / in situ. Reinforce key concepts from lessons at other times. For example, discuss healthy food choices at lunchtime or personal hygiene after PE lessons.
· For guidance around appropriate language, especially linked to issues of equality and protected characteristics, see the recent (2025) OFG guidance and training materials. 


Use of concrete objects and resources
It is recommended that pupils on Informal and Semi-formal pathways have access to concrete resources for the teaching of sensitive PSHE themes. Children with autistic profiles on formal pathways may also benefit from using these tangible resources to enable them to touch, feel and explore which could reduce instances of inappropriate touch (pupil to pupil or pupil to adult) as they explore these themes. 
When teaching puberty, teachers should have period products such as sanitary towels, tampons and period pants available for students to explore. Always offers free resources to schools if you register here Secondary Schools Puberty Teaching Resources 11-12 year old

When teaching contraception tangible items where possible should be available to observe such as condoms, caps, coils. Your local NHS sexual health clinic may be able to give you a teaching kit or free contraception for demonstration – search here: Find a sexual health clinic - NHS The C-card scheme will also enable schools to access free condoms for yungyoung people, you can use this Brook portal to see if it is available locally How to get free condoms . For bulk buy with demonstrators, you could use Pasante RSE Toolkit – Pasante.com


[image: A group of plastic nose shapes next to a black case

Description automatically generated][image: ]                                                                                                                                               Models that show genitalia in an anatomically correct manner and feel like the real thing will ensure that the vulnerable young people in our settings are correctly informed and misconceptions are reduced. To be able to explore and touch these resources is likely to reduce instances of naturally curious young people inappropriately touching their peers or teachers.
Silicone models with lumps (define what you mean by lumps) are very powerful for older students in enabling them to protect their physical health.

These resources can be expensive but it is advised that schools prioritise the purchase of resources that support teaching about the human body if it supports the understanding of cohorts or groups within their setting and is likely to have a positive impact on safeguarding.
Many of suitable resources can be found here: Puberty Education & Sex Education Resources | Health Edco or here Health Education Products - Health Education Models - Health Education Charts & Displays - Patient Education Models - Patient Education Charts & Displays - Community Health Training
Equality
Respect, equality and diversity are integral to PSHE teaching and should be a preventative not a reactive measure.
Schools should ensure compliance with the Equality Act 2010 and recognise that pupils cannot be discriminated against because of a protected characteristic. PSHE leaders should be mindful of send code of practice, ensuring parents are involved in their child’s PSHE education, and are made aware of sensitive content and the materials used. 
Schools can take positive action to respond to disadvantages affecting one group with protected characteristic, this is relevant in OFG contexts where actions may be taken to slow down or repeat content to support the learning of young people with disabilities. 
When selecting or creating PSHE resources be mindful of any underlying misogyny or homophobia and be careful to avoid racial, gender or other stereotypes.

Equality Act 2010 and statutory government guidance
Schools have a legal obligation to be politically impartial. Sections 406 and 407 of the Education Act 1996 state that schools are prohibited from promoting partisan political views, and that where political viewpoints are raised, children ‘are offered a balanced presentation of opposing views.
Further government information aimed at helping schools plan and implement the RSHE curriculum state that schools must comply with the Human Rights Act 1998, which protects the right to freedom of expression.

· In February 2022, following public concerns that schools were not being sufficiently political impartial, the government released guidance on how schools should explicitly navigate teaching with regard to political issues and movements.
· On specific curriculum content regarding sex and gender, further DfE non-statutory guidance states: 'You should not reinforce harmful stereotypes, for instance by suggesting that children might be a different gender based on their personality and interests or the clothes they prefer to wear. While teachers should not suggest to a child that their non-compliance with gender stereotypes means that either their personality or their body is “wrong” and in need of changing, teachers should always seek to treat individual students with sympathy and support.
· Resources used in teaching about equality must always be age-appropriate and evidence based. Materials which suggest that non-conformity to gender stereotypes should be seen as synonymous with having a different gender identity should not be used and teachers should not work with external agencies or organisations that produce such material. 

With regard to RSE, statutory guidance states: 'The role of parents in the development of their children’s understanding about relationships is vital. Parents are the first teachers of their children. They have the most significant influence in enabling their children to grow and mature and to form healthy relationships. Parental views and values should be treated with sensitivity and teaching about or in accordance with the equality act should be transparent and without bias, presenting the facts and giving young people the opportunity to discuss their views in a safe space without fear of judgement or repercussion. See section on working with parents and carers for further guidance on building relationships.

Inclusive RSE
At Outcomes First Group, we are committed to promoting inclusive, trauma-informed environments for neurodivergent, LGBTQ+, and racially diverse young people and individuals within our organisation. This approach aligns with our trauma-informed practices and the principles of Ask, Accept, Develop (AAD) and the 3 C's (Connect, Co-Regulate, Co-Reflect), which aim to create safe, supportive spaces where all individuals, regardless of their identity, can thrive.
Research shows that LGBTQ+ young people, particularly those who are neurodivergent and from racially marginalized groups, often experience what is known as a "double-minority effect," facing additional challenges compared to their peers. A study by the University of Cambridge (2018) highlights that autistic individuals are significantly more likely to identify as LGBTQ+, with autistic females more likely to identify as bisexual or homosexual than non-autistic females. This overlap between neurodivergence and LGBTQ+ identities necessitates a more inclusive, informed approach to education.
These findings highlight the urgent need for accepting, affirming adults in the lives of LGBTQ+ and racially diverse young people. Having supportive figures who accept their identity—both in terms of sexual orientation and racial background—is crucial in reducing the risk of suicidal ideation and improving mental health outcomes. Studies show that when LGBT+ young people have a trusted adult who is open and affirming, their mental health outcomes improve dramatically (Stonewall, 2017). This is particularly important for racially diverse LGBT+ youth, who may face compounded stress from both racial discrimination and challenges related to their sexual orientation.Schools that support LGBT+ youth are also less likely to see suicide ideation among LGBT+ students
Just Like Us, 2020






Our key aims, which should be part of our underpinning practise are:

A whole school culture of embedded acceptance, enabling all our settings to be inclusive, trauma-informed environments for neurodivergent, LGBTQ+, and racially diverse young people and individuals at OFG.
To foster continually evolving inclusive environments as safe places that allow all young people and individuals at OFG the opportunity to feel seen, heard, validated, and accepted by their school setting

What does LGBTQ  mean?
It is a shorthand or umbrella term for all those who have a non-normative (or queer) gender or sexuality, there are many different initialisms people prefer. LGBTQ is Lesbian Gay Bisexual Transgender and Queer and/or Questioning (sometimes people add a + at the end in an effort to be more inclusive. There is no “correct” or “official” initialism to represent everyone who is LGBTQ+. If you’re unsure of which one to use, ask your students. When a “P” is included it usually means pansexual; an “I” generally represents intersex and an “A” generally represents asexual.
Queer is also used as an umbrella term to describe individuals who don’t identify as straight and/or cisgender. Due to its historical use as a derogatory term, and how it is still used as a slur in many communities, it is not embraced or used by all LGBTQ people. The term “queer” can often be used interchangeably with LGBTQ (e.g., “queer people” instead of “LGBTQ people”).
Understanding the difference between sexual orientation, gender identity and gender expression. All these elements contribute to who the person is but they are not all the same thing. Likewise, many people who do not conform to gender norms will consider themselves LGBTQ+  but some may not.
Sexual orientation: The type of sexual, romantic, emotional/spiritual attraction one has the capacity to feel for some others, based on the gender relationship between the person and the people they are attracted to. 
Gender identity: The internal perception of one’s gender, and how they label themselves, based on how much they align or don’t align with what they understand their options for gender to be. Often conflated with biological sex, or sex assigned at birth.
Gender expression: The external display of one’s gender, through a combination of clothing, grooming, demeanour, social behaviour, and other factors, generally made sense of on scales of masculinity and femininity. Also referred to as “gender presentation.”
The table below contains some useful vocabulary to support staff and help them to gain confidence. 



	Vocabulary and language 

	Sexual orientation

	Asexual
	Experiencing little or no sexual attraction to others and or a lack of interest in sexual relationships/behaviour. Asexuality exists on a continuum from people who experience no sexual attraction or have any desire for sex, to those who experience low levels, or sexual attraction only under specific conditions. 

	Bisexual
	A person who experiences attraction to more than one gender. Can be shortened to “bi” (pronounced “bye”). Often used interchangeably with “pansexual”

	Gay
	Experiencing attraction solely (or primarily) to some members of the same gender. Can be used to refer to men who are attracted to other men and women who are attracted to women. Is sometimes used as an umbrella term. 

	Heterosexism
	Behaviour that grants preferential treatment to heterosexual people, reinforces the idea that heterosexuality is somehow better or more “right” than queerness, and/or makes other sexualities invisible.

	Lesbian
	Women who are primarily attracted romantically, erotically, and/or emotionally to other women

	pansexual 
	A person who experiences sexual, romantic, physical, and/or spiritual attraction for members of all gender identities/expressions. 

	Gender identity

	Bigender
	A person who fluctuates between traditionally “woman” and “man” gender-based behaviour and identities, 

	cisgender (“cis”)
	A gender description for when some- one’s sex assigned at birth and gender identity correspond.

	Intersex
	A term for a combination of chromosomes, gonads, hormones, internal sex organs, and genitals that differs from the two expected patterns of male or female. Formerly known as hermaphrodite this term is aoutdated and derogatory.

	Non-binary
	A gender identity label used by some people who do not identify with the binary of man/woman.

	transgender (“trans”)
	An umbrella term for anyone whose sex assigned at birth and gender identity do not correspond (e.g., someone who was assigned male at birth, but does not identify as a man)

	Transitioning
	Referring to the process of a person changing aspects of themself (e.g., their appearance, name, pronouns, or making physical changes to their body) to be more congruent with the gender they know themself to be (as opposed to the gender they lived as pre-transitioning). Often associated with but not limited to transgender individuals.

	Gender expression

	androgyny/androgynous
	A gender expression that has elements of both masculinity and femininity

	gender non-conforming
	A gender expression descriptor that indicates a non-traditional gender presentation (masculine woman or feminine man). 

	gender normative
	Someone whose gender presentation, whether by nature or by choice, aligns with society’s gender-based expectations.

	Masc
	Someone who presents with traditionally masculine characteristics, such as wearing traditionally men’s clothing or having short hair. This gender expression relates more to choosing aspects of traditional masculinity that align with the individual’s personality and rejecting the rest.

	Femme
	Someone who presents with traditionally feminine characteristics, such as wearing traditionally women’s clothing, makeup, etc. This gender expression relates more to choosing aspects of traditional femininity that align with the individual’s personality and rejecting the rest.



It is important to listen and respect the choices of the person. It is ok to “not know”. It is ok to ask, then accept the choices an individual chooses to describe themselves. Remember these definitions are a guide, be led by the young people in setting for example, some people with they/them pronouns still identify as trans rather than nonbinary, etc Also remember that some people use more than one set of pronouns, and that gender identity/expression can be fluid, it isn’t necessarily a set thing.

A note of caution – there are some terms (dyke, faggot) that can be considered derogatory if used without consent but be mindful that some terms have been reclaimed affirmatively by some individuals as a positive self-identity term. Ask, accept and respect their choices, don’t assume.

And remember, getting it wrong is part of the learning process - so the more you practise, the better chance you will have of getting it right!
Lou Beardsmore Pride Outside 2024 

	Examples of using more inclusive language in practicse
(taken from Pride Outside 2024)

	Example
	More inclusive language
	In practicse

	Ladies and gentlemen, boys and girls
	everyone, people, folk, colleagues, team, friends, class
	Good morning everyone. Welcome friends or Good evening folks (* try avoiding gendered language like “guys”)

	Same-sex relationship
	LGBTQ+ relationship, same gender relationship, couple(this recognises that one of the partners might identify as trans or non-binary)
	Are you two in a couple? Or Are you in a relationship together?

	daughter/son
brother/sister
	child, family member, sibling
(unless you are already certain of gender identities)
	Do you have any siblings? Can a family member come with you?

	Women’s or men’s
	Gender neutral facilities
	These facilities are gender neutral so can be used by all/any genders

	crossdresser or transvestite
	gender non-conforming
	This person is gender non-conforming

	sexual preference
	sexual orientation or sexual identity
	May I ask what your pronouns are?
Are you able to share your sexual orientation?* or What is your sexual identity?*
*These two questions would only be asked if a person already has a secure and positive relationship with a student otherwise they may feel invasive or even threatening.



What does inclusive RSE look like?

· Create an environment all questions are accepted and no one is shamed for their curiosity, views or the way they express themselves. This can be emphasised at the beginning of every explicit PSHE session, through visuals or displays on the wall or communicated through everyday interactions. Be mindful that some young people may still feel uncertain – they are exposed to viewpoints, assumption and prejudice in so many other ways. This could be through the tv, social media, influencers or their own families, friends and associates. Having anonymous question boxes can be helpful – teachers can even put their own questions in discreetly to encourage participation or support those who struggle to access this form of communication.
· Be aware of environments – displays, books, resources – are they inclusive? Do we normalise different types of relationships. Be careful not to be tokenistic. The same applies to cultural representations. Can the young people see themselves reflected in the resources and literature around them?
· Balance – speakers, visitors, literature from speakers, authors etc from a variety of different cultures, backgrounds, identities. 
· Listen, there are no set rules when a young person is navigating their identity in terms of gender, sexuality and how they express themselves but they may want to talk through their feelings, concerns and questions. Don’t make assumptions – they may be curious or they may be questioning but take time to hear them (in whatever way they communicate) and validate their feelings. 
· Show an interest – people in the public eye – influencers, actors from all cultures, sexualities and identities – part of your everyday conversations. 
· Be mindful of parent/carer views. The young person’s interests should always be at the centre of your practise but this does not mean a parent’s voice should be dismissed. If a young person is questioning their gender identity, be prepared for some tricky conversations but don’t avoid the issue altogether. Be ready to signpost to local organisations and support groups (see below). 



Sexual orientation and gender identity 
Gender identity and sexual orientation can be difficult concepts to grasp, especially for those with significant SEND, which can further impact on an individual’s own identity/ orientation. 
Often young people explore their sexuality and are open to the prospect of both same sex and other sex relationships, for a complexity of reasons. Gender identification maybe a particular issue for some learners with SLD: it is a subject that is by its nature, both abstract and hypothetical, and could therefore be difficult to comprehend.  
 
England’s Statutory Guidance suggests that: 
All pupils should feel that the content is relevant to them and their developing sexuality. Sexual orientation and gender identity should be explored at a timely point and in a clear, sensitive and respectful manner. When teaching about these topics, it must be recognised that young people may be discovering or understanding their sexual orientation or gender identity. There should be an equal opportunity to explore the features of stable and healthy same-sex relationships. This should be integrated appropriately into the RSE programme, rather than addressed separately or in only one lesson. (DfE, 12019, p26). 
 
RSE and the law is referenced on paragraph 78 of the Statutory Guidance, which states that: 
Key aspects of the law relating to sex which should be taught include the age of consent, what consent is and is not, the definitions and recognition of rape, sexual assault and harassment, and choices permitted by the law around pregnancy. (DfE, 2019, p26). 

Transitioning
Gender is a very personal experience and some young people, including many autistic young people may have complicated relationships with their gender. Your gender identity is how you feel about your gender and what gender you feel that you are. This may match to the gender you were assigned at birth – it may not. Many transgender people say they “just know”. Some people may spend more time exploring – they may say that something doesn’t feel right and they feel different but are not sure why or how. It is ok to work things out. Sometimes people will express their gender differently to what is considered gender norms but this does not mean that they are transgender or confused about their sexuality. They may be questioning but they may also be confident with who they are already. Don’t make assumptions but it may be useful to consider your own, possibly subconscious,) gender bias.
If a young person identifies as transgender and has made the decision to transition, this can be a challenging time. They may not have the support from their family members or friends, so school staff may be where they turn. Listen and support them whilst helping them find support and reassurance from reliable external sources. 
Social transitioning is the first step, this could mean changing their appearance (clothes, hair), choosing a new name or deciding on their pronouns. A young person may choose non-gendered pronouns such as ze, zir, xe or xir. You could encourage them to write down (journal) their thoughts and feelings, or create a vlog to express themselves (stored securely) if they are working through their emotions or struggling to articulate how they are feeling to their families. 

Information and sources of support:
Children & Young People - Mermaids
Services | Gendered Intelligence
Gender dysphoria - Treatment - NHS

Assessment and monitoring (see also earlier section on Ofsted inspection)
There are no formal requirements in the assessment of PSHE or RSE content but it is crucial to have an ongoing assessment process, just as you would assess the knowledge in other curriculum subjects. There are areas to consider when assessing quality of provision. It is important that assessing young people’s understanding to support development towards their next steps and is even more vital when working with SEND learners so that you can identify their gaps and ensure they are fully informed and prepared for the next stage of their learning, especially as young people with SEND are likely to be vulnerable in relationships, suffer poor mental health and could be targeted for exploitation in the wider world.
It is also worth noting that many peoples in Outcomes First settings may have missed significant stretches of schooling, possibly whilst waiting for a specialist placement and as a result will have gaps in their knowledge.
Putting in place measures to assess outcomes not only helps an understanding of where individuals are in their knowledge but also helps you assess the effectiveness of the overall RSE and PSHE provision. Do young people feel they understand the subject? Is there anything you need to adapt specifically to meet the needs of young people in your school? What do they want to learn more about? Are the young people using respectful and accurate language? Does the material feel relevant to them? Do they know how to reports issues such as online abuse or bullying?
Assessment should check that young people have learned and remembered the crucial knowledge they need within the topic. In order to either assess learning or further your PSHE curriculum to meet the needs of learners in your setting you might do:
· Surveys/Quizzes – Surveys will highlight topics young people would like to know more about and highlight concerns and quizzes (which can be done on tablets or using visuals) can help pinpoint gaps or misconceptions Login - Kahoot! or Blooket  At secondary level Cre8tive resources have a large number of engaging quizzes that can be used to assess learning and identify next steps across a range of PSHE topics. They also have a student friendly app that can be downloaded to support assessment, progress and understanding.
· Verbal feedback sessions, to get a picture of a young person’s needs and attitudes and foster a positive relationships and shared responsibility for PSHE learning.
· Anonymous question boxes can help students who don’t want to speak out, if writing is a barrier then they can simply put their name in the box so teachers know they want to talk. This can be especially useful in sensitive subjects. 
· Confidence checkers can be used as a form of self-assessment for students. For those classed where students may not want to declare their confidence (or lack of) to the group, this can be done sensitively through discrete boxes (with a posting slot) so students put just their name and a symbol into the box - ü for confidence, x for uncertain and ? to indicate they have a question but don’t want to ask in front of other students. This simple confidence feedback could be recorded in a simple table by the teacher and annotated as appropriate. 
· Responses to scenarios – maybe discussions, notes taken by adults.
· Questions or confidence scales for young people at the start of a session when a topic is being revisited and existing knowledge is being expanded. Do young people recall the knowledge they have been taught before? This is important to establish the pace of the session and the extent to which prior learning may need repeating for some pupils.

It is important that PSHE is taught as a spiral curriculum as outlined throughout this document, with regular opportunities to revisit topics within the broader themes and retrieve and build on what has already been taught, to assess whether learning is embedded. Quizzes are a great way to do this. Enser (A Curriculum With Purpose In Practice 2021) highlights how regular low-stakes quizzes can help students learn more effectively, compared to higher-stakes assessment.
This quote from Dylan William also encapsulates the importance of revisiting and retrieving learning – in any subject. 
The problem is that a collection of learning materials is no more than a pile of bricks in a house. 
We need to organise the learning so that it is sequential, and structured and can support the learning and retention of key concepts.
Retention practice needs to be carefully planned to sequence learning and link key concepts together (Dylan William).



	How effective is assessment in PSHE in your school? 
How do you know? 
Where is the evidence? 

	Satisfactory
	Good
	Excellent

	The importance of reflection and assessment activities is understood and teachers can make comments on student progress.
	Most lessons include start and end point assessment (this could be verbal).
Teachers can confidently talk about the progress students have made.
Students can talk about their learning and what they understand or unsure about.
	Assessment activities are integrated into lessons to inform progress and planning as to what happens next and which topics need to be revisited and at what complexity.
Baseline activities are used to ensure student starting points are gaged before new teaching is delivered.
Meaningful discussions/interactions are had with students to support their progress and understanding. 



Evaluation and assessment are central to effective PSHE provision. Teachers and pupils should be confident that learning has taken place and to demonstrate progress and to identify future learning needs. Pupils working on more formal pathways should be able to demonstrate understanding through peer assessment alongside teacher assessment and self-assessment, where appropriate. For schools using Cre8tive resources, opportunities for self-assessment at the beginning and end of explicit teaching are built it. Young people should have opportunities to reflect on their own identity – their opinions, values, personal qualities, attitudes, skills, attributes, achievements and influences. 
The ipsative model is suited to meaningful PSHE assessment. This model assesses pupils against their own baseline. Establish the knowledge, skills, attitudes before teaching takes place to see if they have made progress in their understanding. Strategies for formative assessment might include structured questioning, feedback and feed forward, to inform future teaching. The key to assessment is more implicit and not data driven as it may be in other subjects. 
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Evidence might be from notes from discussions and observation as well as short quizzes or other methods listed in this section. PSHE is often intrinsic to individual EHCP short term targets and evidence can be captured and recorded in a student’s individual assessment books on the EFL system. 
The I can statements contained in this appendix 1 can be printed, highlighted and dated or copied into your setting’s online recording system to chart individual progress and understanding in PSHE. 
Physical folders or books can be kept if this is beneficial to students. Photographs of activities, worksheets and quizzes can be kept here.
Class evidence can also be kept in the form of floor books with photographs and prompts. This can be very effective where students can themselves access these books to revisit what has been taught, talk about their learning and prompt further questions and ideas. 
Remember not every piece of work needs to be assessed in any formal manner.


Implementation of a formal curriculum (Secondary Phase)

The organisation of the secondary curriculum is based on PSHE Association programme for Secondary Education and the PSHE association SEND framework. The guidance, as Primary Education is for explicit PSHE focus lessons, although schools may choose to cover or revisit some aspects through assemblies or drop-down days – in addition to PSHE lessons. Assemblies should never be used as the only method to teach PSHE themes but can be useful to boost PSHE or give a whole setting focus to an area considered prominent at the time – maybe online safety, knife crime or wellbeing. Sensitive issues within sex education are better suited to class or small group work so students are able to ask questions and discuss issues that arise or aspects which concern or confuse them.
When planning coverage of statutory content be mindful that the new statutory guidance 2025 specifically states that:

Schools should continue to develop knowledge of topics specified for primary as required and in addition cover the following content by the end of secondary. 
RSE statutory guidance July 2025

OFG schools must be mindful of addressing gaps students may have through missing education alongside the need for revisiting key primary outcomes for students who need either a slower pace or additional spaced repetition due to cognition and understanding or emotional immaturity. Please refer to the primary curriculum outcomes to support planning for cohorts, groups and individuals.
 
As other pathways, the formal PSHE secondary curriculum cycles around the three core strands, building in complexity as it progresses. It is based on PSHE association thematic model and PSHE association SEND framework. The table below shows how these are linked together.


	PSHE Association programme of study at KS3 and KS4
	SEND Framework
	Topic Area links 

	Core strand: Relationships
	Diversity
	Self-awareness
	Prejudice and discrimination 

	
	
	The world I live in
	Diversity rights and responsibilities

	
	Building relationships
Respectful relationships
Families
	Changing and growing
	Friendship
Healthy and unhealthy relationship behaviour

	
	Intimate relationships (including consent and contraception)
Healthy relationships
Communication in relationships
	Changing and growing
	Healthy and unhealthy relationship behaviour
Intimate relationships, consent and contraception
Long term relationships and parenthood

	
	
	Managing feelings
	Romantic feelings and sexual attraction

	
	
	Self-care support and safety
	Public and private

	
	Addressing extremism and radicalisation
Discrimination
	Self-care support and safety
	Keeping safe online

	
	
	The world I live in
	Managing online information

	
	
	Self-awareness
	Prejudice and discrimination

	Core strand: Health and Wellbeing
	Transition and safety
independence
	Self-awareness
	Personal strengths
Skills for learning

	
	
	The world I live in
	Preparing for adulthood

	
	
	Managing feelings 
	Self-esteem and unkind comments
Strong feelings

	
	Healthy lifestyles
Mental health
Emotional Wellbeing
Drugs and alcohol
	Healthy lifestyles
	Elements of a healthy lifestyle
Mental wellbeing
Physical activity 
Healthy eating
Body image 
Medicinal drugs
Drugs, alcohol & tobacco

	
	
	Managing feelings
	Self-esteem and unkind comments
Strong feelings

	
	
	Self-care support and safety
	Feeling unwell
Feeling frightened/worried
Accidents and risk

	
	Health and Puberty
	Changing and growing
	Puberty

	
	
	Healthy lifestyles
	Mental wellbeing
Body image

	
	Peer influence, Substance abuse and gangs
Exploring influence
	Self-care support and safety
	Keeping safe online


	
	
	Healthy lifestyles
	Drugs, alcohol and tobacco
Body image

	
	
	Self-awareness
	Managing pressure

	
	Building for the future

	Healthy lifestyles
	Elements of a healthy lifestyle

	
	
	The world I live in
	Preparing for adulthood

	Core strand: Living in the wider world
	Developing skills and aspirations
Setting goals
	The world I live in
	Diversity/rights and responsibilities  
Preparing for adulthood 
Managing Finance

	
	
	Self-awareness
	Personal strengths 
Skills for learning

	
	Financial decision making
	The world I live in
	Managing Finance
Managing online information 

	
	
	Self-care support and safety
	Gambling

	
	Community and careers
Employability skills
Work experience
	The world I live in
	Diversity/rights and responsibilities  
Taking care of the environment 
Preparing for adulthood

	
	
	Self-awareness
	Personal strengths 
Skills for learning

	
	
	Self-care support and safety
	Emergency situations

	
	Digital literacy

	Self-care support and safety
	Keeping safe online

	
	
	The world I live in
	Managing online information

	
	Next steps

	The world I live in
	Preparing for adulthood



The framework areas interlink between the three strands as shown above. The areas are further broken down here. 
End goals are based on the core and enhancement levels of the PSHE association SEND planning framework. For further breakdown, see the complete SEND planning framework document. These goals are suitable for long term aims of both formal and semi-formal curriculums.
	SEND FRAMEWORK AREA
	TOPIC AREA
	END GOAL

	Self-awareness
	SA1 Personal strengths
	Identify some of our own personal strengths and skills (things we are really good at or can do really well). Describe what other people might perceive our personal strengths, talents and skills to be. Explain that how we feel about ourselves (self-esteem) can be affected by what is happening in our lives.

	
	SA2 Skills for learning
	Identify the ways we like to learn. Identify the difference between a short term target and an aspirational, long-term goal. Give examples of how our personal strengths, interests and skills may help us in our future lives, choices or employment. ALSO COVERED IN CAREERS CURRICULUM 

	
	SA3 Prejudice and discrimination
	Recognise what prejudice means. Explain what it means to discriminate against someone and know that this is unacceptable. Recognise that stereotypes based on religion, gender, age, race, disability or sexual orientation, can cause harm (e.g. how they might normalise poor behaviour or encourage prejudice). Understand mutual respect and what tolerance requires, including the beliefs of others.

	
	SA4 Managing pressure
	Know what is meant by teasing, hurtful and bullying behaviour. Know that we do not need to put up with someone being unkind, hurtful, abusive to, or bullying, us. Recognise what is meant by peer pressure and peer influence. Know that we can sometimes put ourselves under pressure to do what others are doing, or what we think others want us to do. Know ways of safely responding if we experience or witness unacceptable behaviours. Know that others may apply pressure or encourage us to join a group or a gang; have exit strategies. Know how to access appropriate support. Know the law relating to carrying a weapon.

	Self-care, support and safety
	SSS1 Feeling unwell
	Identify how we can tell if we are unwell (including possible symptoms). Identify vocabulary to use to let someone know that we feel unwell physically or emotionally (mentally). Understand how following simple routines can reduce the spread of germs (bacteria and viruses) and why this is important. Identify some of the items we might use to support personal hygiene (e.g. soap, toothpaste, flannel, sponge, shower gel, antiperspirant). Identify some ways we can take look after our physical and mental health. Identify people and organisations that can provide reliable support and advice if we are physically or mentally unwell (e.g. GP, school nurse, NHS, Childline, Young Minds). Know how to carry out self-examination. Some of these aspects are covered in Primary suggested order

	
	SSS2 Feeling frightened/worried
	Demonstrate some simple strategies we can use if we are feeling frightened or worried and identify people who can keep us safe. Know that we should always tell someone if anyone makes us feel worried or uncomfortable, whoever they are. Be able to communicate to others that we need help.
Know that someone we like may not always be trustworthy.

	
	SSS3 Accidents and risks
	Explain what is meant by the terms risky (something that could go wrong/have harmful consequences) and dangerous (something that will always hurt us, e.g. fire). Identify some behaviours that might be risky. Identify ways of reducing risk and keeping safe in the street, on roads, during travel, in the park, on our own. Develop skills to manage safety and avoid conflict.

	
	SSS4 Keeping safe online
	Explain what is meant by social media and how people use social media. Recognise that not all information seen online is true. Know that other people’s identity online can be different from what it is in real life. Understand the laws around AI and sexual imagery. 
Explain rules for keeping safe when using different social media platforms. Identify sources of advice and support, and ways to report online concerns. Identify how to make safe, reliable choices from search results. Explain steps we can take to take care of our own and other people’s safety and wellbeing when using the internet and social media. Recognise that data about us can be collected online, and used, for example, to determine what information and advertising we are shown. 

	
	SSS5 Emergency situations
	Know the school rules that keep us safe. Know what is meant by an emergency and know where to seek help. Explain why it is essential to follow instructions in an emergency in and outside school. Know how to seek help in an emergency outside of school. Know some lifesaving skills inc. CPR

	
	SSS6 Public and private
	Know the difference between public and private spaces and the concept of privacy.
Know that no one has the right to make us share a photo of ourselves, or give information about ourselves or others, online and explain why this can be unsafe.
Know specific ways of keeping ourselves safe online (e.g. secure passwords, never giving out personal details or passwords, not lending our mobile phone, covering our computer’s camera when not in use). Recognise that sharing and/or viewing sexual images of anyone under 18 (including those created by anyone under 18) is against the law. Know that there are online ‘scams’ (ways that people may try to trick us online); identify some of these such as phishing, fake email addresses. Know how to ask for help and whom to go to if we have seen something upsetting or done something online that we are now worried about or regret.

	
	SSS7 Gambling
	Know what ‘gambling’ means and identify places and ways this might take place. Know what winning and losing mean in relation to gambling. Identify where and from whom to get help with gambling if we are worried about ourselves or others. Know the risks related to online gambling including the accumulation of debt.

	Managing feelings
	MF1 Self-esteem and unkind comments
	Identify things we can do which help us to feel good about ourselves. Know what self-esteem means. Explain the difference between helpful/kind and unhelpful/unkind comments. Have some simple strategies to help manage our feelings about unhelpful/unkind comments, being assertive when necessary.

	
	MF2 Strong feelings
	Recognise when others may be feeling happy or unhappy from their facial expression and body language. Describe strong emotions (e.g. anger, fear, frustration, excitement, anxiety, stress, jealousy).
Have some strategies to manage strong emotions. Know some things we can do to help and support others when they are experiencing strong emotions. Identify where to go for help.

	
	MF3 Romantic feelings and sexual attraction
	Describe the difference between ‘liking’ someone and ‘fancying’ someone. Know that people can ‘like’ or ‘fancy’ someone of the same or different gender, race, ability or religion. Use appropriate vocabulary associated with sex, sexual reproduction, gender identity and sexual orientation. Be respectful of differences in gender identity and sexual orientation. Know where to go seek advice regarding gender, sexuality and intimate relationships.

	Changing and growing
	CG1 Puberty
	Identify some of the different stages of change as people progress from birth to adulthood. Describe the specific physical and emotional changes that happen during puberty, including menstruation, wet dreams, skin and voice changes, body hair, mood swings and brain development. Know the importance of personal hygiene. Identify the functions of the reproductive organs, including how conception occurs. Know the different stages of reproduction, pregnancy and birth. Know about changes to emotions over time. Understand what is meant by fertility.

	
	CG2 Friendship
	Give examples of how we can show support to our friends and when we might need their support. Know that we might disagree with someone and still be friends. friendship disagreements. Understand that friendships might change over time. Identify reliable and appropriate sources of support for ourselves and our friends.

	
	CG3 Healthy/Unhealthy relationship behaviours
	Identify our expectations of friendships/ relationships (e.g. spending time together, sharing interests). Know what a healthy relationship looks like (e.g. kindness, support, being able to compromise, listening, sharing feelings or worries). Identify people we can talk to about relationships. Recognise that some types of behaviour within relationships are against the law (e.g. hitting/ hurting someone, telling someone what to do all the time, not allowing someone to make choices). Identify what we can do if we are worried or concerned about an unhealthy relationship. Know what compromise means. Know that media portrayal of relationships may not reflect real life.
Know the concepts and laws related to domestic abuse including coercive behaviour. Recognised that obsessive unwanted behaviours can be criminal. 

	
	CG4 Intimate relationships, consent and contraception
	Know that there are different types of intimate relationships including same-sex relationships. Know what intimacy means. Understand how strong emotions (including sexual attraction) might make people feel. Know it is our right not to be pressurised to do anything we do not want to do. Know what seeking and giving/not giving consent means in relationships, that we have the right to say ‘no’ or ‘please stop’ to anything we feel uncomfortable about. Know the laws around the legal age of consent for sexual activity. Know that some sexual behaviours can be harmful. 
Recognise what sex means, what happens during sexual activity and that consequences of sex might include pregnancy and sexually transmitted infections (STIs). Understand what contraception is, the different methods and their effectiveness. Identify where and how to obtain condoms and describe how to use them safely. Identify sources of support with relationships and sex.  Recognise that pornography can affect people’s expectations of sex. Know where to access reliable sources of support regarding relationships, sex and sexual health.

	
	CG5 Long term relationships and parenthood
	Explain that marriage, (including same-sex marriage) civil partnerships and living together are choices that couples might make as part of their commitment to each other. Know that forced marriage is illegal. Recognise what ‘adopted’, ‘fostered’, or ‘looked after’ mean in terms of families (if considered appropriate). Recognise that some relationships will end. Identify some of the changes in family circumstances that might occur following separation, divorce, illness or bereavement. Know where people who are experiencing relationship difficulties or the end of a relationship might get help and support. Know the choices people have in the event of an unintended pregnancy. Know what abortion of a pregnancy means and about pregnancy loss. Understand the importance of the early years of a child’s life for brain development.  Identify reliable, unbiased sources of support and explain how to access them. 

	Healthy lifestyles
	HL1 Elements of a healthy lifestyle
	Explain what a healthy lifestyle means, including the importance of healthy eating, sleep, personal hygiene, dental health, physical exercise and emotional wellbeing. Identify some simple strategies to help make positive choices about our health and wellbeing.  

	
	HL2 Mental wellbeing
	Recognise what mental health and emotional wellbeing are. Know some simple ways to maintain our emotional wellbeing (e.g. relaxing, being with friends/family, listening to music).
Understand the link between physical health and mental wellbeing. Recognise when we need help with mental health or emotional wellbeing and whom we can speak to.
Identify reliable sources of advice and support for mental health and emotional wellbeing.

	
	HL3 Physical activity
	Know some of the benefits of being physically active, and possible consequences of inactivity. Identify ways of motivating ourselves to take exercise.

	
	HL4 Healthy eating
	Identify foods we can eat all the time which are good for us. Identify foods that should only be eaten occasionally. Know what is meant by a healthy, balanced diet. Know some of the risks of consuming food and drinks with high sugar or caffeine content. Know the links between a poor diet and health risks.

	
	HL5 Body image
	Identify some ways in which images of people may be manipulated in the media/social media and therefore not reflect reality. Recognise what is meant by body image. Identify some influences on young people to look a particular way, and the impact of these on emotional wellbeing. Explain what is meant by self-esteem. Describe some ways we can maintain self-esteem in relation to body image. Identify some of the risks associated with cosmetic/ aesthetic procedures (e.g. piercings, tattoos, tanning). 

	
	HL6 Medicinal drugs
	Identify the difference between over-the-counter medicines and those prescribed by a doctor. Describe how medicines, when used responsibly can help us to take care of our health (e.g. painkillers when we have a headache). Recognise the importance of taking over the counter and prescribed medicines correctly. Explain that all drugs can have risks to health, even if they are legal or have been prescribed. Know what antibiotics are. The concept of Gillick competence. 

	
	HL7 Drugs, alcohol and tobacco 
	Identify some common legal drugs (e.g. nicotine and alcohol). Identify some benefits of not smoking/vaping or drinking alcohol, or of delaying use. Know that there are laws around supplying or possessing illegal substances, and why they exist. Understand some of the risks and possible consequences of drinking alcohol, smoking and other drugs on the body. Understand why we might put ourselves under pressure to try substances such as smoking and drinking (e.g. to fit in or not to feel left out). Know there are long term personal and social risks of substance misuse. Know where to go to for reliable advice if we are worried about ourselves or someone else in relation to substance misuse or addiction. Recognise physical and psychological risks of alcohol and drugs.

	The world I live in
	WILI1 Diversity, rights and responsibilities 
	Know some of the similarities, differences and diversity among people of different race, faith and culture. Understand what is meant by rights and responsibilities and what these are in and outside of school. Recognise what we all have in common, despite differences (e.g. in age, ability, sex, sexual orientation and gender identity). Recognise that everyone has ‘human rights’ and that the law protects these rights. Recognise how stereotypes (e.g. based on sex, gender, race, religion, age, sexual orientation or disability) can lead to discrimination. Identify whom we can talk to if we are worried about our rights. Know the laws around FGM and related issues. 

	
	WILI2 Managing online information
	Recognise that not everything we see or read online is trustworthy; that some things that are written about are not real and are ‘fake’. Know what the term “deepfake” means. Know simple steps to take to check if something we see online is trustworthy. Identify some of the techniques that advertisers might use to get our attention or persuade us to believe something is true, and what their motives might be. Know that information from our internet use is gathered, stored and used by external organisations. Know about AI and linked benefits and risks. Identify organisations/ websites that can help us or other people with concerns about something seen or experienced online. 

	
	WILI3 Taking care of the environment
Elements of this could be covered in careers or SMSC education and are only lightly touched on in this document. 
	Recognise different ways of showing compassion to other living things (e.g. wildlife, pets). Understand that we have shared responsibilities for taking care of other people, living things and the environment we live in. Explain how every day choices can affect the environment positively (reducing, reusing, recycling) and negatively (single-use plastic, waste, pollution). 

	
	WILI4 Preparing for adulthood
This section should be covered in the careers curriculum and is only lightly touched on in this document.
	Recognise that there are different ways of financing adult life and independent living (e.g. paid work, personal independence payments). Recognise that there are different types of employment e.g. paid/ unpaid (voluntary), full time/part time, work placements. Identify own aspirations for adult life (which may or may not include employment and independent living). Describe the kind of job we might like to do when we are older and what we expect it to be like. Recognise that some jobs are paid more than others and money is one factor which may influence a person’s job or career choice. Demonstrate skills for independent living (e.g. safe travel, shopping and meal preparation). Understand what strengths, skills and qualifications someone might need to do the jobs that interest us. Know the steps to getting a job (e.g. looking for a job, writing a CV, going for an interview). Understand some of the choices available at the end of Key Stage 4, including employment, further study, apprenticeships, work placements. Identify people and organisations that can provide advice and support for our future employment and/or independence.

	
	WILI5 Managing finances
Elements of this could be covered in careers or SMSC education and are only lightly touched on in this document
	Know some ways in which people might acquire money. Identify some ways that money can be kept safe. Explain what is meant by earning, spending, and saving money. Identify some ways in which we are encouraged to spend money, including online. Describe the consequences of losing money or spending more than we have. Explain what is meant by the terms ‘afford’, ‘borrow’ and ‘lend’ (in the context of money). Demonstrate skills for budgeting and managing potential income (salary, personal independence payments) as we become more independent. Explain is meant by ‘debt’ and ‘credit’. Describe some simple examples of what is meant by ‘value for money’. Identify what we can do if something we buy is faulty or we want to return it (our legal rights). Demonstrate enterprise skills (e.g. participation in a mini enterprise project)



User guidance
· The following tables are a suggestion of how you can order your PSHE teaching and covers statutory RSE themes (contained predominantly in Relationships and Health and Wellbeing Strands) as a spiral curriculum. The tables contain aspect headings (see organisation of the curriculum section), the learning focus and desired outcomes.
· Every year group contains a spread of topics within the three core strands of Relationships, Health and Wellbeing and Living in the Wider World, split further into the 6 headings of the PSHE association Send framework.
· There is significant overlap between the strands and sections (6 areas of SEND framework) so it is recommended that explicit links are made when possible. Related areas have been sequenced within the same half term so that a thematic approach can be taken where preferred. This means topics in relationships will link with the areas taught in health and wellbeing or living in the wider world within the same half term. 
· These aims are written as outcomes to build in assessment into the learning cycle and allow teachers to judge the progress of the learners they are working with. This will help teachers plan whether students are ready to move on to the next steps in these topics or whether they need further teaching to meet these outcomes (formative assessment). 
· The outcomes are based on both key knowledge and key skills (I know, I can). The knowledge forms the basis for assessment as skills are less easy to assess but should be achievable IF the young person is secure in the related knowledge. The knowledge should be the focus of assessment at a formal level but knowledge can be assumed if demonstrating a related skill. Creative pedagogies should be considered in addition to discussions such as use of visuals such as timelines and scales, art/DT approaches and practical tasks (see teaching Autistic learners for further ideas).
· Content is listed and themes suggested, alongside links to statutory guidance (July 2025). Numerical references in the statutory links can be found in appendix 3.
· The delivery of the topics in these tables, reflects national guidance and statutory content at secondary level.
· When needing to slow down the curriculum, prioritise coverage of the outcomes shown for year 7, 8 and 9. These can be slowed down and covered in KS4, with the outcomes shown in the table for KS4 covered later in KS5.
· The aims for learning are included for clarity around the purpose of sessions for each half term. The related content is highlighted underneath each half term as a link to the main PSHE programme of study (e.g; R1, R2, H3, L4 etc) The statements are written in full underneath each key stage for easy reference. Note that these relate to the full PSHE programme of study and PSHE leaders will need to decide whether some themes are appropriate to the needs, cognition and emotional maturity of the cohort or class or should be deferred as well as the level of depth appropriate to learners in their settings. They should also consider safeguarding aspects when dealing with mature themes. E.g. Do these students have the emotional maturity to deal with this theme? Should content be broken down into smaller steps over a longer time frame? Do they have a secure and comfortable relationship with the teacher who is presenting this content to allow them to ask questions when they are concerned or uncertain? 
· All content in sessions related to the sex element (RSE category) should be discussed/shared with parents ahead of teaching with young people under 16... see section on working with parents for further guidance. 

Due to the volume of content that you will need to teach in order to cover all the RSE statutory content, alongside responding to the contextual issues your students need, it is recommended that some content for those on formal pathways is covered in tutor time or through assemblies or drop-down days. It is not recommended to attempt to deliver sensitive lesson topics in anything other than dedicated PSHE lessons led by trained teaching staff, whom are familiar with the pupils and groups.

Some of the content in the revised statutory health (recommended as part of PSHE for independent schools) could be appropriate for drop down days or assemblies – such as aspects covered in healthy lifestyles, including managing screen time, rest and relaxation, health protection and prevention or basic first aid. Within the RSE content, some of the aspects relating to friendships, and kind respectful relationships such as stereotyping and bullying can be enhanced in a similar way.

Cre8tive resources
It is recognised that sourcing or creating resources in order to teach the curriculum suggested is time consuming and comes with great responsibility in ensuring resources are both balanced, informative and appropriate. For this reason, it is highly recommended that OFG settings purchase the KS3 and KS4 package from Cre8tive resources. These resources have been trialled by a group of OFG settings and have been carefully reviewed for use in our settings. They will require some editing to meet the needs of classes and cohorts but will significantly reduce staff workload alongside giving pupils the high-quality lessons they deserve. Cre8tive resources lessons are listed alongside topics and outcomes, please also see the additional notes below each year group for starred* lessons. 
The entire KS3 and KS4 package can be bought via OFG PSHE advisor for a one of cost of £250 plus VAT. 

Timetabling of a formal curriculum


	Statutory RSE 25
	Families 
	Respectful Relationships
	Online safety and awareness
	Being Safe
	Intimate and sexual relationships, including sexual health

	Statutory Health 25
	Mental Wellbeing
	Wellbeing online
	Physical health and fitness
	Healthy eating
	Drugs, alcohol, tobacco and vaping

	
	Health protection and prevention, and understanding the healthcare system
	Personal safety 
	Basic First aid
	Developing bodies
	




	Year 7
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	Relationships
	Relationships
	Relationships
	
	
	

	
	Health and Wellbeing
	
	
	Health and Wellbeing
	Health and Wellbeing
	

	
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	
	
	Living in the Wider World

	PSHE association SEND Framework topics

	Self-care, support and safety
Keeping safe online
Gambling
Managing feelings
Self-esteem and unkind comments
Self-awareness
Personal Strengths
	Changing and growing
Friendship
Healthy and unhealthy relationship behaviours
The world I live in
Managing online information
Self-care, support and safety
Public and private
	Self-awareness
Prejudice and discrimination
The world I live in
Diversity, rights and responsibilities

	Changing and growing
Puberty
Healthy lifestyles
Elements of a healthy lifestyle
Self-care, support and safety
Feeling unwell

	Healthy Lifestyles
Drugs, alcohol and tobacco
Managing feelings
Strong feelings

	The world I live in
Preparing for adulthood
Financial decision making


	Content
	Theme – Self-esteem
Learning about what PSHE is. Getting to know others in my class, build relationships and think about own needs and worries. Learning about self-esteem and what it means. Having a positive relationship with myself. Recognising what loneliness is and how to manage. Linking this to time online (especially to combat loneliness) and awareness of how online behaviours can present risks.
	Theme – Respect
Learning about what constitutes consent and why consent should always be respected, including personal space and boundaries. Considering what makes a respectful relationship and why this is important – including online relationships and thinking about what we share online. Recognising peer influence in relation to risk taking online and offline.  To recognise peer pressure and learn ways to be assertive and advocate for oneself. Revisit relationships with family in context of respectful relationships
	Theme - Diversity
Learning about identity and reflecting on own identity and the various components that contribute to our identity. Accepting it is ok to be different and to be proud of our identity.
Content around neurodiversity – link to cohort being taught. 
Stereotypes and what they mean. British values around equity, equality and both the local community and country. To respect differences of others and be tolerant of others’ beliefs.
Touch on Misogyny if appropriate for class.
	Theme – Puberty
Exploring puberty and what it means for different genders building on prior learning from primary phase. Consider brain development and changes over time as well as implications for physical and emotional health.  Looking at hygiene and general care of our bodies including teeth.
Looking at the balance of time online and offline, linking to physical and mental health and how online content can impact wellbeing.
	Theme – Alcohol and tobacco
Understanding the risks associated with drugs, including vaping. Physical and psychological risks associated with excessive alcohol consumption. Looking at the effect alcohol has on wider society. 
Understanding why some people may want to smoke, vape etc
Understanding that all people feel a range of emotions, but do not always respond in the same way to similar situations. 
	Theme – Independence
Understanding the meaning of the word career. Awareness of what considerations are involved in making realistic choices about the future and safe choices as one becomes more independent. 
Could look here at relationships in the home and who we trust to help us – revisiting content from KS1/KS2
Looking at money and basic skills around managing it.

	Cre8tive Resources 
	LBS Y7 Cre8tive 
Resources
1, What is PSHE?
2, Getting to know people
HW Y7 Cre8tive resources 
6.Self-esteem
Cre8tive resources NEW
Loneliness
SSO Year 7 Cre8tive resources lessons
2. Staying safe online
3. Online gaming, grooming and addiction*
	RSE Year 7 Cre8tive resources lessons
1.Consent and boundaries
2. Respect and relationships
3. What makes a good friend
4. Friendships and online relationships
6. Pressure influence and friends


	CDE Year 7 Cre8tive resources lessons
1, What is your identity?
2, Multicultural Britain
3, Importance of being kind
5, Learning disabilities*
6, Prejudice and discrimination 

RBV Y7 Cre8tive Resources
5, Political debates and parliament*

	H&W Y7 Cre8tive Resources
1.Introduction to puberty
2. Girls and puberty
3. Boys puberty
4. Personal hygiene
7.Tooth decay and Dental health

LBS Y7 Cre8tive Resources
5.Sleep and relaxation

	SSO Year 7 Y7 Cre8tive Resources
4, Alcohol and risk*
5, Nicotine and smoking*
6, E-cigs, vaping and shisha*

Y7 Cre8tive Resources NEW 
Vaping

RSE Y7 Cre8tive Resources 
5, Being positive


	LBS Y7 Cre8tive Resources
4, Careers and your future*
6, Financial education 
(link to other career/futures education as appropriate)
7. Transition points in your life*

KS3 Cre8tive Res NEW 
Personal safety in public places
Personal safety around water

	Statutory links
	Respectful relationships 3
Mental wellbeing 3
Wellbeing online 1, 2
	Respectful Relationships 1, 5, 8
Personal Safety 2, 3
Being safe 1,2, 3
Families 8

	Respectful Relationships 4, 5, 6, 9, 
	Wellbeing online 1, 2, 7
Physical heath and fitness 1
Health protection and prevention 2, 6
Developing bodies 1, 2
	Drugs, alcohol, tobacco and vaping 1, 3, 4, 6, 7
Mental wellbeing 1, 2, 4, 9
	Personal Safety 1
Families 8

	Outcomes
	Knowledge (Rsps)
I know many of the risks associated with being online.
I know the risks of gaming.
I know what winning and losing means in relation to gambling
I know some basic information about AI
Skills
I can stake steps to reduce online risks.
I can seek help with worries about online content, communication or gaming.
I can report online concerns.

Knowledge (H&W)
I know what self-esteem means.
Skills
I can use strategies to boost my self-esteem 
I have some strategies to use cope when I feel unhappy or upset.

Knowledge (LIWW)
I know the aims of my PSHE sessions
I know everyone has different skills and abilities.
I know what I have in common with others in my class.
I know the skills I need to be successful in school and beyond
Skills
I can talk positively about myself.
	Knowledge (Rsps)
I know what consent is
I understand personal space 
I know what friendship is
I know what an “online relationship” means
I understand what peer pressure means and the impact it could have
Skills
I can respect the personal space of others
I can respond to others with respect
I can recognise unhealthy behaviour in a friendship
I can seek help if I am worried about an unhealthy relationship

Knowledge (LIWW)
I know that I should be careful about sharing personal information, including images of myself online

	Knowledge (Rsps)
I know what identity means
I know there are different aspects that make up identity
I know what a stereotype is
Skills
I can talk about my identity
I can respond to and talk about others with kindness

Knowledge (LIWW)
I know what discrimination means
I know that my language choices are important
Skills
I can use respectful language when talking about others
	Knowledge
I know changes that happen to a girls’ and boys’ bodies during puberty
I know it is important to look after my body 
I know the importance of keeping clean
Skills
I can look after my teeth
I can look after my personal hygiene
	Knowledge
I know what alcohol is and what the associated risks are
I know about smoking, vaping and the associated risks 
I know there are a range of emotions
I know that emotions can sometimes feel overwhelming
Skills
I can use strategies to cope with overwhelm (strong feelings)
I can be kind when others are overwhelmed
	Knowledge
I am aware of some of the choices for my future
I know about money and how it can be used positively and negatively.
I know rules for keeping safe out and about including around water.
Skills
I can talk about my future
I can talk about being safe out and about including around water.
I can assess risk out and about in the community.


	PSHE assoc. programme of study links
	H30, H32, R17, H2, H6, H11, H12, R1
L1, L2, L3, L4, L5, L6

	R1, R2, R13, R14, R24, R25, R26, R27, R36, R41, R42, R43
	R3, R40, R41, L10
	H19, H20, H34, H15


	H6, H8, H24, H25, H26, H27, H28

	L7, L8, L9, L12, L15, L16, L17


	Notes for Cre8tive resources year 7:
Online gaming, grooming and addition > suggest content is expanded here to touch on gambling in gaming context H32
Learning disabilities> be mindful of SEND profiles of young people in your class and tailor content to reflect their individual needs
Alcohol and risk> reduce (or defer) content if needed to reflect maturity of pupils
Nicotine and smoking> condense content if needed to reflect maturity of pupils
E-cigs, vaping and shisha> reduce (or defer) content if needed to reflect maturity of pupils and consider risks presenting to class or cohort. Could be used as an intervention to expand on statutory content related to vaping. Lesson 7 on energy drinks could be taught here instead or as an addition. 
Political debates and parliament > there are other suitable lessons in the module (RBV) so content could be added to as appropriate for the class and their maturity and cognitive understanding. This lesson has been chosen to support learners to understand the importance of different opinions and respectful disagreement.
Careers and your future, transition points etc > adapt and refine to reflect your learners – lesson could be altered to learn about jobs/careers people do for cohorts where independent living is primary focus at this point. If careers education is covering this then use this space to focus on personal safety or teach contextual issues relevant to your setting



	Year 8
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	
	
	Relationships
	Relationships
	Relationships
	

	
	Health and Wellbeing
	Health and Wellbeing
	
	
	Health and Wellbeing
	Health and Wellbeing

	
	Living in the Wider World
	
	Living in the Wider World
	Living in the Wider World
	
	

	PSHE association SEND Framework topics

	Managing feelings
Self-esteem and unkind comments
Strong feelings
Self-awareness
Personal strengths
Healthy lifestyles
Physical activity
Mental wellbeing
	Healthy lifestyles
Body image
Healthy eating
Feeling unwell
Changing and growing
Puberty
	Changing and growing
Healthy and unhealthy relationship behaviour
Self-care, support and safety
Keeping safe online
World I live in
Managing online information 
	Self-awareness
Prejudice and discrimination 
The world I live in
Diversity rights and responsibilities 


	Changing and growing
Healthy and unhealthy relationship behaviour
Intimate relationships, consent and contraception
Managing feelings
Romantic feelings and sexual attraction
	Healthy lifestyles
Drugs, alcohol and tobacco
Self-care, support and safety
Feeling frightened/worried
Feeling unwell
Accidents and risks

	Content
	Theme – Healthy minds
Build on learning about identity and self-esteem. Know that feeling down when things don’t go to plan is normal and a range of feelings is part of life. 
Recognise strategies for aiding wellbeing.
Defining the term mental health and knowing when to seek help. 
Exploring what happiness might mean to different people. 
Exploring how our feelings can impact what we do and say   Understand how to manage anger and stress.  Revisit the importance of screen free time. 
Light touch on how the media and social media can impact how we feel about ourselves and how content /adverts are targeted  which may reinforce this.
	Theme – Healthy Bodies
Build on learning
Understand what body image is and how it links to our feelings and our identity.  The impact of comparing ourselves to images we see in the media or online. Revisiting body terminology and anatomical names. 
Explore components of a healthy diet. Look at risks of obesity and links between poor diet and poor health. Thinking about how to replace unhealthy snacks and foods with healthier alternatives
Self-care for minor ailments and the role of GPs and doctors.
How germs are spread and treatments – link to
antibiotics and what they are for (link to science if possible)
Taking responsibility for own health.
Understanding what happens during the menstrual cycle and about some common gynaecological issues
	Theme – Risky behaviours
Exploring the different forms of bullying. The impact they can have and where to seek support or advice.
Managing oneself appropriately online and seeking support for harmful behaviours or if affected by content seen or shared.
Learn about exploitation and from stories of those affected. Explore risks online including grooming.
Link to offline risks and the reasons why young people might want to join a gang.  Understand that there are risks and consequences to illegal behaviour on and offline such as knife possession or supply or the purchase or supply of drugs. Know what the laws are.
County lines could be taught here if contextually appropriate. 
Sources of help and advice for content
	Theme - Equality
What equality means and why it is important.  Inc. Equality Act 2010
Exploring and celebrating a variety of LGBT+ Role Models in British society and understand key related terms. Help students recognise there are different types of committed relationships.
Looking at equality in other forms including gender and disability. Hearing the stories and perspectives of others with lived experiences.
Know what misogyny means and have open discussions about language and what is and is not appropriate. 
Racism and discrimination should also be touched on again here and explored in more detail if a contextual issue. 
Recognise that stereotypes can cause damage – students should recognise prejudice inc. misogyny
	Theme- Intimacy 
Understanding how physical touch may be different in a sexual relationship. What rights in relationships look like.
Compare and contrast the characteristics of healthy and unhealthy relationships. Look at respect in a healthy relationship looks like. Look at a range of contraceptive methods* (more detail in yr 9). Look at age of consent and the law. Note that sex when over the age of consent and a person is ready should be positive and enjoyable. 
Explore sexual orientation and associated language and discuss prejudice and attitudes. Look at distanced scenarios to explore the theme.
	Theme -Safer decisions and seeking help
Look at how to develop key social and emotional skills to increase safety from violence or harm - this should include the opportunity to make decisions using scenarios that involve substance abuse, knife crime and conflict.
Look at stories and narratives around why young people may take risks. 
Explore warning signs that someone might need help. Know who to talk to and where to access support and help for any form of abuse (child, domestic, substance etc)
Look at the impact of alcohol on health linking to diet and unhealthy weight gain.

	Cre8tive Resources 
	LBS Y8 Cre8tive resources
2.Proud to be me
4.Self-esteem and the media
 5.The importance of happiness
6.What makes me angry

H&W Y8 Cre8tive resources
1.Health and wellbeing
2.What is mental health
7.Stress Management
	H&W Y8 Cre8tive resources 
3.Positive body image
6.Healthy eating and cholesterol 

RSE Y8 Cre8tive resources
6.Period and menstrual cycle*

KS3 Cre8tive Res NEW
The role of the GP and doctors
Antimicrobial resistance 
Menstrual and gynaecological health (female students) or What does it mean to be a man today? (Y7 RSE)
	H&W Y8 Cre8tive Resources
5.Types of bullying*

SSO Y8 Cre8tive Resources
4.Cyber bullying*
5.Online grooming
Child exploitation and online protection*
1 Avoiding gangs and criminal behaviour*

Y8 Cre8tive Res NEW KS3 Bullying or banter

SSO Y7 Cre8tive Resources
1 Avoiding gangs and criminal behaviour*

	CDE Y8 Cre8tive resources
1.Equality act*
2.LGBT what is it?
3.LGBT Rights across the world
4.Gender equality
5.Ableism and disability discrimination

Y8 Cre8tive res NEW
Respecting women
	RSE Y8 Cre8tive resources
1.Relationships and sex education
2.Being yourself and self-love
3.Healthy, respectful relationships
4.What is love?
7.Introduction to contraception*
8.Sexual orientation

	SSO Y8 Cre8tive resources
3.Substance misuse*
6.Alcohol safety*

H&W Y8 Cre8tive resources
6.Child abuse

SSO Y7 Creative resources
7.Knife crime and safety

KS3 Cre8tive res NEW
Illegal online behaviours*

Other safety lessons can be done here depending on setting need– e.g. county lines, dealing with conflict or bespoke planning around other aspects of safety

	Statutory links
	Mental wellbeing 1, 3,  4, 5, 6
Physical health and fitness 3
Online safety and awareness 8, 13
	Healthy eating 1, 2
Health protection and prevention 1, 3, 5, 8,
Developing bodies 3, 4
Basic First Aid 1
	Wellbeing online 3, 6 
Personal safety 3, 4, 5, 6
Online safety and awareness 1, 9, 10
	Families 1, 2
Respectful relationships 1, 2, 4, 5, 9
	Intimate and sexual relationships 1, 2, 3, 4, 5, 6*, 11
Respectful relationships 1, 8, 10
Being safe 1, 2
	Drugs, alcohol, tobacco and vaping 1, 3, 5
Personal safety 2, 3, 4
Being safe 3, 4, 5
Intimate and sexual relationships 10
Healthy Eating 3

	Outcomes
	Knowledge (H&W)
To understand that being angry can influence actions (revisit)
I know what being “stressed” means
Skills
I can recognise my triggers for feeling angry
I have some strategies to help me calm down when I feel angry (revisit)
I have some strategies to help me manage stress

Skills (LIWW)
I can talk about myself, what I am good at and what is important to me.
	Knowledge
I know why exercise is important for me
I know that it is important to look after my mental health
I know where to go for help with my mental health
I know what body image means (revisit)
I know what a balanced diet consists of 
I understand the menstrual cycle
I am aware of feminine hygiene products
I know about the role of the GP
I know what antibiotics are for
	Knowledge (Rsps)
I know about different forms of bullying
(including online)
Skills
I can seek support for myself or someone else about bullying 

Knowledge (LIWW)
I know what “exploitation” means
I know that some people online may seek to exploit me (link to grooming)
Skills
I can seek help when I am concerned about an online relationship or content online

	Knowledge (Rsps)
I know what the acronym LGBT means
I know about some LGBT role models
I know what the term misogyny means
Skills
I communicate respectfully about LGBT issues
I speak respectfully to others and can notice prejudiced or misogynistic language

Knowledge (LIWW)
I know what equality means
I know what disability means

	Knowledge (Rsps)
I know what healthy and unhealthy behaviour may look like in romantic relationship
To know what a sexual relationship is

Knowledge (H&W)
I know what love means in different forms
To know what “sexual orientation” means
I know what “contraception” means
I know some different types of contraception

	Knowledge
I know what addiction means
I know people I can go to for help if I am worried about mine or another’s safety
I know what is meant by risk
Skills
I can communicate when I am feeling unwell or am struggling with my wellbeing
I can recognise when something is dangerous


	PSHE assoc. programme of study links
	R1, H6, H7, H9, H1, H11, H12, L2
	H3, H4, H5 H6,H10, H11, H12, H13, H14, H16, H17, H18, H34
	R14, R23, R37, R38, R40, R44, R45, R46, R47
L20, L21, L24, L27
	R4, R5, R7, R8, R9, R38, R39, R40

	R1, R3, R4,R5
H35, H36
	H26, H27, H28, H29


	Cre8tive resources notes
Equality Act > this lesson could be condensed and included in other sessions – other lessons such as removing barriers and racism session (CDE sessions 6 and 7) could also be utilised here
Introduction to contraception> can be deferred or reduced depending on the maturity of students and whether it is felt they need this at this stage
Periods and the menstrual cycle > teach if a revisit is necessary.  All or part of the lesson can be taught to females only if this will enable open questioning. What does it mean to be a man today? RSE session in year 7 could be taught to males here in place or during Menstrual health lesson
Types of bullying/cyberbullying > these lessons are very similar so could be reduced to one session but both can be done if breadth is needed and teachers identify the need for these sessions with a class or cohort (e.g. if online bullying is an issue)
Child exploitation and online protection > Content could be added to include other elements of digital literacy and media resilience here (such as L22, L23 and L25)
Substance abuse > this lesson can be done if appropriate for class or cohort – could be done as an intervention if drug use is a concern – liaise with safeguarding lead if uncertain
Alcohol safety> this lesson can be done if appropriate for class or cohort – could be done as an intervention if binge drinking is a concern
Avoiding gangs and criminal behaviour > this could be taught earlier or later depending on context and considered risks to young people
Illegal online behaviours > this could also be taught in year 10 alongside other topics about managing online information if cohort immature or no contextual risk identified




	Year 9

	When students reach this stage, the planning organisation should be led by the needs of the students. Topics such as drugs, tobacco, online risks (such as grooming and radicalisation) are all important but the timing of these sessions as well as the depth necessary should be considered in relation to student needs – at group or even individual level. For example, if cannabis use is a problem facing students within the setting, more time and depth should be given to this area. It is important that safeguarding leads have an overview of the proposed PSHE teaching so that they can both steer and support the content needed to respond to contextual safeguarding needs of the young people. What are the prevalent risks our young people, in our locality and in our school are facing?
**Students may need some content from earlier in KS3 given in additional depth or to catch up content from this period



	Year 9
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	
	
	Relationships
	
	Relationships
	

	
	Health and Wellbeing
	
	
	Health and Wellbeing
	
	Health and Wellbeing

	
	
	Living in the wider world
	
	
	
	Living in the Wider World

	PSHE association SEND Framework topics

	Healthy lifestyles
Body image
Drugs, alcohol and tobacco 
Medicinal drugs

	The world I live in
Managing online information
	Changing and growing
Intimate relationships, consent and contraception

	Self-care support and safety
Feeling unwell
Emergency situations


	Changing and growing
Intimate relationships, consent and contraception 

	The world I live in
Managing finance
Preparing for adulthood
Healthy lifestyles
Mental Wellbeing

	Content
	Theme - Drugs
Build on previous content looking at different types of drugs (tailor to local context also). Explore the link between gangs, users and illegal drugs.
Look more widely at drug trade and link to current affairs and policies if students can manage this. 
Medical drug misuse.
Revisit self-esteem, mental health and the impact of media including social media content on self-image, body image and identity.
Explore why people do not necessarily respond in the same way to similar situations and that different people may express their feelings in many ways.
If appropriate can look at serious risks of viewing material online that promotes self-harm etc to deal with low self-esteem
	Theme – Extreme views
Explore why people may choose to commit an act of terrorism and look at forms of extremism. 
Revisit tolerance and treating others with kindness and respect, including the way we conduct ourselves online. 
Looking at how to determine whether sources of information are trustworthy and to critically evaluate content for bias/opinion
Light touch on online scams and fake websites linked to criminal behaviour. 
The physical and emotional damage done by FGM and virginity testing and the laws related to this. 
	Theme – Consent or control?
Look at how inequalities can affect the balance of power in relationships including sexual relationships.
Laws relating to domestic abuse inc. coercive behaviour and emotional abuse.  Assertive vs controlling. Looking at third party stories related to this and sexual harms including harassment and inappropriate language. That sexual violence is never acceptable and never fault of victim. Recognise when a relationship is unsafe.
Revisit & expand on consent in different scenarios. Emphasise consent cannot be assumed and can be withdrawn. Look at the creation of sexual imagery in this context. Teach laws for sexual images, forwarding images of YP under 18  even if image is of oneself. Learn about sextortion. Signpost help services.  
	Theme – Learning for life
Learning lifesaving skills, including CPR and what defibrillators are for and where they are located (inc. locally)
Learning about difficult subjects -conflict, divorce, managing grief and looking at prevention to support own health.
Introduction to the topic of ending relationships and feelings when a relationship ends – looking at conflict and kindness.
Some of these subjects may be triggering for some students. Teachers need to be aware of the profile of students in the class.
	Theme – Sex and STIs
Exploring sex and that choices made can impact positively and negatively on wellbeing. Learn about the prevalence of STIs and the importance of condom use – male and female (expand on content from year 8). Look at HIV and AIDS. Explore a range of contraception (use tangible resources). 
Know where to access free condoms (e.g. C-card) and how to use them. Know where to go to seek advice on both contraception and sexual health.
Revisit consent.
Could look at Gillick competence here in relation to seeking support for contraception etc
	Theme - Resilience
Explore strategies to build resilience. Looking at when things go wrong and how to cope and move forward.
Consider barriers in own life and how to overcome these.
Look at third party scenarios – where people have lived experience of overcoming barriers in a range of contexts.
Look at key concepts of assertiveness and motivation.
Looking at how social media can give unrealistic expectations of life (link to earlier work on this area regarding body image). 
Explore the link between social media and stress/poor mental health. 

	Cre8tive Resources 
	Y9 SSO Cre8tive Resources
1.What is a drug?*
5. Illegal drugs and party drugs*
6. War on drugs*

H&W Y9 Cre8tive Resources
1, Self-esteem*
6, Media and airbrushing*

	CDE Y9 Cre8tive Resources
2. Forms of extremism*
3.What is terrorism?*
4.War and conflict*

Y9 Cre8tive res NEW
Dangers of virginity testing*

Other risks could be taught here instead to reflect the needs of young people (see SSS3 accidents and risks)
	RSE Y9 Cre8tive resources
1.Sexual consent and the law
3.Relationships and partners*
4.Domestic abuse

Y9 Cre8tive res NEW
AI Sexual Imagery
Sextortion
AI Chat bots

	LBS Y9 Cre8tive Resources
3.First Aid*

RSE
Y8 Cre8tive resources
5.Dealing with conflict

H&W
6.Dealing with grief and loss*
7. Cancer prevention and healthy lifestyles*

	RSE Y9 Cre8tive resources
5.Why have sex?
6.Delaying sexual activity
1.What are STIs
3. Contraception explored
6.HIV and Aids (lesson 7 could also be done here looing at HIV and prejudice)


	1.From failure to success
2.Assertiveness
4.Saving and managing money
7.Social media and online stress

H2, H4, H9
Other lessons could be done this half term to respond to need or cover earlier elements in the KS3 table that have been missed)
Lessons on Taking care of the environment WILI3 could also be done here if

	Statutory links
	Drugs, alcohol, tobacco and vaping 1, 2, 3, 6
Mental  wellbeing 4,6, 7
Wellbeing online 2, 7
	Online safety and awareness 9, 10, 12, 14
Being safe 13
	Being safe 5, 6, 7, 8, 9, 10, 11, 16 
Intimate sexual relationships 3, 5, 11
Online safety and awareness 4, 5, 6, 15
	First Aid 2, 3
Families 6, 8
Health protection 4
Mental wellbeing 3
Respectful relationships 7
	Intimate sexual  relationships 2,3,4, 6,8, 9, 12
Health protection and prevention 9
	Mental Wellbeing 1, 6, 7
Wellbeing online 2, 7 (if appropriate or defer to KS4/5)
Online safety and awareness 3, 8

	Outcomes
	Skills
I have some strategies to help when I have low self-esteem
Knowledge
I know about some of the different types of drugs and their impact 
I know some drugs help me when I feel unwell but they must be prescribed by a medical professional
	Knowledge
I know that some people can hold extreme views and this can be dangerous
I know where to find reliable information and where to seek support if I am concerned about extremism
	Knowledge
I understand the characteristics of a healthy intimate relationship 
I know what consent means in terms of sexual behaviours
I know the characteristics of an abusive relationship
I know that AI can be used to manipulate images and media
	Knowledge
I know some ways to look after my own health
I know some first aid for different situations
I know what to do in an emergency, including where to go for help

	Knowledge
I know the things to consider before having a sexual relationship
I know the laws related to sexual activity
I know about STIs
I know where someone can go for help for their sexual health
	Knowledge
I know the basics of managing my finances (my budget, affordability, lending, saving see WILI5)
I know some steps I can take to be successful on my chosen path (relate to pupil own goals)


	PSHE assoc. prog of study links
	R20, H24, H25, H26, H27, H28

	H22, L23, L24, L25, L26, L27

	R10, R24, R25, R26, R27

	R22, H19, H21, H31,  H33
	R11, R12, R28, R31, R32, R33, R34
	


	Cre8tive resources notes
How self-esteem changes> do for breadth if revisit needed
Media and airbrushing > do for breadth if revisit needed or can be done for intervention 
What is a drug > This session is useful but other sessions on drugs here can be tailored to needs of cohort and contextual safeguarding. Add in some content on H23 around over the counter drugs and their safe use.  Cre8tuve resources are available on cannabis use or y8 SSO resources on county lines could be utilised if appropriate.
All CDE sessions > I have selected these sessions as an overview but the depth should be considered against the needs of the students. Sessions could be reduced to put key points in one session or expanded to include other sessions in this unit.
First Aid > other sessions will be needed here to support First Aid teaching in more depth such as Key Stage 3 First Aid Lesson Plans | St John Ambulance
Dealing with grief and loss > recommend that this session also includes dealing with grief linked to end of a relationship through separation and divorce, utilise the dealing with conflict resource to support in this area. New 25 guidance highlights teaching of ending of relationship
Cancer prevention and healthy lifestyles > recommend there is also some focus here on self-checking for lumps, moles etc 
Relationships and partners > more could be added around gender roles here to cover R11 and dealing with conflict lesson from RSE Yr8 could be taught to cover R16, R18 and R19 if it is felt that it is better placed here than in Spring 2. 
Dangers of virginity testing* > FGM (this is part of statutory RSE content) – depth of teaching should be considered based on pupil need, identified risks to pupils etc
	
Other lessons that could be taught in year 9 if need identified 
Sexting etc in KS4 can be brought forward
Violence, Knife crime in KS4 can be brought forward

Could be taught in more detail/response to need
Y9 RSE > Sexual harassment and stalking (now statutory from Sept 26)
Y9 CDE > antisemitism 
Y10 H&W > self-harm (could be through intervention 1-1)




External resources to support teaching at KS3 (where more may be required)
	Relationships
	Health and Wellbeing
	Living in the wider world

	Self-awareness
Personal strengths/Prejudice and discrimination
I can talk about my identity
I can respond to and talk about others with kindness
Resources for autistic teenagers
National Autistic Society young people talking about their identity
Videos about growing up feeling different including LGBTQIA 
Watch ‘All of us have a lot of differences’ – Robert’s Story Online | Vimeo On Demand on Vimeo (other videos listed beneath)
Watch Gender Equality– Charlotte’s Story – Year 7+ Online | Vimeo On Demand on Vimeo


	Safety
Feeling unwell
I know some first aid for different situations
I know what to do in an emergency, including where to go for help
Key Stage 3 First Aid Lesson Plans | St John Ambulance
Drugs, alcohol and tobacco 
I know about smoking, vaping and the associated risks 
Vaping – KS3 form time activities - School Zone | Vaping | Campaign Resource Centre

Changing and growing
Puberty
I know changes that happen to a girls’ and boys’ bodies during puberty
I understand the menstrual cycle
I am aware of feminine hygiene products
Menstrual Cycle - Phases and Features
Period products - Brook
Changing and growing
Intimate relationships, consent and contraception
Free RSE resources

Videos 
Shaving with a razor Shaving with a Razor (Text and Voice) - Penquis ADL Tools
Shaving with electric razor Shaving with an Electric Shaver (Text and Voice) - Penquis ADL Tools
Washing my face Washing Face (Text and Voice) - Penquis ADL Tools - YouTube
Lil-Lets "How to Insert a Non-Applicator Tampon" - YouTube

	The world I live in
Managing online information
Digital literacy supports including advice on specific games and platforms
Teaching resources - UK Safer Internet Centre
Help & advice | Childnet
Guide to family games to play together | Internet Matters
What is AI?
Artificial intelliegence staying safe for schools
Social Media 
Media Smart - TikTok Teens, Social Media and You




Coverage related to PSHE programme of study (see Appendix for code details)
The curriculum offer in this document are aligned to the aims of the PSHE association SEND framework. The PSHE association programme of study links are shown in the table above but it is important to note that not all elements of the PSHE association programme of study are covered. 
The following areas are not covered in the above table and should be considered in other curriculum areas if appropriate to the learners
R15 could be covered across many subject areas or in outdoor learning, SMSC or enterprise projects
R29, R30, R35, R36 Deferred to cover in KS4
H22 FGM there are lessons from Cre8tive resources on this and is part of statutory content – decide with safeguarding lead where appropriate to cover based on needs of learners – could defer to KS4, KS5
L11, L13 and L14 could be considered in careers curriculum at KS3, KS4 or KS5
L18, L19 only covered lightly, could be covered in more depth if appropriate possibly in careers curriculum



	KS4

	Year 10

	Year 10
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	
	Relationships
	Relationships
	
	Relationships
	

	
	Health and Wellbeing
	
	
	Health and Wellbeing
	
	Health and Wellbeing

	
	Living in wider world
	
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World
	Living in the Wider World

	PSHE association SEND Framework topics

	Healthy lifestyles
Mental health and wellbeing
The world I live in
Managing online information

	Self-care, support and safety
Public and private
Changing and growing
Healthy/Unhealthy relationship behaviours 
Intimate relationships, consent & contraception
	Changing and growing
The world I live in
Managing online information
Self-awareness
Prejudice and discrimination
	Self-care, support and safety
Keeping safe online
The world I live in
Managing online information
	Self-awareness
Managing pressure
Self-care, support and safety
Keeping safe online
The world I live in
Managing online information
	

	Content
	Theme – Mental health and mental illness
Revisit self-esteem and the link between screen time and wellbeing. 
Revisit the difference between normal feelings of being down and anxiety and depression as mental illnesses. 
Link to bi-directional relationship with alcohol and drugs.
Lessons on self-harm and suicide maybe appropriate here in conjunction with DSLS.
	Theme – Sex online and offline
Exploring healthy sexual relationships, building on prior learning of healthy sexual behaviours & consent. Touch on different relationship scenarios including LGBTQ
Making decisions related to sex and sexual behaviours. Laws related to sharing online and impacts.
Learning some sexual behaviours can be harmful & recognising when a relationship is harmful. How to report concerns about abuse or harmful online content and the vocabulary needed to do so. Explore how pornography can influence others and normalise unhealthy/ harmful sexual behaviours. Opportunities to discuss subcultures such as incels and impact of influencers.
Concept of Gillick competence.
	Theme – Mutual respect
Exploring the damaging consequences of fake news and understanding why critical thinking is important.
The difference between free speech and hate speech. Defining British values and our sense of identity. Understanding how multiculturalism and diversity play a big part in teaching us respect.
Looking at practices which are not acceptable and illegal in the UK – marrying under 18 and forced marriage.
Defining the terms honour and dishonour   Exploring honour-based violence and the different forms it can take and promoting the equality of women in our society.
	Theme – Advertising, algorithms and misinformation
Looking at how advertising and information is targeted to different audiences and demographics.
How information is generated, collected and shared online.
The risk of viewing harmful content online and how this can happen by accident – revisiting how to report this. Revisit what was taught earlier this year about pornography and content presenting a distorted picture or narrow viewpoint.
Look at rights, responsibilities.
Work on identifying when technology and social media is used for coercive, abusive or illegal behaviours and revisit where to seek support.
Exploring deepfakes and how to identify them as well as the laws, impact and consequences.
	Theme - Influence
Risks relating to online gambling content and the accumulation of debt. 
Understand the age-appropriateness of games/sites and why age ratings are needed. 
Build on prior learning about how social media can create an unrealistic picture and expand into how we can fall into the trap of needed validation online. Look at external pressures in relation to young people online and offline – looking at knives, pressure to join gangs, pressure to modify body or reach unhealthy goals with appearance – to look or act a certain way.
Touch on social media conflicts and where to go for help and advice.
	

	Cre8tive Resources 
	H&W Y10 Cre8tive resources
2. Screen time
3. Mental health illnesses
6. Promoting emotional health and wellbeing*
1. Child sexual abuse*

Content can be used here from 5. Self-Harm and 6. Suicide


	RSE Y10 Cre8tive resources
1. Pleasure and delaying sexual activity*
3. Sexting, nudes and dick pics
4. Online pornography*
6. Unhealthy relationships, sexual assault and rape
7. Sexualisation of the media

FGM lesson Y9 RSE (if not already taught) could be taught here
	RBV Y10 Cre8tive Resources
1, Critical thinking and fake news
2. Hate crime in the UK*
3. British values and identity*
4. Mutual respect and tolerance*

SSO Y10 Cre8tive Resources
1, Honour based violence*

	Resources
2. Targeted advertising and your data
4. Rights and responsibilities

SSO Y10 Cre8tive Resources
6. Keeping your data safe


KS4 Cre8tive Resources NEW
Deepfakes
Deepfakes and politics 

Y9 Illegal online behaviours could be used here
	SSO Y10 Cre8tive Resources
3. Online gaming and gambling
6. Social Media validation
7. Knife crime

LBS Y10 Cre8tive Resources
1, Insta and Tik tok generation

Y10 Cre8tive res NEW
Peer pressure and risk taking

SSO Y10 Cre8tive Resources
4.Cosmetic and aesthetic procedures*
	

	Statutory links
	Mental wellbeing 2, 3, 4, 9
Wellbeing online 1, 7
	Being safe 5, 6, 7, 8, 14, 15, 16
Online safety 5, 8, 11, 
Respectful relationships  8, 11, 12
Intimate and sexual relationships 3, 4, 5 
Health protection 9
	Families 5
Being safe 12
Wellbeing online 3, 5
Respectful relationships 2, 4
	Online safety and awareness 2, 6, 7, 10, 11, 12, 13 14, 
Wellbeing online 5, 6
	Online safety and awareness 2, 12, 13,
Mental wellbeing 8
Wellbeing online 2, 4, 5
	

	Outcomes

(outcomes shown here will be new but students may still be working on outcomes from prior learning in KS3 where content is being revisited and expanded)
	Knowledge (H&W)
I know some different types of mental illness
Skills
I can identify factors that may impact a person’s mental wellbeing

Knowledge (LIWW)
I know the impact social media can have on self-esteem
	Knowledge
I know the law around sharing of sexual images
to pornography
I know that pornography is not a representation of real life
I know that influencers may present a biased narrative or ideology

	Knowledge (Rsps)
I know about honour-based violence.
I know the characteristics of an abusive relationship (repeat from y9 in different context)

Knowledge (LIWW)
I know some methods to spot fake news
 I understand what is meant by British values

Skills
I can talk about British values
	Knowledge
I know that data from my online activity is stored.
I know that algorithms control information that is sent to me
I understand age ratings for media
Skills
I can keep my personal data safe

Knowledge (LIWW)
I know what the term deepfake means
I can analyse content for authenticity
Skills (LIWW)
I can recognise AI and sources of misinformation
	Knowledge (Rsps)
I know the risks on online gambling
I know the impact carrying a knife can have on myself and others.
I know what a social media influencer does and how online influences can impact my view and that of others.
Skills
I can recognise pressure from others (including online)



	Work experience may be undertaken in this term or other enterprise projects

Likely to cover L1-L6

Content on social media from Autumn 1 OR
Mental health in Autumn 1 could be moved here if appropriate and necessary for cohort/class.

	PSHE association programme of study links
	H3, H6, H7, H8, H9, H12, H17, H18
R35, R36, R37, R38, L24
	R2, R8, R19, R21, R22 (+ KS3 R29, R30) R28, R29, R30, R31, R32
	R33, R34, R40
L27, L28, L29

	L13, L14, L25, L26
	H25, L16, L17, R37, R38, L23, L26, L27, L28, L29

	


	Cre8tive resources
Promoting emotional health and wellbeing> other lessons in this y10 unit include self-harm and suicide - all contain relevant content which could be taught here if appropriate in consultation with safeguarding leads. Content can be used, reduced (or expanded) and adapted to meet the needs of the class and cohort or could be taught as an intervention. 
Child sexual abuse > likely to need adapting to be accessible and at right level if taught. If Y8 child abuse lesson not taught earlier this can be taught instead here. Should be taught by an adult who has established relationship with class and in consultation with safeguarding leads.
Pleasure and delaying sexual activity> very explicit content – especially in related video but could be very important. Only teach with confident teacher who has secure relationship with students. Includes masturbation content. Could be taught in gender groups (if appropriate to cohort needs/experiences). Proceed with caution or integrate some of content into other sessions.
Online pornography > incorporate lesson 5 (porn and it’s impact on society) or teach both if more breadth needed
Y10 CDE sessions (British values) > these sessions can be reduced or consolidated as required. There is a lot of information in these and other lessons in the unit so can be adapted with time and class maturity in mind. 
Honour based violence> the depth of this session can be altered depending on the cohort and the community. Y10 RSE lesson 2 on forced Marriage and Breast ironing could be added here or other contextual content. NB: Forced marriage is part of statutory RSE from 26





	Year 11

	Year 11
	Autumn 1

	Autumn 2

	Spring 1

	Spring 2

	Summer 1

	Summer 2


	Theme
	Relationships
	Relationships
	Relationships
	
	
	

	
	
	Health and Wellbeing
	Health and Wellbeing
	Health and Wellbeing
	
	

	
	Living in wider world
	
	
	Living in the Wider World
	
	

	PSHE association SEND Framework topics

	Self-awareness
Managing pressure
Self-care, support and safety
Keeping safe online
The world I live in
Managing online information 
	Changing and growing
Long term relationships and parenthood
Intimate relationships, consent and contraception
	Self-awareness
Managing pressure
Healthy lifestyles
Mental wellbeing
Changing and growing
Intimate relationships, consent and contraception
	Self-care, support and safety
Feeling unwell
The world I live in
Diversity, rights and responsibilities
	
	

	Content
	Theme – My life online
Revisit rights, responsibilities and conduct online.
Look at how we share and the implication of sharing information and images online.
Look at live streaming and risks/ consequences.
Define terms digital footprints and online reputation and understand how to complete an online audit of oneself.
Look at how social media can lead to escalations in conflict and at times bullying. 
Revisit influencers explore the impact they have on society   Coping strategies for social media wellness and improving self-esteem. Revisit peer pressure.
Signpost support for all.
	Theme- Long term relationships
Exploring what a healthy, stable relationship looks like and how these might contribute to wellbeing and their importance for bringing up children. Marriage and civil partnerships and the common law partnership myth.
The role of parents and the importance of a child’s early years.
Fertility and pregnancy health. Miscarriage can be touched on here (more depth if contextually suitable).
Revisit contraception and look at pregnancy and choices – abortion/adoption etc
Ending relationships - kindness and managing feelings for when relationships are over (include friendships)
	Theme – Under pressure
Explore circumstances when peer pressure becomes peer abuse. Look at scenarios and lived experiences if possible. 
Looking at sexuality, identity in the context of gender. Sharing third party stories about young people who are gender questioning to open safe space discussions, looking at pressure to conform and fit in. Include how stereotypes around sexual orientation and gender reassignment can cause damage and normalise non-consensual behaviours.
Work on human rights could be included here. 
Exploring alcohol abuse, drink spiking and the associated risks.  Consider who impacts our decisions about our own health and the choices we make. Consider how the use of alcohol and drugs might lead people to take risks in sexual behaviour.
Exams and stress focus to help prepare and support.
	Theme – Health and prevention
Recognising the early signs of serious illness including unexplained changes to the body.
Information and facts about the prevalence and characteristics of serious health conditions. 
Revisit medicines and antibiotics. 
How to take care of own health including self-examination and importance of screening. 
Revisit facts about vaccinations and immunisations. Revisit healthy choices and the serious harms of tobacco/alcohol. 
Looking after personal safety when out and about and in public spaces.

 
	
	

	Cre8tive Resources 
	SSO Y11 Cre8tive resources
1.Virtual reality and online streaming
2. Online reputation
3. Group chats and anti-bullying

LBS Y11 Cre8tive resources
4, Social media vs real life


	RSE Y11 Cre8tive resources
7. Respect, love and relationships 

LBS Y10 Cre8tive resources
3.What is marriage? Or 
Y10 Cre8tive res NEW
Marriage and civil partnerships

RSE Y11 Cre8tive resources
4.Importance of sexual health
5/6/ Revisiting STIs/ Contraception*

H&W Y11 Cre8tive resources
2. Teenage pregnancy choices*
4. Parenthood for teenagers*

Y11 Cre8tive res NEW
Ending relationships 
	RSE Y11 Cre8tive resources
1.Peer on peer abuse

Additional resources for 
R5, R6 could be provided including gender identity and gender expression

RBV Y11 Cre8tive resources
6.What are human rights

RSE Y11 Cre8tive resources
3.Alcohol, parties and bad choices*

LBS Y11 Cre8tive resources
3 Exam stress and anxiety*

Would be useful to include content on sleep, rest, exercise also here (H11)

	H&W Y11 Cre8tive resources
1.Organ and blood donation
4. Testicular and prostate cancer*
5.Breast cancer, cervical cancer and screening*

KS4 Cre8tive res NEW
Healthcare system

Y10 Cre8tive res NEW
The role of the pharmacist

Y11 Cre8tive res NEW
Personal safety


Vaccination and immunisation should be looked at again here (building on primary content)
	

	Statutory links
	Online safety and awareness 3, 9, 10, 12, 13
Respectful relationships
Wellbeing online 2, 3
Personal safety 2
	Families 2, 4,  6, 7, 8
Respectful relations 1,7
Health protection and prevention 7
Intimate relationships 7, 9
	Respectful relationships 8, 10
Intimate and sexual relationships 10, 11
Being safe 1, 2
Personal safety 2
	Being safe 4
Health protection and prevention 4, 5, 8
Personal safety 1, 3 
Physical health and fitness 2, 4
	
	

	Outcomes

(outcomes shown here will be new but students may still be working on outcomes from prior learning in KS3 where content is being revisited and expanded)
	Knowledge
I know some of the positives and risks associated with AI 
I know what online reputation means and how this could impact myself and others
	Knowledge 
I know what marriage and civil partnership means
I know some information about pregnancy
I know about reproductive health
I know what “fertility” means

	Knowledge (Rsps)
I understand the diversity in sexual attraction
Skills
I can be respectful of differences in others’ identities and expression
I can talk about equality and the equality act
I know what “human rights” means

Knowledge (H&W)
I understand what stress is (link to exams where relevant or transition)
Skills
I have some strategies to reduce stress
	Knowledge
I know the signs and symptoms of some common cancers and where to seek help
Skills
I can conduct a self- examination


	The Summer term has been left blank, recognising that young people accessing a formal curriculum are likely to be preparing for exams at this point in year 11.

PSHE could be delivered to support mental wellbeing at this time – drawing on ways to manage stress, workload and anxiety around transitions.* 
Previous lessons can be drawn on or practical sessions to include mindfulness or yoga.

There could also be a greater focus on careers education to support students with their next steps.

	PSHE association programme of study links
	H2,H3, L22, L24, L25
	R1, R3, R4, R9, R10, R14, R23, R24, R25, H26, H27, H28, H30, H32, H33

	(KS3 R42-R45) R17, R19, H22
H8, H11, H20, R1, R4 R15,R18, R20,


	H15, H16

	
	


	Cre8tive resources
Teenage pregnancy choices > Y11 Abortion lesson could be added here or information disseminated into one session (R27) Some of this content could be taught in KS5 depending on contextual safeguarding, risk and emotional maturity in conjunction with DSLs lesson 3 on Abortion laws, morals and ethics could also be included or some key content added to other sessions
Exam stress and anxiety > this lesson could be adapted to be more about stress and transition generally if more appropriate – screen addiction and studying lesson could also be utilised in the summer term
Drugs related sessions > Cre8tive have additional resources on party drugs and legal highs if this is suited to the cohort. They could be taught here of over the term whilst students may feel additional exam pressures suitable lessons in SSO are New psychoactive substances and festivals and nitrous oxide (date rape is covered here)
Cancer lessons > these could be put together as one session, based on group needs
Drugs related sessions > Cre8tive have additional resources on party drugs and legal highs




External resources to support teaching at KS4
	Relationships
	Health and Wellbeing
	Living in the wider world

	Self-awareness
Managing pressure
I know what a social media influencer does and how online influences can impact my view and that of others.
I can recognise pressure from others (including online)
There are some free video resources around peer pressure and social media (video based) from The Talk here
Free Resources | The Talk
Watch Social Pressure– Eva’s Story – Year 9+ Online | Vimeo On Demand on Vimeo
Other videos available from diversity role models

The world I live in
Diversity, rights and responsibilities
Self-awareness
Prejudice and discrimination
Watch Diversity In Faith Communities – Nayem’s Story – Year 9+ Online | Vimeo On Demand on Vimeo
Other videos available from diversity role models
	Healthy lifestyles
Mental wellbeing
I understand what stress is 
I have some strategies to reduce stress
Lessons supported by NHS every mind matters can be found here – including managing exam stress,
School Zone | Campaigns | Campaign Resource Centre
Exam stress ideas for tutors
Teaching Resources: tackling exam stress | British Red Cross

Supporting those who self-harm How to support someone who is self-harming - Samaritans

Changing and growing
Intimate relationships, consent and contraception
Free RSE resources from Brook
	Free resources from SWGfL are downloadable here
Artificial Intelligence and Online Safety | SWGfL




	Help and advice - signposting

	Signposting students to services, during sessions and outside of sessions is an important part of PSHE. This can be done using posters, regular verbal or visual reminders or even compiling a student help handbook with brief details of services available (including local services).

It is important to cover where a young person can go to seek further help and advice with an issue, whether related to health, relationships, finance or online support. 
Relationships
See points R6 (sexuality) R7&R17 (support with relationships) R13 (support when a relationship ends) R16 (stalking and harassment) R24&H33 (pregnancy and abortion) R32(domestic abuse) 
Health
H10 (mental health and wellbeing) H13 &H14 (all aspects of physical and/or mental health) H21 (drugs and tobacco) H23 (risky situations and emergencies) H25 (gambling) H28 (sexual health services) 
Wider world 
L6 (choices and pathways) L19 (financial decision making and consumer rights)

	www.cybermentors.org.uk A social networking place where you can find out about bullying and what you can do about it and also talk to mentors your own age
www.need2know.co.uk/beatbullying/ Helpful articles on how to deal with issues around bullying
Sexual Health Clinic Near Me - Brook & NHS Services Brooks find a service can be useful for any region
Best contraception for me: Quiz Brooks free tool to explore contraception choices
How to get free condoms From Brook – gives advice for different areas in UK, includes C Card scheme information 
Rape Crisis England & Wales 
Samaritans | Every life lost to suicide is a tragedy | Here to listen Free phone line 116 123
Suicide Prevention Charity | Campaign Against Living Miserably (CALM) 
Abortion Talk | Fight abortion stigma
NHS services - NHS




Coverage related to PSHE programme of study
The curriculum offer in this document are aligned to the aims of the PSHE association SEND framework. The PSHE association programme of study links are shown in the table above but it is important to note that not all elements of the PSHE association programme of study are covered. 
The following areas are not covered in the above table and should be considered in other curriculum areas if appropriate to the learners
R11-R12 emotions in terms of relationships are not explored in any depth though are touched on in unhealthy relationships teaching – more could be added to these sessions (RSE Y10 and Y11 Autumn term 2)
R26 Could be covered alongside parenthood aspects or deferred to KS5
H1 Not covered explicitly in sessions in KS4 but should be part of general school ethos in OFG settings
H4 This could be added into lessons in Y10 Autumn 1
H31 This could be added into lessons on parenthood or deferred to KS5 if considered appropriate Y11>RSE>Fertility and what impacts it
L1- L12 These aspects could be covered in a careers/futures curriculum.
L15, L18, L20, L21 Linked to financial education could be covered in careers education in KS5
L22, L23 Linked to use of media and digital resilience could be added to online safety teaching or covered at KS5 if appropriate


Post 16 Curriculum, suggested overview
	
	Relationships 
	Health and Well-being 
	Wider World

	Year 12
	Safety
Consent
Assertive communication
Positive relationships and recognising abuse
Strategies for managing dangerous situations/relationships (including online) 
Discrimination
	Managing Risk
Safer sex
Drugs and alcohol misuse
Gang exploitation
First aid

	Living Independently
How Britain works (local and national)
The media and it’s influence
Social Media
Being a good citizen
Community contribution
Travel

	Knowledge
Content of sessions
	Students will be able to:
· Recognise what consent means and understand the consequence of not seeking consent
· Recognise factors that can impair ability to give consent
· Recognise unhealthy relationships (including online)
· Explore ways to support themselves and others who find themselves in difficult situations
· Explain ways to report sexual abuse and assault 
· Recognise harmful online relationships, know how to block users and content and how to report
· Know how to manage safety in new relationships
· Develop strategies to manage conflict, recognise difficult situations, defuse and exit

Some students will be able to:
· Recognise prejudice and discrimination
· Recognise gaslighting and coercive control as unhealthy behaviours

	Students will be able to:
· Recognise extreme views and know how to report it 
· Know how to keep themselves safe from STIs and unplanned pregnancy
· Take responsibility for own health including self-examination
· Understand the associated risks of drugs and alcohol
· Explain the dangers of spiking drinks and understand some measures to keep myself safe
· Know how to perform basic first aid and how to summon the emergency services
· Know how to de-escalate and exit aggressive situations or conflict

Some students will be able to:

· Recognise propaganda in all forms including online
· Understand the different types of contraception and choices available
· Recognise extremism and how to seek help for oneself and others
· Know what to do if someone has a seizure, faints or head injury
· Develop the social and emotional skills that increase their personal safety from involvement in conflict and violence and actively avoid putting themselves at risk.

	Students will be able to:
· Learn how to safely travel locally
· Recognise the influences and bias of the media
· Develop a plan for responsible and safe social media use and manage own privacy settings
· Consider different options beyond school including training and apprenticeships
· Recognise fake news and harmful online content
· Understand AI and some of the pros and cons 

Some students will be able to:

· Recognise ways to support human rights at school and in our community
· Learn how to safely travel around UK or wider
· Explore own values and biases 
· Recognise protected characteristics and privileges based on wealth, gender, race and culture
· Evaluate the impact of online interactions including advertising and personalised algorithms and how to 
effectively manage this.
· Recognise appearance vs reality on social media and notice authentic vs airbrushed or AI generated images and media.


	
	Relationships
	Health and Wellbeing
	Wider world

	Year 13
	Intimacy
Personal values
Contraception
Sexual health 
Intimacy 
Fertility and pregnancy
Dating and intimate relationships
	Mind and Body
Body image
Healthy coping strategies
Managing change
Managing stress
	Financial Choices
Managing money
Mortgages and rent
Debt, saving and budgeting
Influences on financial choices
What do our taxes do?
Gambling


	Knowledge
Content of sessions
	Students will be able to:
· Articulate their relationship values
· Know how to cope with the ending of a relationship (or friendship)
· Explore first date safety or online dating and safety
· Be empowered to have discussions about contraception with a partner
· Understand what stealthing means and the risk it poses
· Know about the risks of STIs and how to seek help
· Understand how to seek help in the situation of an unplanned pregnancy 

Some students will be able to:

· Understand what makes healthy, pleasurable relationships and explore different levels of intimacy

	Students will be able to:
· To understand how body image can impact your self-esteem 
· Make informed choices about medications and immunisations
· Have open and honest conversations about mental health
· Know where to go to seek help for mental health
· Strategies to manage stress and anxiety
· Strategies to support wellbeing linked to diet, exercise and sleep

Some students will be able to:

· To understand the societal pressure to conform to societal expectations
· To explore how to reframe our views of body image 
· Recognise how hormonal changes can impact mood
· Critically evaluate which activities and choices are going to have a positive impact on their physical and mental health. 


	Students will be able to:
· Budget for food and necessary expenses
· Explain the potential impact of my future financial decisions, e.g. saving money, borrowing with interest, gambling, etc.
· Know how to source reputable and trustworthy sources of information.

Some students will be able to:

· Recognise financial risk in relation to different products and understand factors that may influence decision making. 




Post 16 curriculum skills assessment 
	Relationships
	Health and Wellbeing
	Living in the wider world

	I can communicate successfully with others’ and demonstrate discernment when assessing others’ arguments (both in person and online). This includes reciprocation, respectful dialogue, etc.

I can demonstrate a comprehensive understanding of the concept of consent, capacity to consent, readiness for intimacy and the legal and moral responsibility on the seeker of consent to ensure consent has been given in all relevant contexts.

I can assess unhealthy or negative behaviours and confidently demonstrate how to challenge them independently or with support.

I can identify how to sensitively, safely and appropriately respond to negative behaviours including bullying, abuse, discrimination, violence or online encounters.

I can analyse a range of conflict resolution strategies and describe appropriate strategies for a range of different contexts.

I can evaluate strategies to manage changing relationships, loss and bereavement, demonstrate how to support others and evaluate sources of support.


	I can demonstrate how to evaluate the safety of my choices, including managing pressure and influence affecting such decisions.

I can demonstrate that I can independently meet my own hygiene and physical needs E.g. showering regularly, using period products, checking my body for physical health etc. 

I can articulate emotional wellbeing, mental health and ill health and identify sources of support. 

I can confidently identify my own feelings and use a range of strategies to manage these in a safe way E.g. talking to a trusted adult, using a range of strategies, journalling, etc.

I can confidently negotiate my needs and wants in a calm and measured way.

I can confidently explain the impact of the media and social media influence on lifestyle choices and mental wellbeing and can suggest strategies to manage this.
	I can promote and follow the rules in a range of settings including my school/college.

I can demonstrate that I am an active citizen of my local, national and international communities and understand my rights and responsibilities. E.g. my school community, my country, etc.

I can demonstrate that I am consistently respectful of others, especially those who are different to me.

I can demonstrate that I consistently and actively promote inclusion amongst my peers and the wider community. 

I can demonstrate how to budget effectively

I can assess financial risk in relation to different choices and can assess and manage influences on financial decisions.

I can evaluate the impact of online interactions including advertising and personalised algorithms and how to effectively manage this.

I can assess different types of online behaviour and evaluate digital media sources in an increasingly mature manner

I can critically examine online material and media and recognise when something is biased, untrustworthy or harmful






References:
Autism Education trust, Brook, Cre8tive resources, Delivery of RSHP (Scotland), Diversity role models, Education for a connected world (Government document 2020), Equals Informal and Semi Formal curriculum guidance, Equals RSE guidance, EYFS statutory framework 2024, Intensive interaction, Jigsaw overview , Kapow Primary, Norfolk RSE Toolkit, NSPCC Talk relationships, OFG AAD, OFG TIP, Ofsted framework, Paul Bray – providing relationships and sex education for special learners, Pride Outside, PSHE association, PSHE association programme of study KS1-KS5, PSHE association SEND framework, Statutory government guidance for RSE (England) 2020, Statutory government guidance for RSE (England) 2025, SEND code of practice 2-5, Sex education framework, What Is a Social Story? - Carol Gray - Social Stories, 1 decision













APPENDIX 1
Outcomes tables for individual monitoring and assessment
	Primary Phase

	Relationships
Self-awareness

	Me and my class/school/community
 (Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know who is in my class.
	
	
	
	

	I know who can help me in the classroom.
	
	
	
	

	I know there are classroom rules. 
	
	
	
	

	I know my words and actions make a difference to the class.
	
	
	
	

	I know that people have similarities and differences.
	
	
	
	

	I know that people have similarities and differences.
	
	
	
	

	I understand who is in my school community, the roles they play and how I fit in. 
	
	
	
	

	I am starting to understand how democracy works through the school council/in this setting.
	
	
	
	

	I understand my rights and responsibilities as a member of my school.
	
	
	
	

	I am beginning to understand my rights and responsibilities in the wider community.
	
	
	
	

	I am learning about what autism means (and other neurodiversity as appropriate in context/school).
	
	
	
	

	Me and my class/school/community
 (Skills)

	I can identify what is going well at school.
	
	
	
	

	I can talk about my hopes for the year/further ahead.
	
	
	
	

	I can tell you about my skills.
	
	
	
	

	I can tell you about the skills of others.
	
	
	
	

	I can wait for my turn/share.
	
	
	
	

	I can make a choice.
	
	
	
	

	I can be courteous.
	
	
	
	

	I can ask for help when I need it (could be via visuals or gestures).
	
	
	
	

	I can respectfully disagree
	
	
	
	

	Me and my family
(Knowledge
	Covered (dates)
	Emerging
	Developing
	Secure

	I know who is in my family.
	
	
	
	

	I understand that families are different.
	
	
	
	

	I know that there are different types of relationships.
	
	
	
	

	I understand that they may be different people in our families (wider family such as aunties and cousins).
	
	
	
	

	Me and my family
(Skills)

	I can talk about people who help me or inspire me (heroes).
	
	
	
	

	Me and my friends
(Knowledge)
	Covered (dates)
	Emerging
	Developing 
	Secure

	I know what the word friend means.
	
	
	
	

	I know how friends can be similar to and different from me.
	
	
	
	

	I know it is not ok to be unkind to someone who seems different from me.
	
	
	
	

	I understand that my actions can affect other people.  
I know what personal space means.
	
	
	
	

	I know that I need to seek permission/consent (to touch, for a hug etc)
	
	
	
	

	I am learning about peer pressure and what this means.
	
	
	
	

	Me and my friends
(Skills)

	I can play with a peer. 
	
	
	
	

	I can do a task with a peer.
	
	
	
	

	I can work in a small group.
	
	
	
	

	I can talk about being fair.
	
	
	
	

	I can recognise hurtful behaviour.
	
	
	
	

	I recognise that relationships may change over time and my friends may change.
	
	
	
	

	I can compliment others on their skills and achievements
	
	
	
	

	I can recognise unkind behaviours and seek support.
	
	
	
	



	Relationships
Self-care, support and safety

	My safety with others
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know about different types of bullying. 
	
	
	
	

	I know where to go for help if I am bullied
	
	
	
	

	I know what trust means.
	
	
	
	

	My safety with others
(Skills)

	I am learning to manage conflict.
	
	
	
	

	I am aware of my own self-image
	
	
	
	

	I can identify safe adults and those who can help me if I become hurt or unwell.
	
	
	
	

	I can identify safe adults and talk to them about things that I am worried about.
	
	
	
	

	

	My safety online (basic)
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know the rules for using devices in the classroom.
	
	
	
	

	I know who can help me in school or at home when I am online.
	
	
	
	

	I know that people can be hurtful or unkind online and that this is not ok. 
	
	
	
	

	I know about unsafe relationships offline and online.
	
	
	
	

	I know how to report online threats/harmful content.
	
	
	
	

	My safety online (basic)
(Skills)

	I can seek help for online content/interactions that worry me.
	
	
	
	







	Primary Phase

	Health and Wellbeing
Managing feelings

	NB: Explicit SEL teaching is recommended but these outcomes are additional to statutory guidance which requires pupils recognise that it is normal to feel a range of emotions and to have associated vocabulary and learn to judge whether a reaction is proportionate and appropriate.
	Covered (dates)
	Emerging
	Developing
	Secure

	Understanding feelings
(Knowledge)
	
	
	
	

	I know what makes me happy.
I know what makes me sad.
	
	
	
	

	I know what I like.
	
	
	
	

	I know what I dislike.
	
	
	
	

	I know what it means to be angry.
	
	
	
	

	I know what it means to feel scared.
	
	
	
	

	I know what it means to feel worried.
	
	
	
	

	I understand what it means to feel frustrated.
	
	
	
	

	I understand what calm is and how it feels.
	
	
	
	

	I know what it means to feel relaxed. 
	
	
	
	

	I know what it means to feel tired.
	
	
	
	

	I know what it means to feel hopeful.
	
	
	
	

	I know what it means to feel disappointed
	
	
	
	

	I know what jealousy means. 
	
	
	
	

	I know what loneliness means.
	
	
	
	

	I know that I can sometimes feel a combination of feelings such as scared, excited and confused at the same time.
	
	
	
	

	I know that it is normal to feel many different feelings when thinking about something new/the future.
	
	
	
	

	Understanding feelings
(Skills)

	I can talk about activities I enjoy
	
	
	
	

	I can talk about activities I find difficult
	
	
	
	

	I can talk about activities I find easy
	
	
	
	

	Coping with uncomfortable feelings
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know that things don’t always go the way I want them to.
	
	
	
	

	I know that it is important to talk about my feelings.
	
	
	
	

	I know crying is a normal action when a person is upset.

	
	
	
	

	Coping with uncomfortable feelings
(Skills)

	I am starting to recognise when my behaviour is not ok.
	
	
	
	

	I am starting to develop some strategies to manage when I feel uncomfortable feelings (angry, frustrated, tired, etc)
	
	
	
	

	I can identify strategies to cope when I find something challenging or frustrating.
	
	
	
	

	I can talk about strategies that help me when things go wrong.
	
	
	
	

	I can I identify strategies to cope if I feel jealous.
	
	
	
	

	I can I identify strategies to cope if I feel lonely
	
	
	
	

	Health and Wellbeing
Self-care, support and safety

	Safety (offline)
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know there are rules to keep me safe outside like near roads or near water.
	
	
	
	

	Safety (offline)
(Skills)

	I can be safe outside
	
	
	
	

	I can protect myself against the sun.
	
	
	
	

	I can be safe near a road.
	
	
	
	

	I can be safe near water.
	
	
	
	

	Health and Wellbeing
Changing and Growing

	My body
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know the names of some body parts.
	
	
	
	

	I know which parts of my body are private.
	
	
	
	

	I understand boundaries for physical touch
	
	
	
	

	I am learning about interoception and how my body reacts to uncomfortable feelings like anger, fear and frustration.
	
	
	
	

	My body
(Skills)

	I can name the parts of my body.
	
	
	
	

	I can talk about my body and about which parts of my body are private.

	
	
	
	

	I can talk about my body on the outside and also what happens on the inside
	
	
	
	

	Changing bodies
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I am learning about how male and female bodies change as we grow older.
	
	
	
	

	I know about menstruation.(girls).
	
	
	
	

	I understand that puberty is a natural process that happens to everybody & that it will be OK for me.
	
	
	
	

	I know that body image can impact a person’s mental health.
	
	
	
	

	I understand the importance of looking after myself physically and emotionally.
	
	
	
	

	Changing bodies
(Skills)

	I can notice changes that have happened since I was a baby.
	
	
	
	

	I can identify some of the changes that will happen to male and female bodies at puberty.
	
	
	
	

	I can express how I feel about the changes that will happen to me during puberty.
	
	
	
	

	I can talk about who I am on the outside and the inside. (feelings, values, gender identity if appropriate)
	
	
	
	

	Health and Wellbeing
Healthy Lifestyles

	Keeping healthy
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know good food helps me grown and stay healthy
	
	
	
	

	I know going outside is good for my wellbeing.
	
	
	
	

	I know some ways to keep myself healthy. 
	
	
	
	

	I know that some things I eat or drink are unhealthy
	
	
	
	

	I know that sleeping and relaxing helps me to stay well and healthy
	
	
	
	

	I am beginning to learn about the dangers of tobacco.
	
	
	
	

	I know things I can do to help me feel well, like sleep and exercise. (Balance of too much screen time if applicable).
	
	
	
	

	I know about healthy habits.
	
	
	
	

	I know what a balanced diet means.
	
	
	
	

	I know what mental health means.
I know that it is important to look after my mental health and wellbeing and seek help if I need to.
	
	
	
	

	I know how/where to seek help in an emergency. 
	
	
	
	

	Keeping healthy
(Skills)

	I can try different foods
	
	
	
	

	I can make some healthy choices.
	
	
	
	

	Health and hygiene
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know about medicines and how they can help me.
	
	
	
	

	I know that medicines and household products could be unsafe if not used properly.
	
	
	
	

	I know that germs cause disease/ illness.
	
	
	
	

	I know what hygiene means.
	
	
	
	

	I know why it is important to look after my teeth. 
	
	
	
	

	I know about vaccinations/immunisations and how these can keep me healthy.
	
	
	
	

	I know about different types of drugs and some of the risks.
	
	
	
	

	I know the effects drug use can have on the body particularly the liver and heart.
	
	
	
	

	Health and hygiene
(Skills)

	I can wash my hands.
	
	
	
	

	I can keep myself clean.
	
	
	
	

	I can clean my teeth. 
	
	
	
	

	I can manage my own sanitary routine (girls as appropriate)
	
	
	
	



















	Primary Phase

	Living in the Wider World
The world I live in

	Community and others
 (Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know some people who help me outside of the classroom. E.g. Doctors, dentists, fire service
	
	
	
	

	I am starting to understand that people are different.
	
	
	
	

	I know that it is ok to be different to others and still be friends with them.
	
	
	
	

	I recognise that people are different and I may feel envious or jealous of others at times.
	
	
	
	

	I know it is important to be kind (including online).
	
	
	
	

	I know that there are laws in this country that I have to follow.
	
	
	
	

	I am starting to understand what democracy is.
	
	
	
	

	I am starting to learn about issues affecting my community and my country (e.g. plastic pollution, climate change)
	
	
	
	

	I know about some different cultures.
	
	
	
	

	I am learning what racism means.
	
	
	
	

	I know that there are laws about unkind behaviour towards others because of their gender, race, culture or disability.
	
	
	
	

	Community and others
 (Skills)

	I can take care of my classroom.
	
	
	
	

	I can take care of my outdoor area.
	
	
	
	

	I enjoy visiting my local environment (e.g. park, woods)
	
	
	
	

	I can take care of my local environment (e.g. litter picking)
	
	
	
	

	I show respect to people from cultures that are different to my own.
	
	
	
	

	Money, careers and my future.
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know what money is.
	
	
	
	

	I know when I might use money.
	
	
	
	

	I know there are different jobs
	
	
	
	

	I have learned from visitors who talk about the jobs they do.
	
	
	
	

	I understand that I will need money to help me achieve some of my dreams.
	
	
	
	

	I know about a range of jobs carried out by people and what they involve.
	
	
	
	

	I understand the skills people need to do different jobs.
	
	
	
	

	I know what skills I need for my own future.
	
	
	
	

	Money, careers and my future.
(Skills)

	I have visited a shop and paid for something.
	
	
	
	

	I can talk about some jobs that interest me.
	
	
	
	

	I can talk about jobs that I may like to do in the future.
	
	
	
	

	I am starting to talk about my future.
	
	
	
	

	Living in the Wider World
Self-care, support and safety 

	Self-care and safety (digital world)
 (Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know some rules for keeping myself safe online.
	
	
	
	

	I know what personal information means. 
	
	
	
	

	I know how to keep my personal information safe.
	
	
	
	

	I know what to do if I see something online that makes me feel worried or scared.
	
	
	
	

	I know that things I post online can be shared and stored.
	
	
	
	

	I recognise that people may not always be truthful online and that not everything I see or watch is true.
	
	
	
	

	I understand there are rights and responsibilities in an online community or social network. 
	
	
	
	

	I know there are rights and responsibilities when playing a game online.
	
	
	
	

	I know how to block users online.
	
	
	
	

	I know how to report online content that upsets me.
	
	
	
	

	I am aware that body image can be affected by what we see online.
	
	
	
	

	I know that images we see online can be manipulated.
	
	
	
	

	Self-care and safety (real world)
 (Knowledge)

	I know what to do in an emergency.
	
	
	
	

	I know what consent means in basic terms (asking for and gaining permission before acting).
	
	
	
	

	I understand that some people can be exploited and made to do things that are against the law. 
	
	
	
	

	I know why some people join gangs and the risks this involves.
	
	
	
	

	I know that I am responsible for my own choices.
	
	
	
	

	I know where to seek help for mine or another’s safety.
	
	
	
	

	Self-care and safety (real world)
 (Skills)

	I can talk about the police, hospital and fire service and what they do.
	
	
	
	

	I can ask for help in a shop/café or similar. 
	
	
	
	
















	Secondary Phase

	Relationships
Self-awareness

	My identity
 (Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know what identity means
	
	
	
	

	I know there are different aspects that make up identity
	
	
	
	

	I know what a stereotype is
	
	
	
	

	know what LGBTQ means
	
	
	
	

	I know about some LGBTQ role models
	
	
	
	

	My identity
(Skills)
	 
	
	

	I can talk about my identity
	
	
	
	

	I can respond to and talk about others with kindness
	
	
	
	

	I communicate respectfully about LGBT issues
	
	
	
	

	Relationships
Self-care, support and safety

	My safety online
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know many of the risks associated with being online.
I know the risks of gaming
	
	
	
	

	I know what winning and losing means in relation to gambling
	
	
	
	

	I know the risks of online gambling
	
	
	
	

	I know what an “online relationship” means
	
	
	
	

	I know about online bullying (cyberbullying)
	
	
	
	

	My safety online
(Skills)

	I can take steps to reduce online risks.
	
	
	
	

	I can seek help with worries about online content, communication or gaming.
	
	
	
	

	I can report online concerns.
	
	
	
	

	I can seek support for myself or someone else about bullying (inc. online)
	
	
	
	

	Relationships
Changing and growing

	My friendships 
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know what consent is
	
	
	
	

	I understand personal space and its importance 
	
	
	
	

	I know what friendship is
	
	
	
	

	I know about online relationships, benefits and risks
	
	
	
	

	I know what bullying means
	
	
	
	

	I understand what peer pressure means and the impact it could have
	
	
	
	

	My friendships 
(Skills)

	I can respect the personal space of others
	
	
	
	

	I can respond to others with respect
	
	
	
	

	I can recognise unhealthy behaviour in a friendship
	
	
	
	

	I can seek help if I am worried about an unhealthy relationship 
	
	
	
	

	My romantic and intimate relationships
(Knowledge)
	Covered (dates)
	Emerging
	Developing 
	Secure

	I know what healthy and unhealthy behaviour may look like in romantic relationship
	
	
	
	

	I know what a sexual relationship is
	
	
	
	

	I know that intimacy and sex is my choice
	
	
	
	

	I understand the characteristics of a healthy intimate relationship 
	
	
	
	

	I know what consent means in terms of both sex and sexual behaviours
	
	
	
	

	I understand that consent is required in other contexts, including online – such as sharing of images
	
	
	
	

	I know the law around sharing of sexual images
	
	
	
	

	I know the characteristics of an abusive relationship
	
	
	
	

	I know the things to consider before having a sexual relationship
	
	
	
	

	I know the laws related to sexual activity
	
	
	
	

	I know about STIs
	
	
	
	

	I know where someone can go for help for their sexual health
	
	
	
	

	I know the laws related to pornography
	
	
	
	

	I know that pornography and other online content often presents a distorted picture of sex
	
	
	
	

	I know what marriage and civil partnership means
	
	
	
	

	I know some factual information about pregnancy
	
	
	
	

	I know about reproductive health
	
	
	
	

	I know what “fertility” means
	
	
	
	

	I know about contraception
	
	
	
	

	I know about the equality act
	
	
	
	

	I understand the diversity in sexual attraction
	
	
	
	

	My romantic and intimate relationships
(Skills)

	I can say no assertively
	
	
	
	

	I can be respectful of differences in others’ identities and expression
	
	
	
	

	I know what “misogyny” means and reflect this in the way I treat others
	
	
	
	











	Secondary Phase

	Health and Wellbeing
Managing feelings

	NB: Explicit SEL teaching is recommended but these outcomes are additional to statutory guidance which requires pupils recognise that it is normal to feel a range of emotions and to have associated vocabulary and learn to judge whether a reaction is proportionate and appropriate.
	Covered (dates)
	Emerging
	Developing
	Secure

	Understanding feelings
(Knowledge)
	
	
	
	

	I know there are a range of emotions
	
	
	
	

	I know that emotions can sometimes feel overwhelming
	
	
	
	

	I know what being “stressed” means
	
	
	
	

	Understanding feelings
(Skills)

	I can use strategies to cope with overwhelm (strong feelings)
	
	
	
	

	I can be kind when others are overwhelmed
	
	
	
	

	I can recognise my triggers for feeling angry
	
	
	
	

	I have some strategies to help me manage stress
	
	
	
	

	Romantic feelings and sexual attraction
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	To know what love means in different forms
	
	
	
	

	To know what “sexual orientation” means
	
	
	
	

	Self-esteem
(Knowledge)

	I know what self-esteem means
	
	
	
	

	I know what assertiveness means
	
	
	
	

	Self-esteem
(Skill)

	I can use strategies to boost my self-esteem 
	
	
	
	

	I have some strategies to use cope when I feel unhappy or upset
	
	
	
	

	Health and Wellbeing
Changing and Growing

	Changing bodies
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I understand the menstrual cycle
	
	
	
	

	I am aware of feminine hygiene products (girls)
	
	
	
	

	Sexual Health
(Knowledge)
	
	
	Changing and Growing

	I know about managing my intimate health care needs (including sexual health) and where to seek help
	
	
	
	

	Health and Wellbeing
Healthy Lifestyles

	Keeping healthy
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know it is important to look after my body
	
	
	
	

	I know why exercise is important for me 
	
	
	
	

	I know that it is important to look after my mental health
	
	
	
	

	I know some of the warning signs of common mental health and wellbeing concerns (stress, depression)
	
	
	
	

	I know the impact of too much screen time
	
	
	
	

	I know some first aid for different situations
	
	
	
	

	I know what to do in an emergency, including where to go for help
	
	
	
	

	I can identify risks in new settings
	
	
	
	

	Keeping healthy
(Skills)

	I can look after my personal hygiene.
	
	
	
	

	I can look after my teeth.
	
	
	
	

	I know some different types of mental illness
	
	
	
	

	I can recognise unhealthy habits or coping strategies in myself 
	
	
	
	

	I can make informed lifestyle choices
	
	
	
	

	I can take responsibility for my own health
	
	
	
	

	Drugs, alcohol, tobacco and vaping
(Knowledge)

	I know what alcohol is and what the associated risks are
	
	
	
	

	I know about smoking, vaping and the associated risks 
	
	
	
	

	I know about some of the different types of drugs and their impact.
	
	
	
	

	I can identify factors that may impact a person’s mental wellbeing. 
	
	
	
	



















	Secondary Phase

	Living in the Wider World
The world I live in

	Community and others
 (Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know the aims of my PSHE sessions
	
	
	
	

	I know everyone has different skills and abilities
	
	
	
	

	I know what I have in common with others in my class
	
	
	
	

	I know what discrimination means
	
	
	
	

	I know that my language choices are important
	
	
	
	

	I know what equality means
	
	
	
	

	I know what disability means
	
	
	
	

	I understand what is meant by British values
	
	
	
	

	Community and others
 (Skills)

	I can use respectful language when talking about others
	
	
	
	

	Money, careers and my future
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know the skills I need to be successful in school and beyond
	
	
	
	

	I am aware of some of the choices for my future
	
	
	
	

	I know about money and how it can be used positively and negatively
	
	
	
	

	I know the basics of managing my finances (my budget, affordability, lending, saving
	
	
	
	

	I know some steps I can take to be successful on my chosen path (relate to pupil own goals)
	
	
	
	

	Money, careers and my future.
(Skills)

	I can talk positively about myself
	
	
	
	

	I can talk about myself, what I am good at and what is important to me.
	
	
	
	

	I can talk about my future beyond school
	
	
	
	

	Living in the Wider World
Self-awareness, self-care, support and safety

	My safety offline
(Knowledge)
	Covered (dates)
	Emerging
	Developing
	Secure

	I know the impact carrying a knife can have on myself and others
I know what “exploitation” means
	
	
	
	

	I know that some people online may seek to exploit me (including online)
	
	
	
	

	I know that some people can hold extreme views, and this can be dangerous (including online)
	
	
	
	

	I know where to find reliable information and where to seek support if I am concerned about extremism.
	
	
	
	

	I know about honour-based violence (consider contextual need)
	
	
	
	

	I know rules for keeping safe out and about including around water.
	
	
	
	

	My safety online
(Knowledge)

	I know that I should be careful about sharing personal information, including images of myself online
	
	
	
	

	I know the impact social media can have on self-esteem
	
	
	
	

	I know that social media and online content is always representative of real life
	
	
	
	

	I know some methods to spot fake news
	
	
	
	

	I know that data from my online activity is stored.
	
	
	
	

	I know that algorithms control information that is sent to me
	
	
	
	

	I know that some content online can cause harm
	
	
	
	

	I understand age ratings for media
	
	
	
	

	I know some of the positives and risks associated with AI 
	
	
	
	

	I know what online reputation means and how this could impact myself and others
	
	
	
	









APPENDIX 2
Full statements to correspond with programme of study codes in formal curriculum
PSHE Association Programme of study links (KS1)
Relationships
Families and close positive relationships
R1. about the roles different people (e.g. acquaintances, friends and relatives) play in our lives 
R2. to identify the people who love and care for them and what they do to help them feel cared for 
R3. about different types of families including those that may be different to their own 
R4. to identify common features of family life 
R5. that it is important to tell someone (such as their teacher) if something about their family makes them unhappy or worried
Friendships
R6. about how people make friends and what makes a good friendship 
R7. about how to recognise when they or someone else feels lonely and what to do 
R8. simple strategies to resolve arguments between friends positively 
R9. how to ask for help if a friendship is making them feel unhappy
Managing hurtful behaviour and bullying
R10. that bodies and feelings can be hurt by words and actions; that people can say hurtful things online 
R11. about how people may feel if they experience hurtful behaviour or bullying 
R12. that hurtful behaviour (offline and online) including teasing, name-calling, bullying and deliberately excluding others is not acceptable; how to report bullying; the importance of telling a trusted adult.
Safe relationships
R13. to recognise that some things are private and the importance of respecting privacy; that parts of their body covered by underwear are private 
R14. that sometimes people may behave differently online, including by pretending to be someone they are not 
R15. how to respond safely to adults they don’t know 
R16. about how to respond if physical contact makes them feel uncomfortable or unsafe 
R17. about knowing there are situations when they should ask for permission and also when their permission should be sought 
R18. about the importance of not keeping adults’ secrets (only happy surprises that others will find out about eventually) 
R19. basic techniques for resisting pressure to do something they don’t want to do and which may make them unsafe 
R20. what to do if they feel unsafe or worried for themselves or others; who to ask for help and vocabulary to use when asking for help; importance of keeping trying until they are heard
Respecting self and others
R21. about what is kind and unkind behaviour, and how this can affect others 
R22. about how to treat themselves and others with respect; how to be polite and courteous 
R23. to recognise the ways in which they are the same and different to others 
R24. how to listen to other people and play and work cooperatively 
R25. how to talk about and share their opinions on things that matter to them

Health and Wellbeing
Healthy lifestyles and physical well-being
H1. about what keeping healthy means; different ways to keep healthy 
H2. about foods that support good health and the risks of eating too much sugar 
H3. about how physical activity helps us to stay healthy; and ways to be physically active everyday 
H4. about why sleep is important and different ways to rest and relax 
H5. simple hygiene routines that can stop germs from spreading 
H6. that medicines (including vaccinations and immunisations and those that support allergic reactions) can help people to stay healthy 
H7. about dental care and visiting the dentist; how to brush teeth correctly; food and drink that support dental health 
H8. how to keep safe in the sun and protect skin from sun damage 
H9. about different ways to learn and play; recognising the importance of knowing when to take a break from time online or TV 
H10. about the people who help us to stay physically healthy
Mental Health
H11. about different feelings that humans can experience 
H12. how to recognise and name different feelings 
H13. how feelings can affect people’s bodies and how they behave 
H14. how to recognise what others might be feeling 
H15. to recognise that not everyone feels the same at the same time, or feels the same about the same things 
H16. about ways of sharing feelings; a range of words to describe feelings 
H17. about things that help people feel good (e.g. playing outside, doing things they enjoy, spending time with family, getting enough sleep) 
H18. different things they can do to manage big feelings, to help calm themselves down and/or change their mood when they don’t feel good 
H19. to recognise when they need help with feelings; that it is important to ask for help with feelings; and how to ask for it 
H20. about change and loss (including death); to identify feelings associated with this; to recognise what helps people to feel better
Ourselves, growing and changing
H21. to recognise what makes them special 
H22. to recognise the ways in which we are all unique 
H23. to identify what they are good at, what they like and dislike 
H24. how to manage when finding things difficult 
H25. to name the main parts of the body including external genitalia (e.g. vulva, vagina, penis, testicles) 
H26. about growing and changing from young to old and how people’s needs change 
H27. about preparing to move to a new class/year group
Keeping safe
H28. about rules and age restrictions that keep us safe 
H29. to recognise risk in simple everyday situations and what action to take to minimise harm 
H30. about how to keep safe at home (including around electrical appliances) and fire safety (e.g. not playing with matches and lighters) 
H31. that household products (including medicines) can be harmful if not used correctly 
H32. ways to keep safe in familiar and unfamiliar environments (e.g. beach, shopping centre, park, swimming pool, on the street) and how to cross the road safely 
H33. about the people whose job it is to help keep us safe 
H34. basic rules to keep safe online, including what is meant by personal information and what should be kept private; the importance of telling a trusted adult if they come across something that scares them 
H35. about what to do if there is an accident and someone is hurt 
H36. how to get help in an emergency (how to dial 999 and what to say)
H37. about things that people can put into their body or on their skin; how these can affect how people feel

Living in the Wider World
Shared responsibilities
L1. about what rules are, why they are needed, and why different rules are needed for different situations 
L2. how people and other living things have different needs; about the responsibilities of caring for them 
L3. about things they can do to help look after their environment
Communities
L4. about the different groups they belong to 
L5. about the different roles and responsibilities people have in their community
L6. to recognise the ways they are the same as, and different to, other people
Media literacy and digital resilience
L7. about how the internet and digital devices can be used safely to find things out and to communicate with others 
L8. about the role of the internet in everyday life 
L9. that not all information seen online is true
Economic well-being and money
L10. what money is; forms that money comes in; that money comes from different sources 
L11. that people make different choices about how to save and spend money 
L12. about the difference between needs and wants; that sometimes people may not always be able to have the things they want 
L13. that money needs to be looked after; different ways of doing this
Economic well-being and aspirations
L14. that everyone has different strengths 
L15. that jobs help people to earn money to pay for things 
L16. different jobs that people they know or people who work in the community do 
L17. about some of the strengths and interests someone might need to do different jobs


PSHE Association Programme of study links (KS2)
Relationships
Families and close positive relationships
R1. to recognise that there are different types of relationships (e.g. friendships, family relationships, romantic relationships, online relationships) 
R2. that people may be attracted to someone emotionally, romantically and sexually; that people may be attracted to someone of the same sex or different sex to them; that gender identity and sexual orientation are different 
R3. about marriage and civil partnership as a legal declaration of commitment made by two adults who love and care for each other, which is intended to be lifelong 
R4. that forcing anyone to marry against their will is a crime; that help and support is available to people who are worried about this for themselves or others 
R5. that people who love and care for each other can be in a committed relationship (e.g. marriage), living together, but may also live apart 
R6. that a feature of positive family life is caring relationships; about the different ways in which people care for one another 
R7. to recognise and respect that there are different types of family structure (including single parents, same-sex parents, step-parents, blended families, foster parents); that families of all types can give family members love, security and stability 
R8. to recognise other shared characteristics of healthy family life, including commitment, care, spending time together; being there for each other in times of difficulty 
R9. how to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice
Friendships
R10. about the importance of friendships; strategies for building positive friendships; how positive friendships support wellbeing 
R11. what constitutes a positive healthy friendship (e.g. mutual respect, trust, truthfulness, loyalty, kindness, generosity, sharing interests and experiences, support with problems and difficulties); that the same principles apply to online friendships as to face-to-face relationships 
R12. to recognise what it means to ‘know someone online’ and how this differs from knowing someone face-to-face; risks of communicating online with others not known face-to-face 
R13. the importance of seeking support if feeling lonely or excluded 
R14. that healthy friendships make people feel included; recognise when others may feel lonely or excluded; strategies for how to include them 
R15. strategies for recognising and managing peer influence and a desire for peer approval in friendships; to recognise the effect of online actions on others 
R16. how friendships can change over time, about making new friends and the benefits of having different types of friends 
R17. that friendships have ups and downs; strategies to resolve disputes and reconcile differences positively and safely 
R18. to recognise if a friendship (online or offline) is making them feel unsafe or uncomfortable; how to manage this and ask for support if necessary
Managing hurtful behaviour and bullying
R19. about the impact of bullying, including offline and online, and the consequences of hurtful behaviour 
R20. strategies to respond to hurtful behaviour experienced or witnessed, offline and online (including teasing, name-calling, bullying, trolling, harassment or the deliberate excluding of others); how to report concerns and get support 
R21. about discrimination: what it means and how to challenge it
Safe Relationships
R22. about privacy and personal boundaries; what is appropriate in friendships and wider relationships (including online); 
R23. about why someone may behave differently online, including pretending to be someone they are not; strategies for recognising risks, harmful content and contact; how to report concerns 
R24. how to respond safely and appropriately to adults they may encounter (in all contexts including online) whom they do not know 
R25. recognise different types of physical contact; what is acceptable and unacceptable; strategies to respond to unwanted physical contact 
R26. about seeking and giving permission (consent) in different situations 
R27. about keeping something confidential or secret, when this should (e.g. a birthday surprise that others will find out about) or should not be agreed to, and when it is right to break a confidence or share a secret 
R28. how to recognise pressure from others to do something unsafe or that makes them feel uncomfortable and strategies for managing this 
R29. where to get advice and report concerns if worried about their own or someone else’s personal safety (including online)
Respecting self and others
R30. that personal behaviour can affect other people; to recognise and model respectful behaviour online 
R31. to recognise the importance of self-respect and how this can affect their thoughts and feelings about themselves; that everyone, including them, should expect to be treated politely and with respect by others (including when online and/or anonymous) in school and in wider society; strategies to improve or support courteous, respectful relationships
R32. about respecting the differences and similarities between people and recognising what they have in common with others e.g. physically, in personality or background
R33. to listen and respond respectfully to a wide range of people, including those whose traditions, beliefs and lifestyle are different to their own
R34. how to discuss and debate topical issues, respect other people’s point of view and constructively challenge those they disagree with

Health and Wellbeing
Healthy lives and physical wellbeing
H1. how to make informed decisions about health 
H2. about the elements of a balanced, healthy lifestyle 
H3. about choices that support a healthy lifestyle, and recognise what might influence these 
H4. how to recognise that habits can have both positive and negative effects on a healthy lifestyle 
H5. about what good physical health means; how to recognise early signs of physical illness 
H6. about what constitutes a healthy diet; how to plan healthy meals; benefits to health and wellbeing of eating nutritionally rich foods; risks associated with not eating a healthy diet including obesity and tooth decay. 
H7. how regular (daily/weekly) exercise benefits mental and physical health (e.g. walking or cycling to school, daily active mile); recognise opportunities to be physically active and some of the risks associated with an inactive lifestyle 
H8. about how sleep contributes to a healthy lifestyle; routines that support good quality sleep; the effects of lack of sleep on the body, feelings, behaviour and ability to learn H9. that bacteria and viruses can affect health; how everyday hygiene routines can limit the spread of infection; the wider importance of personal hygiene & how to maintain it 
H10. how medicines, when used responsibly, contribute to health; that some diseases can be prevented by vaccinations and immunisations; how allergies can be managed
H11. how to maintain good oral hygiene (including correct brushing and flossing); why regular visits to the dentist are essential; the impact of lifestyle choices on dental care (e.g. sugar consumption/acidic drinks such as fruit juices, smoothies and fruit teas; the effects of smoking) 
H12. about the benefits of sun exposure and risks of overexposure; how to keep safe from sun damage and sun/heat stroke and reduce the risk of skin cancer 
H13. about the benefits of the internet; the importance of balancing time online with other activities; strategies for managing time online 
H14. how and when to seek support, including which adults to speak to in and outside school, if they are worried about their health
Mental health
H15. that mental health, just like physical health, is part of daily life; the importance of taking care of mental health 
H16. about strategies and behaviours that support mental health — including how good quality sleep, physical exercise/time outdoors, being involved in community groups, doing things for others, clubs, and activities, hobbies and spending time with family and friends can support mental health and wellbeing 
H17. to recognise that feelings can change over time and range in intensity 
H18. about everyday things that affect feelings and the importance of expressing feelings 
H19. a varied vocabulary to use when talking about feelings; about how to express feelings in different ways; 
H20. strategies to respond to feelings, including intense or conflicting feelings; how to manage and respond to feelings appropriately and proportionately in different situations H21. to recognise warning signs about mental health and wellbeing and how to seek support for themselves and others
H22. to recognise that anyone can experience mental ill health; that most difficulties can be resolved with help and support; and that it is important to discuss feelings with a trusted adult 
H23. about change and loss, including death, and how these can affect feelings; ways of expressing and managing grief and bereavement 
H24. problem-solving strategies for dealing with emotions, challenges and change, including the transition to new schools
Ourselves, changing and Growing
H25. about personal identity; what contributes to who we are (e.g. ethnicity, family, gender, faith, culture, hobbies, likes/dislikes) 
H26. that for some people gender identity does not correspond with their biological sex 
H27. to recognise their individuality and personal qualities H28. to identify personal strengths, skills, achievements and interests and how these contribute to a sense of self-worth 
H29. about how to manage setbacks/perceived failures, including how to re-frame unhelpful thinking 
H30. to identify the external genitalia and internal reproductive organs in males and females and how the process of puberty relates to human reproduction 
H31. about the physical and emotional changes that happen when approaching and during puberty (including menstruation, key facts about the menstrual cycle and menstrual wellbeing, erections and wet dreams) 
H32. about how hygiene routines change during the time of puberty, the importance of keeping clean and how to maintain personal hygiene
H33. about the processes of reproduction and birth as part of the human life cycle; how babies are conceived and born (and that there are ways to prevent a baby being made); how babies need to be cared for
H34. about where to get more information, help and advice about growing and changing, especially about puberty 
H35. about the new opportunities and responsibilities that increasing independence may bring 
H36. strategies to manage transitions between classes and key stages
Keeping Safe
H37. reasons for following and complying with regulations and restrictions (including age restrictions); how they promote personal safety and wellbeing with reference to social media, television programmes, films, games and online gaming 
H38. how to predict, assess and manage risk in different situations 
H39. about hazards (including fire risks) that may cause harm, injury or risk in the home and what they can do to reduce risks and keep safe 
H40. about the importance of taking medicines correctly and using household products safely, (e.g. following instructions carefully) 
H41. strategies for keeping safe in the local environment or unfamiliar places (rail, water, road) and firework safety; safe use of digital devices when out and about 
H42. about the importance of keeping personal information private; strategies for keeping safe online, including how to manage requests for personal information or images of themselves and others; what to do if frightened or worried by something seen or read online and how to report concerns, inappropriate content and contact 
H43. about what is meant by first aid; basic techniques for dealing with common injuries
H44. how to respond and react in an emergency situation; how to identify situations that may require the emergency services; know how to contact them and what to say 
H45. that female genital mutilation (FGM) is against British law, what to do and whom to tell if they think they or someone they know might be at risk Not before Y9 in revised guidance
Drugs Alcohol and tobacco
H46. about the risks and effects of legal drugs common to everyday life (e.g. 
cigarettes, e-cigarettes/vaping, alcohol and medicines) and their impact on health; 
recognise that drug use can become a habit which can be difficult to break
H47. to recognise that there are laws surrounding the use of legal drugs and that 
some drugs are illegal to own, use and give to others
H48. about why people choose to use or not use drugs (including nicotine, 
alcohol and medicines); 
H49. about the mixed messages in the media about drugs, including alcohol and 
smoking/vaping
H50. about the organisations that can support people concerning alcohol, tobacco 
and nicotine or other drug use; people they can talk to if they have concerns

Living in the Wider World
Shared responsibilities
L1. to recognise reasons for rules and laws; consequences of not adhering to rules and laws 
L2. to recognise there are human rights, that are there to protect everyone 
L3. about the relationship between rights and responsibilities 
L4. the importance of having compassion towards others; shared responsibilities we all have for caring for other people and living things; how to show care and concern for others 
L5. ways of carrying out shared responsibilities for protecting the environment in school and at home; how everyday choices can affect the environment (e.g. reducing, reusing, recycling; food choices)
Communities
L6. about the different groups that make up their community; what living in a community means 
L7. to value the different contributions that people and groups make to the community 
L8. about diversity: what it means; the benefits of living in a diverse community; about valuing diversity within communities 
L9. about stereotypes; how they can negatively influence behaviours and attitudes towards others; strategies for challenging stereotypes 
L10. about prejudice; how to recognise behaviours/actions which discriminate against others; ways of responding to it if witnessed or experienced
Media literacy and digital resilience
L11. recognise ways in which the internet and social media can be used both positively and negatively 
L12. how to assess the reliability of sources of information online; and how to make safe, reliable choices from search results 
L13. about some of the different ways information and data is shared and used online, including for commercial purposes 
L14. about how information on the internet is ranked, selected and targeted at specific individuals and groups; that connected devices can share information 
L15. recognise things appropriate to share and things that should not be shared on social media; rules surrounding distribution of images 
L16. about how text and images in the media and on social media can be manipulated or invented; strategies to evaluate the reliability of sources and identify misinformation
Economic well-being and money
L17. about the different ways to pay for things and the choices people have about this 
L18. to recognise that people have different attitudes towards saving and spending money; what influences people’s decisions; what makes something ‘good value for money’ L19. that people’s spending decisions can affect others and the environment (e.g. Fair trade, buying single-use plastics, or giving to charity)
L20. to recognise that people make spending decisions based on priorities, needs and wants 
L21. different ways to keep track of money 
L22. about risks associated with money (e.g. money can be won, lost or stolen) and ways of keeping money safe
L23. about the risks involved in gambling; different ways money can be won or lost through gambling-related activities and their impact on health, wellbeing and future aspirations 
L24. to identify the ways that money can impact on people’s feelings and emotions
Economic well-being and aspirations
L25. to recognise positive things about themselves and their achievements; set goals to help achieve personal outcomes 
L26. that there is a broad range of different jobs/careers that people can have; that people often have more than one career/type of job during their life
L27. about stereotypes in the workplace and that a person’s career aspirations should not be limited by them 
L28. about what might influence people’s decisions about a job or career (e.g. personal interests and values, family connections to certain trades or businesses, strengths and qualities, ways in which stereotypical assumptions can deter people from aspiring to certain jobs) 
L29. that some jobs are paid more than others and money is one factor which may influence a person’s job or career choice; that people may choose to do voluntary work which is unpaid 
L30. about some of the skills that will help them in their future careers e.g. teamwork, communication and negotiation 
L31. to identify the kind of job that they might like to do when they are older 
L32. to recognise a variety of routes into careers (e.g. college, apprenticeship, university)

PSHE Association Programme of study links (KS3)
Relationships:
Positive relationships
R1. about different types of relationships, including those within families, friendships, romantic or intimate relationships and the factors that can affect them 
R2. indicators of positive, healthy relationships and unhealthy relationships, including online 
R3. about the similarities, differences and diversity among people of different race, culture, ability, sex, gender identity, age and sexual orientation 
R4. the difference between biological sex, gender identity and sexual orientation 
R5. to recognise that sexual attraction and sexuality are diverse 
R6. that marriage is a legal, social and emotional commitment that should be entered into freely, and never forced upon someone through threat or coercion 
R7. how the media portrays relationships and the potential impact of this on people’s expectations of relationships 
R8. that the portrayal of sex in the media and social media (including pornography) can affect people’s expectations of relationships and sex (in y10)
Relationship values
R9. to clarify and develop personal values in friendships, love and sexual relationships 
R10. the importance of trust in relationships and the behaviours that can undermine or build trust 
R11. to evaluate expectations about gender roles, behaviour and intimacy within romantic relationships
R12. that everyone has the choice to delay sex, or to enjoy intimacy without sex
Forming and maintaining respectful relationships
R13. how to safely and responsibly form, maintain and manage positive relationships, including online 
R14. the qualities and behaviours they should expect and exhibit in a wide variety of positive relationships (including in school and wider society, family and friendships, including online) 
R15. to further develop and rehearse the skills of team working**
R16. to further develop the skills of active listening, clear communication, negotiation and compromise 
R17. strategies to identify and reduce risk from people online that they do not already know; when and how to access help 
R18. to manage the strong feelings that relationships can cause (including sexual attraction) 
R19. to develop conflict management skills and strategies to reconcile after disagreements 
R20. to manage the influence of drugs and alcohol on decision-making within relationships and social situations 
R21. how to manage the breakdown of a relationship (including its digital legacy), loss and change in relationships 
R22. the effects of change, including loss, separation, divorce and bereavement; strategies for managing these and accessing support 
R23. the services available to support healthy relationships and manage unhealthy relationships, and how to access them.
Consent
R24. that consent is freely given; that being pressurised, manipulated or coerced to agree to something is not giving consent, and how to seek help in such circumstances
R25. about the law relating to sexual consent 
R26. how to seek, give, not give and withdraw consent (in all contexts, including online) 
R27. that the seeker of consent is legally and morally responsible for ensuring that consent has been given; that if consent is not given or is withdrawn, that decision should always be respected 
R28. to gauge readiness for sexual intimacy 
R29. the impact of sharing sexual images of others without consent (defer to KS4)
R30. how to manage any request or pressure to share an image of themselves or others, and how to get help (defer to KS4)
R31. that intimate relationships should be pleasurable
Contraception and parenthood
R32. the communication and negotiation skills necessary for contraceptive use in healthy relationships (see also ‘Health’) 
R33. the risks related to unprotected sex 
R34. the consequences of unintended pregnancy, sources of support and the options available 
R35. the roles and responsibilities of parents, carers and children in families**  (defer to KS4)
R36. the nature and importance of stable, long-term relationships (including marriage and civil partnerships) for family life and bringing up children** (defer to KS4)
Bullying, abuse and discrimination
R37. the characteristics of abusive behaviours, such as grooming, sexual harassment, sexual and emotional abuse, violence and exploitation; to recognise warning signs, including online; how to report abusive behaviours or access support for themselves or others
R38. to recognise bullying, and its impact, in all its forms; the skills and strategies to manage being targeted or witnessing others being bullied 
R39. the impact of stereotyping, prejudice and discrimination on individuals and relationships 
R40. about the unacceptability of prejudice-based language and behaviour, offline and online, including sexism, homophobia, biphobia, transphobia, racism, ableism and faith-based prejudice 
R41. the need to promote inclusion and challenge discrimination, and how to do so safely, including online
Social influences
R42. to recognise peer influence and to develop strategies for managing it, including online 
R43. the role peers can play in supporting one another to resist pressure and influence, challenge harmful social norms and access appropriate support 
R44. that the need for peer approval can generate feelings of pressure and lead to increased risk-taking; strategies to manage this 
R45. about the factors that contribute to young people joining gangs; the social, legal and physical consequences of gang behaviours 
R46. strategies to manage pressure to join a gang, exit strategies and how to access appropriate support 
R47. motivations, misconceptions and consequences of carrying weapons and strategies for managing pressure to carry a weapon

Health and Wellbeing
Self-concept
H1. how we are all unique; that recognising and demonstrating personal strengths build self-confidence, self-esteem and good health and wellbeing 
H2. to understand what can affect wellbeing and resilience (e.g. life changes, relationships, achievements and employment) 
H3. the impact that media and social media can have on how people think about themselves and express themselves, including regarding body image, physical and mental health 
H4. simple strategies to help build resilience to negative opinions, judgements and comments 
H5. to recognise and manage internal and external influences on decisions which affect health and wellbeing
Mental Health and emotional wellbeing
H6. how to identify and articulate a range of emotions accurately and sensitively, using appropriate vocabulary 
H7. the characteristics of mental and emotional health and strategies for managing these 
H8. the link between language and mental health stigma and develop strategies to challenge stigma, myths and misconceptions associated with help-seeking and mental health concerns 
H9. strategies to understand and build resilience, as well as how to respond to disappointments and setbacks 
H10. a range of healthy coping strategies and ways to promote wellbeing and boost mood, including physical activity, participation and the value of positive relationships in providing support
H11. the causes and triggers for unhealthy coping strategies, such as self-harm and eating disorders, and the need to seek help for themselves or others as soon as possible [NB It is important to avoid teaching methods and resources that provide instruction on ways of self-harming, restricting food/inducing vomiting, hiding behaviour from others etc., or that might provide inspiration for pupils who are more vulnerable (e.g. personal accounts of weight change).] 
H12. how to recognise when they or others need help with their mental health and wellbeing; sources of help and support and strategies for accessing what they need
Healthy Lifestyles
H13. the importance of, and strategies for, maintaining a balance between school, work, leisure, exercise, and online activities 
H14. the benefits of physical activity and exercise for physical and mental health and wellbeing 
H15. the importance of sleep and strategies to maintain good quality sleep 
H16. to recognise and manage what influences their choices about physical activity 
H17. the role of a balanced diet as part of a healthy lifestyle and the impact of unhealthy food choices 
H18. what might influence decisions about eating a balanced diet and strategies to manage eating choices 
H19. the importance of taking increased responsibility for their own physical health including dental check-ups, sun safety and self-examination (especially testicular self-examination in late KS3); the purpose of vaccinations offered during adolescence for individuals and society.
H20. strategies for maintaining personal hygiene, including oral health, and prevention of infection 
H21. how to access health services when appropriate 
H22. the risks and myths associated with female genital mutilation (FGM), its status as a criminal act and strategies to safely access support for themselves or others who may be at risk, or who have already been subject to FGM
Drugs, alcohol and tobacco
H23. the positive and negative uses of drugs in society including the safe use of prescribed and over the counter medicines; responsible use of antibiotics 
H24. to evaluate myths, misconceptions, social norms and cultural values relating to drug, alcohol and tobacco use
H25. strategies to manage a range of influences on drug, alcohol and tobacco use, including peers 
H26. information about alcohol, nicotine and other legal and illegal substances, including the short-term and long-term health risks associated with their use 
H27. the personal and social risks and consequences of substance use and misuse including occasional use 
H28. the law relating to the supply, use and misuse of legal and illegal substances 
H29. about the concepts of dependence and addiction including awareness of help to overcome addictions
Managing risk and personal safety
H30. how to identify risk and manage personal safety in increasingly independent situations, including online 
H31. ways of assessing and reducing risk in relation to health, wellbeing and personal safety
H32. the risks associated with gambling and recognise that chance-based transactions can carry similar risks; strategies for managing peer and other influences relating to gambling 
H33. how to get help in an emergency and perform basic first aid, including cardio-pulmonary resuscitation (CPR) and the use of defibrillators
Puberty and sexual health
H34. strategies to manage the physical and mental changes that are a typical part of growing up, including puberty and menstrual wellbeing 
H35. about the purpose, importance and different forms of contraception; how and where to access contraception and advice (see also Relationships) 
H36. that certain infections can be spread through sexual activity and that barrier contraceptives offer some protection against certain sexually transmitted infections (STIs)

Living in the wider world
Learning skills
L1. study, organisational, research and presentation skills 
L2. to review their strengths, interests, skills, qualities and values and how to develop them 
L3. to set realistic yet ambitious targets and goals 
L4. the skills and attributes that employers value 
L5. the skills and qualities required to engage in enterprise 
L6. the importance and benefits of being a lifelong learner
Choices and pathways
L7. about the options available to them at the end of key stage 3, sources of information, advice and support, and the skills to manage this decision-making process 
L8. about routes into work, training and other vocational and academic opportunities, and progression routes 
L9. the benefits of setting ambitious goals and being open to opportunities in all aspects of life 
L10. to recognise and challenge stereotypes and family or cultural expectations that may limit aspiration
Work and career
L11. different types and patterns of work, including employment, self-employment and voluntary work; that everyone has a different pathway through life, education and work (careers curriculum) 
L12. about different work roles and career pathways, including clarifying their own early aspirations
Employment rights and responsibilities
L13. about young people’s employment rights and responsibilities (careers curriculum)
L14. to manage emotions in relation to future employment (careers curriculum)
Financial choices 
L15. to assess and manage risk in relation to financial decisions that young people might make 
L16. about values and attitudes relating to finance, including debt 
L17. to manage emotions in relation to money 
L18. to evaluate social and moral dilemmas about the use of money, including the influence of advertising and peers on financial decisions** (not taught in any depth)
L19. to recognise financial exploitation in different contexts e.g. drug and money mules, online scams** (not taught in any depth)

Media literacy and digital resilience
L20. that features of the internet can amplify risks and opportunities, e.g. speed and scale of information sharing, blurred public and private boundaries and a perception of anonymity 
L21. to establish personal values and clear boundaries around aspects of life that they want to remain private; strategies to safely manage personal information and images online, including on social media 
L22. the benefits and positive use of social media, including how it can offer opportunities to engage with a wide variety of views on different issues 
L23. to recognise the importance of seeking a variety of perspectives on issues and ways of assessing the evidence which supports those views 
L24. to understand how the way people present themselves online can have positive and negative impacts on them 
L25. to make informed decisions about whether different media and digital content are appropriate to view and develop the skills to act on them 
L26. that on any issue there will be a range of viewpoints; to recognise the potential influence of extreme views on people’s attitudes and behaviours 
L27. to respond appropriately when things go wrong online, including confidently accessing support, reporting to authorities and platform

PSHE Association Programme of study links (KS4)

Relationships:
Positive relationships
R1. the characteristics and benefits of strong, positive relationships, including mutual support, trust, respect and equality 
R2. the role of pleasure in intimate relationships, including orgasms 
R3. to respond appropriately to indicators of unhealthy relationships, including seeking help where necessary 
R4. the importance of stable, committed relationships, including the rights and protections provided within legally recognised marriages and civil partnerships and the legal status of other long-term relationships 
R5. the legal rights, responsibilities and protections provided by the Equality Act 2010 
R6. about diversity in romantic and sexual attraction and developing sexuality, including sources of support and reassurance and how to access them 
R7. strategies to access reliable, accurate and appropriate advice and support with relationships, and to assist others to access it when needed 
R8. to understand the potential impact of the portrayal of sex in pornography and other media, including on sexual attitudes, expectations and behaviours
Relationship values
R9. to recognise, clarify and if necessary challenge their own values and understand how their values influence their decisions, goals and behaviours 
R10. to understand a variety of faith and cultural practices and beliefs concerning relationships and sexual activity; to respect the role these might play in relationship values
Forming and maintaining respectful relationships
R11. strategies to manage the strong emotions associated with the different stages of relationships 
R12. to safely and responsibly manage changes in personal relationships including the ending of relationships 
R13. ways to manage grief about changing relationships including the impact of separation, divorce and bereavement; sources of support and how to access them 
R14. the opportunities and potential risks of establishing and conducting relationships online, and strategies to manage the risks 
R15. the legal and ethical responsibilities people have in relation to online aspects of relationships 
R16. to recognise unwanted attention (such as harassment and stalking including online), ways to respond and how to seek help 
R17. ways to access information and support for relationships including those experiencing difficulties
Consent
R18. about the concept of consent in maturing relationships
R19. about the impact of attitudes towards sexual assault and to challenge victim-blaming, including when abuse occurs online 
R20. to recognise the impact of drugs and alcohol on choices and sexual behaviour 
R21. the skills to assess their readiness for sex, including sexual activity online, as an individual and within a couple 
R22. to evaluate different motivations and contexts in which sexual images are shared, and possible legal, emotional and social consequences
Contraception and parenthood
R23. how to choose and access appropriate contraception (including emergency contraception) and negotiate contraception use with a partner 
R24. the physical and emotional responses people may have to unintended pregnancy; the different options available; whom to talk to for accurate, impartial advice and support 
R25. the importance of parenting skills and qualities for family life, the implications of young parenthood and services that offer support for new parents and families 
R26. the reasons why people choose to adopt/foster children (not covered in any sessions above) 
R27. about the current legal position on abortion and the range of beliefs and opinions about it
Bullying, abuse and discrimination 
R28. to recognise when others are using manipulation, persuasion or coercion and how to respond
R29. the law relating to abuse in relationships, including coercive control and online harassment 
R30. to recognise when a relationship is abusive and strategies to manage this 
R31. the skills and strategies to respond to exploitation, bullying, harassment and control in relationships 
R32. about the challenges associated with getting help in domestic abuse situations of all kinds; the importance of doing so; sources of appropriate advice and support, and how to access them 
R33. The law relating to ‘honour’-based violence and forced marriage; the consequences for individuals and wider society and ways to access support 
R34. strategies to challenge all forms of prejudice and discrimination
Social influences
R35. to evaluate ways in which their behaviours may influence their peers, positively and negatively, including online, and in situations involving weapons or gangs 
R36. skills to support younger peers when in positions of influence 
R37. to recognise situations where they are being adversely influenced, or are at risk, due to being part of a particular group or gang; strategies to access appropriate help R38. factors which contribute to young people becoming involved in serious organised crime, including cybercrime

Health and wellbeing
Self-concept
H1. to accurately assess their areas of strength and development, and where appropriate, act upon feedback 
H2. how self-confidence self-esteem, and mental health are affected positively and negatively by internal and external influences and ways of managing this 
H3. how different media portray idealised and artificial body shapes; how this influences body satisfaction and body image and how to critically appraise what they see and manage feelings about this 
H4. strategies to develop assertiveness and build resilience to peer and other influences that affect both how they think about themselves and their health and wellbeing
Mental health and emotional wellbeing 
H5. the characteristics of mental and emotional health; to develop empathy and understanding about how daily actions can affect people’s mental health 
H6. about change and its impact on mental health and wellbeing and to recognise the need for emotional support during life changes and/or difficult experiences 
H7. a broad range of strategies — cognitive and practical — for promoting their own emotional wellbeing, for avoiding negative thinking and for ways of managing mental health concerns 
H8. to recognise warning signs of common mental and emotional health concerns (including stress, anxiety and depression), what might trigger them and what help or treatment is available 
H9. the importance of and ways to pre-empt common triggers and respond to warning signs of unhealthy coping strategies, such as self-harm and eating disorders in themselves and others [NB It is important to avoid teaching methods and resources that provide instruction on ways of self-harming, restricting food/ inducing vomiting, hiding behaviour from others etc., or that might provide inspiration for pupils who are more vulnerable (e.g. personal accounts of weight change).] 
H10. how to recognise when they or others need help with their mental health and wellbeing; to explore and analyse ethical issues when peers need help; strategies and skills to provide basic support and identify and access the most appropriate sources of help
Healthy related decisions
H11. to make informed lifestyle choices regarding sleep, diet and exercise 
H12. the benefits of having a balanced approach to spending time online 
H13. to identify, evaluate and independently access reliable sources of information, advice and support for all aspects of physical and mental health 
H14. about the health services available to people; strategies to become a confident user of the NHS and other health services; to overcome potential concerns or barriers to seeking help 
H15. the purpose of blood, organ and stem cell donation for individuals and society
H16. how to take increased personal responsibility for maintaining and monitoring health including cancer prevention, screening and self-examination 
H17. to assess and manage risks associated with cosmetic and aesthetic procedures, including tattooing, piercings and the use of sunbeds 
H18. the ways in which industries and advertising can influence health and harmful behaviours
Drugs, alcohol and tobacco
H19. the consequences of substance use and misuse for the mental and physical health and wellbeing of individuals and their families, and the wider consequences for communities 
H20. wider risks of illegal substance use for individuals, including for personal safety, career, relationships and future lifestyle
H21. to identify, manage and seek help for unhealthy behaviours, habits and addictions including smoking cessation
Managing risk and personal safety
H22. ways to identify risk and manage personal safety in new social settings, workplaces, and environments, including online 
H23. strategies for identifying risky and emergency situations, including online; ways to manage these and get appropriate help, including where there may be legal consequences (e.g. drugs and alcohol, violent crime and gangs) 
H24. to increase confidence in performing emergency first aid and life-saving skills, including cardio-pulmonary resuscitation (CPR) and the use of defibrillators 
H25. to understand and build resilience to thinking errors associated with gambling (e.g. ‘gambler’s fallacy’) the range of gambling-related harms , and how to access support for themselves or others
Sexual health and fertility
H26. the different types of intimacy — including online — and their potential emotional and physical consequences (both positive and negative) 
H27. about specific STIs, their treatment and how to reduce the risk of transmission 
H28. how to respond if someone has, or may have, an STI (including ways to access sexual health services) 
H29. to overcome barriers, (including embarrassment, myths and misconceptions) about sexual health and the use of sexual health services 
H30. about healthy pregnancy and how lifestyle choices affect a developing foetus 
H31. that fertility can vary in all people, changes over time (including menopause) and can be affected by STIs and other lifestyle factors 
H32. about the possibility of miscarriage and support available to people who are not able to conceive or maintain a pregnancy 
H33. about choices and support available in the event of an unplanned pregnancy, and how to access appropriate help and advice

Living in the wider world
Learning skills
L1. to evaluate and further develop their study and employability skills 
L2. to evaluate their own personal strengths and areas for development and use this to inform goal setting 
L3. how their strengths, interests, skills and qualities are changing and how these relate to future career choices and employability
Choices and pathways
L4. about the range of opportunities available to them for career progression, including in education, training and employment 
L5. about the need to challenge stereotypes about particular career pathways, maintain high aspirations for their future and embrace new opportunities 
L6. about the information, advice and guidance available to them on next steps and careers; how to access appropriate support and opportunities
Work and career
L7. about the labour market, local, national and international employment opportunities 
L8. about employment sectors and types, and changing patterns of employment
L9. to research, secure and take full advantage of any opportunities for work experience that are available
L10. to develop their career identity, including values in relation to work, and how to maximise their chances when applying for education or employment opportunities 
L11. the benefits and challenges of cultivating career opportunities online 
L12. strategies to manage their online presence and its impact on career opportunities
Employment rights and responsibilities
L13. the skills and attributes to manage rights and responsibilities at work including health and safety procedures
L14. about confidentiality in the workplace, when it should be kept and when it might need to be broken 
L15. about the unacceptability and illegality of discrimination and harassment in the workplace, and how to challenge it
Financial choices
L16. how to effectively budget, including the benefits of saving 
L17. how to effectively make financial decisions, including recognising the opportunities and challenges involved in taking financial risks 
L18. to recognise and manage the range of influences on their financial decisions 
L19. to access appropriate support for financial decision-making and for concerns relating to money, gambling, and consumer rights 
L20. the skills to challenge or seek support for financial exploitation in different contexts including online 
L21. to evaluate the financial advantages, disadvantages and risks of different models of contractual terms, including self-employment full-time, part-time and zero-hours contracts
Media literacy and digital resilience
L22. that there are positive and safe ways to create and share content online and the opportunities this offers 
L23. strategies for protecting and enhancing their personal and professional reputation online 
L24. that social media may disproportionately feature exaggerated or inaccurate information about situations, or extreme viewpoints; to recognise why and how this may influence opinions and perceptions of people and events 
L25. how personal data is generated, collected and shared, including by individuals, and the consequences of this 
L26. how data may be used with the aim of influencing decisions, including targeted advertising and other forms of personalisation online; strategies to manage this 
L27. strategies to critically assess bias, reliability and accuracy in digital content 
L28. to assess the causes and personal consequences of extremism and intolerance in all their forms 
L29. to recognise the shared responsibility to challenge extreme viewpoints that incite violence or hate and ways to respond to anything that causes anxiety or concern























APPENDIX 3

Statutory content Updated July 2025
Relationships education: content to be covered by the end of primary  

Yellow highlighted shows new content
% after at learning point shows where content or emphasis has been amended

	Families and people who care for me  Curriculum content: 
1. That families are important for children growing up safe and happy because they can provide love, security and stability.  
2. The characteristics of safe and happy family life, such as commitment to each other, including in times of difficulty, protection and care for children and other family members, the importance of spending time together and sharing each other’s lives.  
3. That the families of other children, either in school or in the wider world, sometimes look different from their family, but that they should respect those differences and know that other children’s families are also characterised by love and care. 
4. That stable, caring relationships are at the heart of safe and happy families and are important for children’s security as they grow up.  %
5. That marriage and civil partnerships represent a formal and legally recognised commitment of two people to each other which is intended to be lifelong.  
6. How to recognise if family relationships are making them feel unhappy or unsafe, and how to seek help or advice from others if needed.  

	Caring friendships Curriculum content: 
1. How important friendships are in making us feel happy and secure, and how people choose and make friends. 
2. That healthy friendships are positive and welcoming towards others, and do not make others feel lonely or excluded. Pupils should learn skills for developing caring, kind friendships. 
3. That not every child will have the friends they would like at all times, that most people feel lonely sometimes, and that there is no shame in feeling lonely or talking about it. 
4. The characteristics of friendships that lead to happiness and security, including mutual respect, honesty, trustworthiness, loyalty, kindness, generosity, trust, sharing interests and experiences, and support with problems and difficulties.  %
5. That most friendships have ups and downs, and that these can often be worked through so that the friendship is repaired or even strengthened.  
6. How to manage conflict, and that resorting to violence is never right. %
7. How to recognise when a friendship is making them feel unhappy or uncomfortable, and how to get support when needed.  

	Respectful, kind relationships Curriculum content: 
1. How to pay attention to the needs and preferences of others, including in families and friendships. Pupils should be encouraged to discuss how we balance the needs and wishes of different people in relationships and why this can be complicated.  
2. The importance of setting and respecting healthy boundaries in relationships with friends, family, peers and adults.  
3. How to communicate effectively and manage conflict with kindness and respect; how to be assertive and express needs and boundaries; how to manage feelings, including disappointment and frustration.  
4. Pupils should have opportunities to discuss the difference between being assertive and being controlling, and conversely the difference between being kind to other people and neglecting your own needs.  
5. That they can expect to be treated with respect by others, and the importance of respecting others, including those who are different (for example, physically, in character, personality or backgrounds), or make different choices, or have different preferences or beliefs.   %
6. Practical steps they can take and skills they can develop in a range of different contexts to improve or support their relationships.  
7. The conventions of courtesy and manners.  
8. The importance of self-respect and how this links to their own happiness. Pupils should have opportunities to think about how they foster their own self-esteem and build a strong sense of their own identity, including through developing skills and interests.  
9. The different types of bullying (including online bullying), the impact of bullying, responsibilities of bystanders (primarily reporting bullying to an adult), and how to get help.   
10. What a stereotype is, how stereotypes can be unfair, negative, destructive or lead to bullying and how to challenge a stereotype. 
11. How to seek help when needed, including when they are concerned about violence, harm, or when they are unsure who to trust. 


 	 

	Online safety and awareness Curriculum content: 
1. That people should be respectful in online interactions, and that the same principles apply to online relationships as to face-to-face relationships, including where people are anonymous. For example, the importance of avoiding putting pressure on others to share information and images online, and strategies for resisting peer pressure.  
2. How to critically evaluate their online relationships and sources of information, including awareness of the risks associated with people they have never met. For example, that people sometimes behave differently online, including pretending to be someone else, or pretending to be a child, and that this can lead to dangerous situations. How to recognise harmful content or harmful contact, and how to report this.  
3. That there is a minimum age for joining social media sites (currently 13), which protects children from inappropriate content or unsafe contact with older social media users, who may be strangers, including other children and adults.  
4. The importance of exercising caution about sharing any information about themselves online. Understanding the importance of privacy and location settings to protect information online.  
5. Online risks, including that any material provided online might be circulated, and that once a picture or words has been circulated there is no way of deleting it everywhere and no control over where it ends up. 
6. That the internet contains a lot of content that can be inappropriate and upsetting for children, and where to go for advice and support when they feel worried or concerned about something they have seen or engaged with online.  

	Being Safe 
Curriculum content: 
1. What sorts of boundaries are appropriate in friendships with peers and others (including online). This can include learning about boundaries in play and in negotiations about space, toys, books, resources etc.  
2. The concept of privacy and its implications for both children and adults; including that it is not always right to keep secrets if they relate to being safe.  
3. That each person’s body belongs to them, and the differences between appropriate and inappropriate or unsafe contact, including physical contact.  
4. How to respond safely and appropriately to adults they may encounter (in all contexts, including online), including those they do and do not know.  
5. How to recognise when a relationship is harmful or dangerous, including skills for recognising who to trust and who not to trust.  
6. How to report abuse, concerns about something seen online or experienced in real life, or feelings of being unsafe or feeling bad about any adult and the vocabulary and confidence needed to do so.  
7. How to ask for advice or help for themselves or others, and to keep trying until they are heard. Where to get advice e.g. family, school and/or other sources.  


 
Statutory Health Primary Phase (recommended as taught as part of PSHE in independent schools)
General wellbeing 
Curriculum content: 
1. The benefits of physical activity, time outdoors, and helping others for health, wellbeing and happiness. Simple self-care techniques, including the importance of rest, time spent with friends and family, as well as hobbies, interests and community participation.  
2. The importance of promoting general wellbeing and physical health. 
3. The range and scale of emotions (e.g. happiness, sadness, anger, fear, surprise, nervousness) that they might experience in different situations. Pupils should understand that worrying and feeling down are normal, affect everyone at different times, and are not in themselves a sign of a mental health condition.  %
4. How to recognise feelings and use varied vocabulary to talk about their own and others’ feelings.  %
5. How to judge whether what they are feeling and how they are behaving is appropriate and proportionate.  
6. That isolation and loneliness can affect children, and the benefits of seeking support. 
7. That bullying (including cyberbullying) has a negative and often lasting impact on mental wellbeing and how to seek help for themselves or others.  
8. That change and loss, including bereavement, can provoke a range of feelings, that grief is a natural response to bereavement, and that everyone grieves differently. 
9. Where and how to seek support (including recognising the triggers for seeking support), including who in school they should speak to if they are worried about their own or someone else’s mental wellbeing or ability to control their emotions (including issues arising online).  
10. That it is common to experience mental health problems, and early support can help.  %
Wellbeing online 
Curriculum content: 
1. That for almost everyone the internet is an integral part of life. Pupils should be supported to think about positive and negative aspects of the internet.  
2. Pupils should be supported to discuss how online relationships can complement and support meaningful in-person relationships, but also how they might be in tension, and the reasons why online relationships are unlikely to be a good substitute for high quality in-person relationships, looking at the pros and cons of different ways of using online connection.  
3. The benefits of limiting time spent online, the risks of excessive time spent on electronic devices and the impact of positive and negative content online on their own and others’ mental and physical wellbeing.  %
4. How to consider the impact of their online behaviour on others, and how to recognise and display respectful behaviour online.  %
5. Why social media, some apps, computer games and online gaming, including gambling sites, are age restricted.  
6. The risks relating to online gaming, video game monetisation, scams, fraud and other financial harms, and that gaming can become addictive.  
7. How to take a critical approach to what they see and read online and make responsible decisions about which content, including content on social media and apps, is appropriate for them.  
8. That abuse, bullying and harassment can take place online and that this can impact wellbeing. How to seek support from trusted adults.  
9. How to understand the information they find online, including from search engines, and know how information is selected and targeted. 
10. That they have rights in relation to sharing personal data, privacy and consent. 
11. Where and how to report concerns and get support with issues online.  

	Physical health and fitness 
Curriculum content: 
1. The characteristics and mental and physical benefits of an active lifestyle. 
2. The importance of building regular physical activity into daily and weekly routines and how to achieve this; for example, walking or cycling to school, a daily active mile or other forms of regular, moderate and/or vigorous physical activity.   
3. The risks associated with an inactive lifestyle, including obesity.  
4. How and when to seek support including which adults to speak to in school if they are worried about their health.  

	Healthy eating 
Curriculum content: 
1. What constitutes a healthy diet (including understanding calories and other nutritional content).   
2. Understanding the importance of a healthy relationship with food.  
3. The principles of planning and preparing a range of healthy meals. 
4. The characteristics of a poor diet and risks associated with unhealthy eating (including, for example, obesity and tooth decay) and other behaviours (e.g. the impact of alcohol on diet or health).  

	Drugs, alcohol, tobacco and vaping  
Curriculum content: 
1. The facts about legal and illegal harmful substances and associated risks, including smoking, vaping, alcohol use and drug-taking. This should include the risks of nicotine addiction, which are also caused by other nicotine products such as nicotine pouches.  


 	 
	Health protection and prevention 
Curriculum content: 
1. How to recognise early signs of physical illness, such as weight loss, or unexplained changes to the body. 
2. About safe and unsafe exposure to the sun, and how to reduce the risk of sun damage, including skin cancer.  
3. The importance of sufficient good quality sleep for health, the amount of sleep recommended for their age, and practical steps for improving sleep, such as not using screens in the bedroom. The impact of poor sleep on weight, mood and ability to learn.  
4. About dental health and the benefits of good oral hygiene, including brushing teeth twice a day with fluoride toothpaste, cleaning between teeth, and regular checkups at the dentist. 
5. About personal hygiene and germs including bacteria, viruses, how they are spread and treated, and the importance of handwashing.  
6. The facts and scientific evidence relating to vaccination and immunisation. The introduction of topics relating to vaccination and immunisation should be aligned with when vaccinations are offered to pupils. 

	Personal safety 
Curriculum content: 
1. About hazards (including fire risks) that may cause harm, injury or risk and ways to reduce risks. 
2. How to recognise risk and keep safe around roads, railways, including level crossings, and water, including the water safety code.  

	Basic first aid 
Curriculum content: 
1. How to make a clear and efficient call to emergency services if necessary, including the importance of reporting incidents rather than filming them. 
2. Concepts of basic first aid, for example dealing with common injuries and ailments, including head injuries. 


 	 
Developing bodies 
Curriculum content: 
1. About growth and other ways the body can change and develop, particularly during adolescence. This topic should include the human lifecycle, and puberty should be discussed as a stage in this process. 
2. The correct names of body parts, including the penis, vulva, vagina, testicles, scrotum, nipples. Pupils should understand that all of these parts of the body are private and have skills to understand and express their own boundaries around these body parts. 
3. The facts about the menstrual cycle, including physical and emotional changes, whilst the average age of the onset of menstruation is twelve, periods can start at eight, so covering this topic before girls’ periods start will help them understand what to expect and avoid distress. 
Suicide, self harm and eating disorders are explicitly mentioned in paragraphs 42-48, with comprehensive advice. It acknowledges that coverage of this content may be necessary as part of a responsive and preventative curriculum, but to acknowledge these are specialised areas and care should be taken.

Relationships education: content to be covered by the end of secondary
  
Families 
Curriculum content: 
1. That there are different types of committed, stable relationships.   
2. How these relationships might contribute to wellbeing, and their importance for bringing up children.   
3. Why marriage or civil partnership is an important relationship choice for many couples. The legal status of marriage and civil partnership, including that they carry legal rights, benefits and protections that are not available to couples who are cohabiting or who have, for example, undergone a non-legally binding religious ceremony.  
4. That ‘common-law marriage’ is a myth and cohabitants do not obtain marriage-like status or rights from living together or by having children. 
5. That forced marriage and marrying before the age of 18 are illegal.[footnoteRef:2]   [2: ] 

6. How families and relationships change over time, including through birth, death, separation and new relationships. 
7. The roles and responsibilities of parents with respect to raising children, including the characteristics of successful parenting and the importance of the early years of a child’s life for brain development.  
8. How to judge when a relationship is unsafe and where to seek help when needed including when pupils are concerned about violence, harm or when they are unsure who to trust.
Respectful relationships Curriculum content: 
1. The characteristics of positive relationships of all kinds, online and offline, including romantic relationships. For example, pupils should understand the role of consent, trust, mutual respect, honesty, kindness, loyalty, shared interests and outlooks, generosity, boundaries, tolerance, privacy, and the management of conflict, reconciliation and ending relationships. 
2. How to evaluate their impact on other people and treat others with kindness and respect, including in public spaces and including strangers. Pupils should understand the legal rights and responsibilities regarding equality, and that everyone is unique and equal. 
3. The importance of self-esteem, independence and having a positive relationship with oneself, and how these characteristics support healthy relationships with others. This includes developing one’s own interests, hobbies, friendship groups, and skills. Pupils should understand what it means to be treated with respect by others. 
4. What tolerance requires, including the importance of tolerance of other people’s beliefs. 
5. The practical steps pupils can take and skills they can develop to support respectful and kind relationships. This includes skills for communicating respectfully within relationships and with strangers, including in situations of conflict. 
6. The different types of bullying (including online bullying), the impact of bullying, the responsibilities of bystanders to report bullying and how and where to get help. 
7. Skills for ending relationships or friendships with kindness and managing the difficult feelings that endings might bring, including disappointment, hurt or frustration.  
8. The role of consent, including in romantic and sexual relationships. Pupils should understand that ethical behaviour goes beyond consent and involves kindness, care, attention to the needs and vulnerabilities of the other person, as well as an awareness of power dynamics. Pupils should understand that just because someone says yes to doing something, that doesn’t automatically make it ethically ok. 
9. How stereotypes, in particular stereotypes based on sex, gender reassignment, race, religion, sexual orientation or disability, can cause damage (e.g. how they might normalise non-consensual behaviour or encourage prejudice). Pupils should be equipped to recognise misogyny and other forms of prejudice.  
10. How inequalities of power can impact behaviour within relationships, including sexual relationships. For example, how people who are disempowered can feel they are not entitled to be treated with respect by others or how those who enjoy an unequal amount of power might, with or without realising it, impose their preferences on others.  
11. How pornography can negatively influence sexual attitudes and behaviours, including by normalising harmful sexual behaviours and by disempowering some people, especially women, to feel a sense of autonomy over their own body and providing some people with a sense of sexual entitlement to the bodies of others.  
12. Pupils should have an opportunity to discuss how some sub-cultures might influence our understanding of sexual ethics, including the sexual norms endorsed by so-called “involuntary celibates” (incels) or online influencers.  
Online safety and awareness Curriculum content: 
1. Rights, responsibilities and opportunities online, including that the same expectations of behaviour apply in all contexts, including online.  
2. Online risks, including the importance of being cautious about sharing personal information online and of using privacy and location settings appropriately to protect information online. Pupils should also understand the difference between public and private online spaces and related safety issues. 
3. The characteristics of social media, including that some social media accounts are fake, and / or may post things which aren’t real / have been created with AI. That social media users may say things in more extreme ways than they might in face-to-face situations, and that some users present highly exaggerated or idealised profiles of themselves online.  
4. Not to provide material to others that they would not want to be distributed further and not to pass on personal material which is sent to them. Pupils should understand that any material provided online might be circulated, and that once this has happened there is no way of controlling where it ends up.  Pupils should understand the serious risks of sending material to others, including the law concerning the sharing of images.  
5. That keeping or forwarding indecent or sexual images of someone under 18 is a crime, even if the photo is of themselves or of someone who has consented, and even if the image was created by the child and/or using AI generated imagery. Pupils should understand the potentially serious consequences of acquiring or generating indecent or sexual images of someone under 18, including the potential for criminal charges and severe penalties including imprisonment. Pupils should know how to seek support and should understand that they will not be in trouble for asking for help, either at school or with the police, if an image of themselves has been shared. Pupils should also understand that sharing indecent images of people over 18 without consent is a crime. 
6. What to do and how to report when they are concerned about material that has been circulated, including personal information, images or videos, and how to manage issues online.[footnoteRef:3]  [3:  ] 

7. About the prevalence of deepfakes including videos and photos, how deepfakes can be used maliciously as well as for entertainment, the harms that can be caused by deepfakes and how to identify them. 
8. That the internet contains inappropriate and upsetting content, some of which is illegal, including unacceptable content that encourages misogyny, violence or use of weapons. Pupils should be taught where to go for advice and support about something they have seen online. Pupils should understand that online content can present a distorted picture of the world and normalise or glamorise behaviours which are unhealthy and wrong.  
9. That social media can lead to escalations in conflicts, how to avoid these escalations and where to go for help and advice. 
10. How to identify when technology and social media is used as part of bullying, harassment, stalking, coercive and controlling behaviour and other forms of abusive and/or illegal behaviour and how to seek support about concerns.
11. That pornography, and other online content, often presents a distorted picture of people and their sexual behaviours and can negatively affect how people behave towards sexual partners. This can affect pupils who see pornographic content accidentally as well as those who see it deliberately. Pornography can also portray misogynistic behaviours and attitudes which can negatively influence those who see it.  
12. How information and data is generated, collected, shared and used online.   
13. That websites may share personal data about their users, and information collected on their internet use, for commercial purposes (e.g. to enable targeted advertising).  
14. That criminals can operate online scams, for example using fake websites or emails to extort money or valuable personal information. This information can be used to the detriment of the person or wider society. About risks of sextortion, how to identify online scams relating to sex, and how to seek support if they have been scammed or involved in sextortion.  
15. That AI chatbots are an example of how AI is rapidly developing, and that these can pose risks by creating fake intimacy or offering harmful advice. It is important to be able to critically think about new types of technology as they appear online and how they might pose a risk.

Being Safe 
Curriculum content: 
1. How to recognise, respect and communicate consent and boundaries in relationships, including in early romantic relationships (in all contexts, including online) and early sexual relationships that might involve kissing or touching. That kindness and care for others requires more than just consent.  
2. That there are a range of strategies for identifying, resisting and understanding pressure in relationships from peers or others, including sexual pressure, and how to avoid putting pressure on others.  
3. How to determine whether other children, adults or sources of information are trustworthy, how to judge when a relationship is unsafe (and recognise this in the relationships of others); how to seek help or advice, including reporting concerns about others, if needed. 
4. How to increase their personal safety in public spaces, including when socialising with friends, family, the wider community or strangers. Pupils should learn ways of seeking help when needed and how to report harmful behaviour. Pupils should understand that there are strategies they can use to increase their safety, and that this does not mean they will be blamed if they are victims of harmful behaviour.  Pupils might reflect on the importance of trusting their instincts when something doesn’t feel right, and should understand that in some situations a person might appear trustworthy but have harmful intentions.  
5. What constitutes sexual harassment or sexual violence, and that such behaviour is unacceptable, emphasising that it is never the fault of the person experiencing it.  %
6. That sexual harassment includes unsolicited sexual language / attention / touching, taking and/or sharing intimate or sexual images without consent, public sexual harassment, pressuring other people to do sexual things, and upskirting. 
7. The concepts and laws relating to sexual violence, including rape and sexual assault. 
8. The concepts and laws relating to harmful sexual behaviour, which includes all types of sexual harassment and sexual violence among young people but also includes other forms of concerning behaviour like using age-inappropriate sexual language.   
9. The concepts and laws relating to domestic abuse, including controlling or coercive behaviour, emotional, sexual, economic or physical abuse, and violent or threatening behaviour.[footnoteRef:4]  % [4: ] 

10. That fixated, obsessive, unwanted and repeated behaviours can be criminal, and where to get help if needed. 
11. The concepts and laws relating to harms which are exploitative, including sexual exploitation, criminal exploitation and abuse, grooming, and financial exploitation. 
12. The concepts and laws relating to forced marriage. 
13. The physical and emotional damage which can be caused by female genital mutilation (FGM), virginity testing and hymenoplasty, where to find support, and the law around these areas. This should include that it is a criminal offence for anyone to perform or assist in the performance of FGM, virginity testing or hymenoplasty, in the UK or abroad, or to fail to protect a person under 16 for whom they are responsible. 
14. That strangulation and suffocation are criminal offences, and that strangulation (applying pressure to the neck) is an offence, regardless of whether it causes injury. That any activity that involves applying force or pressure to someone’s neck or covering someone’s mouth and nose is dangerous and can lead to serious injury or death.
15. That pornography presents some activities as normal which many people do not and will never engage in, some of which can be emotionally and/or physically harmful
16. How to seek support for their own worrying or abusive behaviour or for worrying or abusive behaviour they have experienced from others, including information on where to report abuse, and where to seek medical attention when required, for example after an assault

Intimate and sexual relationships, including sexual health  
Curriculum content: 
1. That sex, for people who feel ready and are over the age of consent, can and should be enjoyable and positive.  
2. The law about the age of consent, that they have a choice about whether to have sex, that many young people wait until they are older, and that people of all ages can enjoy intimate and romantic relationships without sex.  
3. Sexual consent and their capacity to give, withhold or remove consent at any time, even if initially given, as well as the considerations that people might take into account prior to sexual activity, e.g. the law, faith and family values. That kindness and care for others require more than just consent. 
4. That all aspects of health can be affected by choices they make in sex and relationships, positively or negatively, e.g. physical, emotional, mental, sexual and reproductive health and wellbeing.  
5. That some sexual behaviours can be harmful. 
6. The facts about the full range of contraceptive choices, efficacy and options available, including male and female condoms, and signposting towards medically accurate online information about sexual and reproductive health to support contraceptive decision making. 
7. That there are choices in relation to pregnancy. Pupils should be given medically and legally accurate and impartial information on all options, including keeping the baby, adoption, abortion and where to get further help. 
8. How the different sexually transmitted infections (STIs), including HIV/AIDs, are transmitted. How risk can be reduced through safer sex (including through condom use). The use and availability of the HIV prevention drugs Pre-Exposure Prophylaxis (PrEP) and Post Exposure Prophylaxis (PEP) and how and where to access them. The importance of, and facts about, regular testing and the role of stigma 
9. The prevalence of STIs, the short and long term impact they can have on those who contract them and key facts about treatment.  
10. How the use of alcohol and drugs can lead people to take risks in their sexual behaviour.  %
11. How and where to seek support for concerns around sexual relationships including sexual violence or harms.  
12. How to counter misinformation, including signposting towards medically accurate information and further advice, and where to access confidential sexual and reproductive health advice and treatment. 

	


Statutory Health Primary Phase (recommended as taught as part of PSHE in independent schools)
Schools should continue to develop knowledge of topics specified for primary as required and in addition cover the following content by the end of secondary:  
  
	Mental wellbeing 
Curriculum content: 
1. How to talk about their emotions accurately and sensitively, using appropriate vocabulary.  
2. The benefits and importance of physical activity, sleep, time outdoors, community participation and volunteering or acts of kindness for mental wellbeing and happiness.  %
3. That happiness is linked to being connected to others. Pupils should be supported to understand what makes them feel happy and what makes them feel unhappy, while recognising that loneliness can be for most people an inevitable part of life at times and is not something of which to be ashamed.  
4. That worrying and feeling down are normal, can affect everyone at different times and are not in themselves a sign of a mental health condition, and that managing those feelings can be helped by seeing them as normal.   
5. Characteristics of common types of mental ill health (e.g. anxiety and depression), including carefully-presented factual information about the prevalence and characteristics of more serious mental health conditions. This should not be discussed in a way that encourages normal feelings to be labelled as mental health conditions. 
6. How to critically evaluate which activities will contribute to their overall wellbeing. %
7. Understanding how to overcome anxiety or other barriers to participating in fun, enjoyable or rewarding activities – that it’s possible to overcome those barriers using coping strategies, and that finding the courage to participate in activities which initially feel challenging may decrease anxiety over time rather than increasing it.  
8. That gambling can lead to serious mental health harms, including anxiety, depression, and suicide, and that some gambling products are more likely to cause these harms than others. 
9. That the co-occurrence of alcohol/drug use and poor mental health is common and that the relationship is bi-directional: mental health problems can increase the risk of alcohol/drug use, and alcohol/drug use can trigger mental health problems or exacerbate existing ones. That stopping smoking can improve people’s mental health and decrease anxiety.  


 	 
 
	Wellbeing online  
Curriculum content: 
1. About the benefits of limiting time spent online, the risks of excessive time spent on electronic devices and the impact of positive and negative content online on their own and others’ mental and physical wellbeing. 
2. The similarities and differences between the online world and the physical world, including: the impact of unhealthy or obsessive comparison with others online (including through setting unrealistic expectations for body image); how people may curate a specific image of their life online; the impact that an over-reliance on online relationships, including relationships formed through social media, can have. 
 
3. How to identify harmful behaviours online (including bullying, abuse or harassment) and how to report, or find support, if they have been affected by those behaviours. 
4. The risks related to online gambling and gambling-like content within gaming, including the accumulation of debt. %
5. How advertising and information is targeted at them and how to be a discerning consumer of information online, understanding the prevalence of misinformation and disinformation online, including conspiracy theories. 
6. The risks of illegal behaviours online, including drug and knife supply or the sale or purchasing of illicit drugs online.  
7. The serious risks of viewing online content that promotes self-harm, suicide or violence, including how to safely report this material and how to access support after viewing it. 

	Physical health and fitness 
Curriculum content: 
1. The characteristics of a healthy lifestyle, including physical activity and maintaining a healthy weight, including the links between an inactive lifestyle and ill-health, including cardiovascular ill-health. 
2. Factual information about the prevalence and characteristics of more serious health conditions. 
3. That physical activity can promote wellbeing and combat stress. %
4. The science relating to blood, organ and stem cell donation.  

	Healthy eating  
Curriculum content: 
1. How to maintain healthy eating and the links between a poor diet and health risks, including tooth decay, unhealthy weight gain, and cardiovascular disease. 
2. The risks of unhealthy weight gain, including increased risks of cancer, type 2 diabetes and cardiovascular disease. 
3. The impacts of alcohol on diet and unhealthy weight gain.  



	Drugs, alcohol, tobacco and vaping Curriculum content: 
1. The facts about which drugs are illegal, the risks of taking illegal drugs, including the increased risk of potent synthetic drugs being added to illegal drugs, the risks of illicit vapes containing drugs, illicit drugs and counterfeit medicines, and the potential health harms, including the link to poor mental health.  
2. The law relating to the supply and possession of illegal substances. 
3. The physical and psychological risks associated with alcohol consumption. What constitutes low risk alcohol consumption in adulthood, and the legal age of sale for alcohol in England. Understanding how to increase personal safety while drinking alcohol, including how to decrease the risks of having a drink spiked or of poisoning from potentially fatal substances such as methanol. 
4. The physical and psychological consequences of problem-use of alcohol, including alcohol dependency.  
5. The dangers of the misuse of prescribed and over-the-counter medicines. 
6. The facts about the multiple serious harms from smoking tobacco (particularly the link to lung cancer and cardiovascular disease), the benefits of quitting and how to access support to do so.  
7. The facts about vaping, including the harms posed to young people, and the role that vapes can play in helping adult smokers to quit. 


 
Health protection and prevention, and understanding the healthcare system Curriculum content: 
1. Personal hygiene, germs and how they are spread, including bacteria and viruses, treatment and prevention of infection, and about antibiotics. 
2. Dental health and the benefits of good oral hygiene, including brushing teeth twice a day with fluoride toothpaste and cleaning between teeth, reducing consumption of sugar-containing food and drinks, and regular check-ups at the dentist.  
3. How and when to self-care for minor ailments, and the role of pharmacists as knowledgeable healthcare professionals. 
4. The importance of taking responsibility for their own health, and the benefits of regular self-examination and screening. 
5. The facts and scientific evidence relating to vaccination, immunisation and antimicrobial resistance. The introduction of topics relating to vaccination and immunisation should be aligned with when vaccinations are offered to pupils. 
6. The importance of sufficient good-quality sleep for good health, the importance of screen-free time before bed and removing phones from the bedroom, and how a lack of sleep can affect weight, mood and ability to learn.  
7. The importance of healthy behaviours before and during pregnancy, including the importance of pre-conception health, including taking folic acid. The importance of pelvic floor health. Information on miscarriage and pregnancy loss, and how to access care and support. 
8. How to navigate their local healthcare system: what a GP is; when to use A&E / minor injuries; accessing sexual health and family planning clinics; the role of local pharmacies; and how to seek help via local third sector partners which may have specialist services. 
9. The concept of Gillick competence. That the legal age of medical consent is 16. That before this, a child’s parents will have responsibility for consenting to medical treatment on their behalf unless they are Gillick competent to take this decision for themselves. Pupils should understand the circumstances in which someone over 16 may not be deemed to have capacity to make decisions about medical treatment. 
 	 
	Personal safety 
Curriculum content: 
1. How to identify risk and manage personal safety in increasingly independent situations, including around roads, railways – including level crossings - and water (including the water safety code), and in unfamiliar social or work settings (for example the first time a young person goes on holiday without their parents). 
2. How to recognise and manage peer influence in relation to risk-taking behaviour and personal safety, including peer influence online and on social media. 
3. How to develop key social and emotional skills that will increase pupils’ safety from involvement in conflict and violence. These include skills to support self-awareness, self-management, social awareness, relationship skills and responsible decision making, as well as skills to recognise and manage peer pressure. 
4. Understanding which trusted adults they can talk to if pupils are worried about violence and/or knife crime.  
5. The law as it relates to knives and violence. Content and examples should relate to the local context and avoid using fear as an educational tool. Children should be taught that carrying weapons is uncommon, and should not be scared into the perception that many young people are carrying knives (which can lead to the misconception that they need to carry a knife too).  
6. The risks and signs that they may be at risk of grooming or exploitation, and how to seek help where there is a concern. 

	Basic first aid  
Curriculum content: 
1. Basic treatment for common injuries and ailments.  
2. Life-saving skills, including how to administer CPR.[endnoteRef:2]   [2: 













] 

3. The purpose of defibrillators, when one might be needed and who can use them.  

	Developing bodies  Curriculum content: 
1. The main changes which take place in males and females, and the implications for emotional and physical health.  
2. The facts about puberty, the changing adolescent body, including brain development. 
3. About menstrual and gynaecological health, including: what is an average period; period problems such as premenstrual syndrome; heavy menstrual bleeding; endometriosis; and polycystic ovary syndrome (PCOS). When to seek help from healthcare professionals. 
4. The facts about reproductive health, including fertility and menopause, and the potential impact of lifestyle on fertility for men and women.  
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